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Pe3ztome

Aepecuama e ¢opma ma Oesuanmuo nosedenue. To e xapakmepHo 3a nepuodd HA HHOUWECBOMO, KOUMO
obxsawa 6v3pacmosus OUanason Ha HenviaHoiemuume auya. Toeasa ce u3epancoa CaAmMOIUYHOCH Ype3 COYUATHU
83AUMOOMHOUEHUS, KOemo e NPeOnoCmagKka 3a 6b3HUK8aHemo Ha KoH@aukmu. Om c80s cmpaua nvK me 800sm
0o Hacuaue. Hacunuemo npeocmaensisa kpatina gpopma Ha azpecusi, upes KOmo ce yeiu KOH@aukmume 0a 6voam
paspeuieHu.

Kniouoeu oymu: acpecus, nacunue, 0e@UaHmuo noseoenue, 0eIUuHKEEHMHO NogeoeHue.

Abstract

Aggression is a form of deviant behavior. It is characteristic of the period of adolescence, which covers the age
range of minors. Then identity is built through social relationships, which is a prerequisite for the emergence of
conflicts. In turn, they lead to violence. Violence is an extreme form of aggression, through which conflicts are
aimed to be resolved.

Key words: aggression, violence, deviant behavior, delinquent behavior.

BbBenenue

ConpanHo-MKOHOMHYECKaTa CUTyallnsl ¥ JyXOBHATa KpHu3a B Bbarapus, KakTo U MpOMsHATA B
[ICHHOCTHATA CHCTEMa IMOCTaBIAT MHOIO Jella M CEMEWCTBAa B PHCK OT HU3BBPIIBAHE Ha
MPOTUBOOOIIECTBEHN TPOSBU U MPeCThIUIeHUs.. DaKTOPUTE BIMSCIIN BHPXY AHTHCOIHATHOTO
IMOBCACHHUE Ca CBbP3aHU C HUCKUA KU3HCH CTAHAAPT, HECTATUBHO OTHOHICHUC KBM HOPMHUTC B
00IIIECTBOTO, HE3aIbJIBAHE HA CBOOOIHOTO BPEME C MOJIE3HU JEHHOCTH, TPaBMHUpAIlla ceMelHa
cpena, JIMYHOCTHH XapaTepUCTUKH, KaKTO M JIMICAa Ha 00pa3oBaHKe, NP JIMIA [TOUIEXKAIId Ha
3aap/okATeTHO TakoBa. (Krumova M., 2009)

IMpenBun ToBa € HeoOXOoaMMa TMpeBaHTHBHA paboTa ¢ MajoJeTHUTE |
HEMBJIHOJETHUTE JHIa. Ts € HacoyeHa KbM BB3MHTAHHWE, C 1€ CIUMHHHpAHE Ha
MPEANOCTABKUTE 332 W3BBPIINBaHEe Ha AesHuero. Cropen Mmojackus KpuMmuHoiIor A. KpyKoBcku
MPEBEHIINATA € IPEAICTUKTHA — JIa HEe C€ M3BBPIIHU MPECTHIICHUE OT JIUIIE, KOETO J0 MOMEHTA
HE € M3BBPIIMIO TaKOBA M IOCTIEIMKTHA 3a IPEIOTBpaTsABaHE Ha peluauB. M3moissar ce
paznuuHu (OPMH Ha BB3IUTAHHUE, KBIETO € BAKHO JIETETO JIa € B IIEHThpa Ha paboTa, KaTo ce
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3a4UTa JOCTOHHCTBOTO MYy, ITOJOOPSBAT CE€ B3aMMOOTHOIICHHSATA CHC CEMEHCTBOTO M IIPU
HEOOXOJMMOCT C€ OCBILIECTBABA MEXIYyWHCTUTYIMOHaTHAa padorta. (Osman M., 2020) b.
CkuHBp Cch3aBa MOJIEN, HapedeH Moau(UKalMs Ha TOBEACHHETO W IPH KOWTO 4pe3
NOOIIPEHNE Ha COLMAIHO J>KEIAaTeIHO IIOBEICHHE MOXE Ja Ce MPOMEHH HEXEJIATeIHOTO
noseaenne. (Mavrodiev S., 2015)

HennjaHoJseTHu Juna

HenbaHonmeTHuTe vma ca Ha Bb3pacT ot 14 no 18 rogumnu, oOxBamiamia nepuoaa Ha
IOHONIECTBOTO. BUBaT Haka3aTemTHOOTrOBOPHU M HAaKa3aTEIHOHEOTTOBOPHHU. 3a Ja MoraT jAa
OTrOBapsAT HAaKa3aTeIHO, € HEOOXOAMMO HEMbIHOJETHUTE Ja ca JOCTUTHAIM MUHUMAallHA
cTereH Ha (U3MYecKa, COIMajHa M YMCTBEHA 3psUIOCT, KAaTO IICHUXMYECKaTa TMOMJIC)KH Ha
JOMBJIIHUTENTHO W3cieaBaHe. TeXHUTE MpPaBOHAPYIICHUS CE PErHCTPUpAT M Pa3riekaar OT
KOMHCHS 3a O0pba ¢ MPOTUBOOOIIECTBEHUTE MPOSBU HA MAJIOJIETHH W HEIM'BIHOJETHHU, C
M3KJIIOYCHUE Ha CIIy4aWTe, B KOWUTO ca OChACHH To chaeder pex. (Krumova M., 2009;
Mancheva R., 2017)

[TpoGanusTa e MsipKa, KOSATO ce Ipuiiara MpH JiMia ¢ yCIOBHA MPUCHIA U TaKUBA, KOUTO
ca yCIOBHO OCBOOOJeHHM mpencpoyHo. KaTto HakazaTenHa Mspka ChIbpKa IOMBIHUTEIHU
MIPaBOOTPAHUYEHHUS, CIY>KU CH C METOAM Ha BB3MHUTAHUE U MPHU HAPYIICHHETO U, cielBa IMo-
TeXKKO HakazaHue. OCHOBHO ce€ TpWiara NpUd  HEMBIHOJETHH JIMIA, TPEABH]
071aropasmnoyioKEHOCT OT OOMIECTBEHOCTTa KbM Ta3H TPyNa M BB3MOXKHOCT 32 aJITEPHATHBHO
pemierne ot 3akonoaarenactsoto. (Colova M., 2021; Golosmanova K., 2005; Petkova 1., 2005)
CeliecTByBaT OMNpeACICHH NPEANOCTaBKH, MPU KOUTO MHPOKYPOPHT MOXKE Ja TpPeKpaTh
MIpPEeIBAPUTEIIHO MPOU3BOJCTBO, a ChJa Ja peliu na He ObAe MmpelaBaH HEMbIHOJICTHHUS 3a
ChlieHe WM Jla He ObJe ochAeH. HembIHONETHUTE M3BBPIIUTENN Ha TEXKU MPECTHIUICHUS,
U3THPISIBAT MPUCHA JIUIIABaHe OT CBOOO/Ia B peayuupan pazmep. (Krumova M., 2009)

,»JOHOIIIECTBOTO, TaM KBJIETO CE€ CIMBAT JBa 3ajie3a, HAYaJOTO Ha MbBXKa / KeHaTa U
Kpast Ha aeteto”’. — Buktop FOro (mur. mo Vichkova S., Stancheva M., 2020) Taka nucarens,
MOKa3Ba Mepuoaa MEXIy IyOeprera U panHHarta 3psioct. Cropen cramusi Ha (HOpPMaTHUTE
orepariii OT KOTHHTHBHATA Bh3pacToBa neproau3anus Ha JKan [Inaxe, Xxopara B FOHOIIECKA
BB3paCT 3aloyBarT Ja MHCIIAT KaTo Bb3pactHH. (Mytafova M., 2015) IlcuxoconmanHara
BB3pacToBa mepuoam3anus Ha Epuk EpuWKCHH, Tiacw, 4e YCIEmHOTO NpPEeMUHABaHE Ipe3
Meprojia Ha OHOMIECTBOTO M3rpaXkAa ycCMemrHa A3-WISHTHYHOCT, JTOKAaTO Te3U, KOUTO He
ycIesr, ca OObpKaHM 3a TOBA KOM Ca M KAaKBO Ja HAMPaBsT ChC CBOS JKUBOT.

IOHommTe ca B pUCK OT MpoOJIEeMH, MOXEIIU Jla TOMpedaT Ha Pa3BUTUETO MM KaTo
XPaHUTEHUA Pa3CTPONCTBA, JACTIPecHs, yoTpeda Ha IICUXOAKTUBHU BEIIECTBA. AHOPEKCHSITA Ce
cpella Hail-MHOro BBB Bb3pactra Mmexay 15 m 19 rommmm. WMscmensanmsa B CAILl, ca
ycTaHOBWIH, 4e 8,3 % OT IOHOMIMUTE ca ¢ aenpecus. BropaTa Bojera nmpuunHa 3a CMBPT Cpea
TUiHEH K bpUTEe B AMepuKa e camoyowuiictBoTo. (Sturnburg R. Yilyams Y., 2014)

Arpecusi
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ArpecusTa ¢ pe3yaTar OT BIMSHHETO Ha CeMeifHaTa cpejia, BPhCTHUIIUTE U OT MacoBara
uHpopmanus. Dpycrpanusra W OpOBOKAIMATA ca BakXHU (HAKTOPH Ha  arpecus.
Mex1yTMYHOCTHUTE OCOOCHOCTH Ha arpecopa M XapaKTepHCTUKUTE Ha OOEKTa Ha arpecwus,
KaTo TI0JI, paca ChIIIO ca OT 0COOCHO 3HAUCHHUE.

[IcMxoakTHMBHHTE BEIIECTBA — AJKOXOJ, HAPKOTHUIM, OKAa3BaT BIIMSHUE BBPXY
arpecuBrnoctra. (Mytafova M, 2007) ANKOXOIbT HapyliaBa €THYHHTE HOPMH, YJICCHSBA
PEIIUTETHOCTTAa M arpeCMBHOCTTA, KOETO € MPEIIOCTaBKa 3a IPECTHIIHO TIOBEACHUE.
(Stankyshev T., 1964) VYcraHoBeHO €, 4e alKOXOJBT € CrIOMOTHaI 3a 22% CeKCyalHH
npecTbiuieHns, 29% 3a HaHeceHH 1000H, 58% OT moXkapH, KOUTO ca MPUYUHEHU C YMUCHI H
64% ot u3BbpIIBaHeTO Ha youiicTBo. (Kasankova P., Yankov S.)

HaGmronaBa ce HapacTBaiia TEHIEHIHMS OTHOCHO 3JI0yrnoTpebara Ha aJIKOXOJl
cpen neuata u rouommte. (Stancheva-Popkostadinova V., 2004) CrtpechT ¥ JUYHOCTOBH
0COOEHOCTH KaTO TPEBOXKHOCT, JCMPECUBHOCT, €MOI[MOHAIIHA HEYCTOWYMBOCT Ca PUCKOBUTE
dakTopHu Ipeapasmoaraiiy mossara Ha aakoxonausbM. (Stancheva-Popkostadinova V., 2004;
Ladevig D., 2000)

> Bujaose arpecus

Arpecusita MOXKe Ja ce pasriiexkaa U KaTo Jla BBbPBHUII KbM LI€ITa, HO IOJ Hes ce
pa3dupa BCSIKO MOBEIEHHE, HOCEUIO Bpela Ha JIPYro ChIIECTBO. ATPECHBHOCTTA € YCTOHYMBO
Bpax/1eOHO moBeneHue. 3a 3urmyHa Ppoiij, arpecusita € BIEUEHUE KbM pa3pylIeHHETO. Ts
OuBa OpHEHTHpaHa HaBBTpE, Ype3 caMOHaKa3aHWe, CYHIMJ WM HaBbH 1oja ¢opmaTta Ha
OTKpUTa BPXKJICOHOCT U CyOIMuMaIus.

Konpan JlopeHnir, cMmsiTa, ue arpecusita € BrpajieHa B ICUXHUKaTa U Ce MPOsBIBa
nopu ©Oe3 3armiaxa, CIOHTaHHO, C Ie7l BB3CTAHOBSIBAHE HAa BBTPEIIHOTO paBHOBECHE.
(Yankylova I., 2016)

ArpecusiTa e oBeJeHHEe, KOETO 1IeJU Ja IPUUYMHU Bpeaa Ha ApyT dosek. Cropen
A. bbc, T4 OuBa Qu3nyecka u BepOanHa, aKkTUBHA WM MAaCUBHA M JUPEKTHA M WHIUPEKTHA.
dusnyeckaTa ca BCUYKU JEUCTBUS M 3allJIaXUTE, KOUTO ca CBbp3aHu ¢ (pu3NyYecKa Bpesa, KaTo
OmbCKaHe, pUTaHe, yApsHE W Jpyru. BepOannara oT cBos CcTpaHa € cCBbp3aHa ¢ 00MAH,
noaurpasane, ocmuBaHe. Criopen Jlerepcrner 1 bbopkoBHIl HHIMPEKTHATA arpecus € CollaliHa
MaHUMyJaus, Mpyu KOSTO C€ MaHUMYJIHpaT APYTUTE, KOWTO Ja aTaKyBaT >KepTBaTa, BMECTO
arpecopsT. [Ipe3 nmocneaHuTe roAMHN CHIIHO HapacTBa, KHbeparpecusTa cpejl FOHOIINUTE, KOATO
Mpe/ICTaBjIsiBa HAHACSHE Ha Bpela 4pe3 ENeKTPOHHHUTE CPEICTBA U COIUAIHUTE MPEXKU.
(Kalchev P., 2012)

Crnopen I1. KamueB TopMO3bT mpecTaBisiBa BpaxkjaeOHa, 3JJOHAMEpEHa arpecusi,
MpuJiaraHa CUCTEMaTHUYHO OT €/IMH MHAMBU] WIK Ipylna BbpXY APYT, U3MOJI3Baliku cuia. YecTto
cperran ¢ B yunnuiiaa cpeqa. (Dimitrova E., 2007)

ABTOarpecusiTa ce XapakTepus3upa C IMOBEJEHHME, KOETO € ceOeyBpexIalio u
Moe Aa cturde no cyuima. (Eyubova S., 2020) OcHOBHHTE CHMITOMH 3a aBTOArPECUsi MOTrat
na ObJaT 3aeKkBaHe, THUKOBE, HOIHA HAMHMKaBaHE, TPUXOTHIOMAHUS, TpU3aHE Ha HOKTU, B
TUHHEHDKBPCKa BB3pacT — OIbCKaHE HA TlaBaTa B CTEHATa, ps3aHe MO TSAJIOTO, XPAaHUTEIHU
pasctpoiictBa. (Manova M., 2023)
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» Arpecusita — (popMa Ha IECBUAHTHOTO MOBEAEHUE

JIeBHaHTHOTO TOBEICHUE € XapaKTEepPHO B Iepuoja Ha COIMaiHa HIeHTU(UKauus, a
MMEHHO IOHOIIECTBOTO, KBAECTO MO-CIOKHUTE COLMATIHU B3aUMOOTHOULICHUS Ca MPEATIOCTaBKa
3a Bb3HMKBaHETO Ha KOH(IUKTH. TO € cTepeoTHn Ha MOBEJACHHWE W HE BOAM JI0 HaKa3aTeIHa
OTTOBOPHOCT € M3KJIIOYEHHME Ha JCIMHKBEHTHOCTTA. I'. IIeTKOB CTpyKTypHpa CTBIAIOBUIHO
OTKJIOHEHHMSTA B TIOBEICHUETO:

'AMOpaJ'IHO IMOBEACHUE — IIPCACTaBIABaA HCECBOTBETCTBUC MCKIY O6HI€CTBCHI/IT6
HU3UCKBAaHHUA U ITIOBCACHHUETO Ha JIMLICTO. CB’Bp3aHO € C EMOIIMOHAJIHU IIPOSBU U CYUIIUIH.
'ACOI_[I/IaJ'IHO IMOBEACHHUE — CBBP3aHO € C OIO3uIudg MW JCEMOHCTpalus, Kacaclla

HEe3auMTaHe Ha 3aKOHOBHUTE HOPMH, KaTO OOMKHOBEHO Ca MOJ BIUSHHE HA TPYyNaTa U PUCKBT €
OCB3HAT.

-[IpoTBOOOIIIECTBEHO MOBEIECHNE — HAPYUICHUs HAa MPaBHUTE HOPMH, WICHYBAaKU B
KPUMHUHAIM3UPAHU TPYIH W CIa3BaiKM CTPOTM M3HMCKBaHWA. BUBar XymuranctBo, mobowiia,
Kpaxowu.

-JIeMMHKBEHTHO TOBEACHHE — MPEJCTaBISIBa MPECTHIIHO MOBEACHUE, XapaKTEpHO 3a
FOHONINTE, KOUTO UMAT PEIUAUBUPAIIH IPOTUBOOOIIIECTBEHU MIPOSBH U Ca HAITBJIHO OCH3HATH.

3a neuata Haja 13 roauIIHA BB3PACT ca XapaKTEPHU XYIUTAHCKUTE M BaHIAICKU
NpOsiBM, (PU3MUECKO HACHIIME, YHoTpeba M pa3npOoCTpaHEHHWE HA ICUXOAKTHBHU BEIIECTBA,
KakTo W yOmiictBa mim cyunuad. OOMKHOBEHO JIMIIATa, M3BBPIIBAIIM NPECTHIUICHUS, UMAT
perucTpaiysi Ha MpaBOHAPYIIUTEIH, KaTO MaJOJeTHH Wik HembaHojerHu. (Mancheva R.,
2017)
Hacuine

JInuHOCTHUTE OCOOEHOCTH Ca OT 3HAu€HHE 3a MPUOSITBaHETO KbM HACHJIUE, a UMEHHO
HAJIMYMETO Ha HEBPOTHYHH WM IICHXOMAaTHH JUYHOCTHU uepTu. (Stoichev N., 2016)
W3cneaBanus mpy U3BBPIIUTEIN HA HACUJICTBEHH MPECTHIUICHHS coYat, 4e 3a (opMHUpaHe Ha
JUYHOCTTa OCOOEHO BIMSHHE OKa3Ba ceMeiiHaTa cpela B JACTCKUTE TOAuHU. EMmupuyHu
M3CIeBaHMs TTOKa3BaT, ue M3BBPIIMTEINTE Ha YOWHCTBA ca MOBIUSHHU OT NMPEKUBSBAHE HA
€MOITMOHAIHO OTXBBPJISTHE U (U3NUECKO MaJITpeTHpane B aercTBoTo. (Stoichev N., 2005)

C. ®opyspa u Kp. bek onpegenst o01mo ner ceMeHu MOJENH, KOUTO TPaBMHUPAT U
HapymaBaT JUYHOCTHOTO Pa3BUTHE Ha JIETETO, 2 IMEHHO: HEaJIeKBaTHU M BJIACTHU POJUTEIH,
AJIKOXOJIMLM, CJIOBECHH, (PM3UYECKU U CEKCyallHW HacWIHUIM. HeagekBaTHUTE poauTenH ca
HACOYEHU KbM ceOe CH U MPEXBBPIAT OTTOBOPHOCTUTE HA JIETETO, KaTO POJIUTE POTUTEN-IETE
Ce pa3MEHAT, KOETO BOJIM 1O JIMICAa Ha CUTYpPHOCT MNpH jereTo. BnactHuTe poaurtenu
KOHTPOJHPAT KUBOTA HA JETETO CH, Ype3 MAHUITYNAllMs, KaTO TH MPaBAT 3aBUCUMHU, IO TO3U
HauyuH y Jerero ce Gopmupa HEycTOWunB A3-o0pa3, HHCKa CaMOOIICHKA, PEBHOCT H
BpaxkJ1eOHOCT. PoinTenure aakoXolIMiu caMopaspyliaBar cede cu upe3 ajKoxosia, KaTo IeTETOo
e OpeMe 3a TAX W ro Hermwxkupar. Karo pesynrar ot sumcata Ha oOMY M MoOJena, KOMTO
HabIt0/1aBa, IOpacTBailky JETETO CTaBa IJIaXxo U HEYBEPeHO, HaMHpa NapTHbOP, KaTO POAUTENS
U € MOTeHIINalHA KepTBa. PoauTenuTe, KOUTO CUCTEMHO OOMXKAT JielaTa CH, pa3BUBAT B TAX
HUCKO CaMOYYBCTBHE, KOETO T'M Kapa Jia MpeciiefBaT yclexa Ha BcsAka leHa. dusnyeckure
HACWJIHMIIM, KaTO POJAUTeNu GopMuUpar y Jerara arpecuBHa Harjiaca, Te UIMUTHpAT Mojelia Ha
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MOBEJCHUE U ca UMITYJICUBHH. CEKCyaTHOTO HAaCHJIME OT POJIUTEN, IPaBU JETETO CPAMEKIINBO,
(dhopMupa XpOHUYHO ACTIPECUBHO HACTPOSHUE M YyBCTBO 3a BUHA. (Stoichev N., 2016)
[onssMo  BIMSIHME BBPXY HEM'BJIHOJIETHUTE, OKa3BaT HeQOpMalHUTE Tpynu U
o01ryBaHeTo ¢ kpuMuHaIHO nposiBenu juna. (Colova M., 2021)
» AKIEHTYallHd HA XapaKTepa, NPeInocTaBKa 32 KPUMUHAIIHO OBeIeHHe

-X#cTepuyHa JIMYHOCT — XapaKTepU3upa Ce C EMOIMOHAIHA JIAOWIIHOCT, H3I0JI3Ba
MaHUITyJIalus, KOHKYpHpa ce U ThPCH BB3MOXKHOCT JIa YIOBJIETBOPH JKelaHusATa cu. M30yxBar
BHE3AITHO U MOTAT Jia ObJaT OTMbCTHTEIIHH.

-Haprctuuna JMYHOCT — JIMIICBA YYyBCTBUTEIHOCT KBbM JpPYIMTE, B ICHTHpPa €
cOOCTBEHATA JIMYHOCT, T€ Ca CHJIHO E€TOICHTPUPAHU M KENAST BB3XHUIICHUE, CTPEMST C€ KbM
BJIACT.

-ITapaHouaHa JIMYHOCT — CHIIHO MOJO3PUTEIHA M HEAOBEPUYMBA, UYBCTBUTEIHA II0
OTHOIIICHUE Ha KPUTHKa, OuBaT noTaiiau. [Ipu 3ariaxa, ca arpeCHBHH.

-IIIu30uIHa JTMYHOCT — CAMOJOCTAThYHA, JIMIICBA EMIIATHS, CHUJIHA PEBHOCT, OOIyBaT
ype3 arpecus. (Stoichev N., 2016)

> BI/I}IOBe HAaCWJICTBCHHU NMPECTHIIVICHUS

Xanc ¢on XeTwHr HpBHB HW3CIEABA BaHAAIM3Ma, KAaTO CIOPEN HETO Ta3u MpOosiBa €
CTpeMeX 3a Oe3CMHCIICHO yHUINOXeHue. [Ipu BaHIaJICKUTE NMPOSBU HA FOHOIIUTE, CIOPE.
®poiiy IeKH HArOHBT 3a paspylieHue. Te ce CTpeMsT, Ype3 TAX Jia MPUBJICKAT BHUMAHUE I
1a ce yTBBPIAT B najaeHa rpyma. (Dimitrova E., 2007)

KpaxxOute u rpabexure ca Hali-pa3mpoOCTpaHU Cpell HEembIHOJIeTHUTE. ['pabexure ce
UBBPIIBAT OT XOpa Ha BB3pacT MEeXAy 17 U 23 roauHu, NpOSBSABAIIMA CKIOHHOCT Ja peraT
koHpukTHTE cH ¢ Hacuiue. (Stoichev N., 2005)

OT mnpecThIUICHUSTa TPOTUB JIMYHOCTTA Ca XapPAaKTEPHU OJYJACTBCHU JCUCTBHS W
n3HacwiBanus. (Andonova G., Vasileva N., 2018) CekcyanHuTe NpecThIUICHHUS UMAT COIHAJICH
XapakTep, KaTo 4pe3 arpecus, mpeHeOpernaiia JOCTOHHCTBOTO Ha YKEPTBATa, M3BBPIIUTENISAT
YTBBpXKJIaBa CBOSITA JIMYHOCT M JIOCTOWHCTBO. HacWJIHHMKBT mpeHeOperBa CTpagaHusATa Ha
HACWJIBaHUS W mochenctBusta oT coero aesaue. (Trifonova K., 2006) Xapakrepho e
YCTaHOBSIBAHETO Ha TOTAJICH KOHTPOJ HaJ KEPTBUTE, 4pe3 3aljiaxu, moOol, BHyIIaBaHE Ha
crpax. (Stoichev N., 2016)

Upe3 u3BBPIIBAHETO HAa YOWHCTBO, JIMYHOCTTa C€ YYBCTBA CHIHA M YTBBpJCHA.
HaGmroaBa ce cuiiHa BpakaeOHOCT KbM JPYIHTE, B CIICACTBHE HA HUCKA caMOOIlleHKa. YecTo
yOuensT e OWII )KepTBa Ha Hacuiiue B AeTCTBOTO cu. (Stoichev N, 2016)

» KeptBu

KeprtBute Hali-00mO ce JenaT Ha BUKTUMU3UPAHHM W BUKTUMHU3HpAIIH, KaTo
BUKTUMHU3UPAHUTE Ca IJIaXd U HEYBEPEHU, a BUKTUMHU3UPAIINTE, Ca YINPaKHABAIM arpecus
BBPXY HACUJIHMKA U TPEAU3BUKBAT MOBEIEHUETO MY.

XKeprBata, kato (hakTop, KOWTO BIMsie HA MpeCThIUIEHUETO, OT badus e nudepennupana
Ha: MacCUBHO MOJATIMBA XKepPTBa — MPH KOATO JIMYHOCTHUTE KauecTBa Ha JKEpTBaTa MOJITHKBAT
HAaCWJIHMKA; pe3yiaTaT OT KOH(MIMKT — JKepTBaTa NpPeJU3BHKBAa Ype3 IOBEICHHETO CU;
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3aBHCUMOCT MEXIy HACWJIHHK M JKepTBa — jKepTBara ¢ (pycrparop, HaOJroIaBa ce IpU
PEBHUBH CHIIPY3U WM TAPHYHH CIENIKU; TPEIN3BUKBAIIY JaJICHO MMOBEJICHNUE OT HACHIICHHS —
CKJIOHSIBaHE KbM IPECTHIUICHHE, H3HYIBAHE.

B 3aBHCHMOCT OT CTENeHTa HAa PUCKOBHOCT OUBAT: HUCKO, YMEPEHO U BHCOKO PHCKOBH
kepTBu. Hucko puckoBHTE ca rojisMara 4acT OT HACEIIEHHETO, KOMTO HE ca KPHUMHHAIHO
3aCTpalieHd. YMEPEHO PHCKOBUTE OOMKHOBEHO C IOBEJCHUETO CH C€ IOCTABAT B PUCK, KATO
paboTAT Ha CMEHH, KHUBESIT CAMH U TaKa HATaThbK. BUCOKO PUCKOBUTE jKEPTBU M3LSIO KHUBEST B
KPUMHHOT'€HHA Cpe/a.

KpumuHanHaTa npakTHKa, COYM, Y€ HU3BBPIIUTEISAT € acOLHMUpaNl JKepTBara, KaTo
ctpecoB daxrop. (Stoichev N., 2005)

Hsikon sxepTBM Morar Jia pa3BHAT IMOCTTPAaBMATUYHOTO CTPECOBO Pa3CTPOMCTBO, KaTO
OTrOBOp Ha MHHAJIO CBHOUTHE, KOCTO € MPUYMHHIIO JBJIOOK auctpec. [lpexussiBa ce moj
(dopmaTa Ha ChHUINA M KOIIMAapH, HAOMHSIIY CIYYMIOTO ce. MOoXKe Ja ce OTKIIFOYH MPH X0pa,
IIPY KOUTO € HapyIICHO 4yBCTBOTO 3a Oe3omacHocT. (Radoslavova M., 2005)

3akiroueHne

ArpecusTa ¥ HaCWJIMETO MPHU HEITBIHOJCTHHU JIMIA c€ HaOII0JaBaT, MoJ pa3iudyHu GopmMu —
TOPMO3, BaHIAJIN3bM, KpakOW, CEeKCyallHO Hacwiue, youiictBo u npyru. Ilpensun ToBa, ca
pa3paboTeHn MoJeNH 3a MpeBeHIHs U Kopekius. OCHOBHO C HEIBJIHOJICTHUTE W3BBPIIUTEIH
Ha HpGCT’bHJIeHI/IH ce aHramea KOMHUCHUATA 3a HpOTI/IBOO6IIIeCTBCHI/I HpOSIBI/I Ha MaJIOJICTHU U
HCEIIBJIHOJIETHHU, KOUTO an/maraT pa3JII/I‘-IHI/I MepKI/I 34 BB3IIUTAHUEC U HAKA3aHUC. HO OTHOLICHUEC
Ha Ta3u Bb3PACTOBA IPyIia, MPABOCHIUETO € OJIArOCKIOHHO, C U3KJIIOYEHUE HA KPAMHHU U TEXKU
MPECTHIUICHHS, B KOUTO € HEOOXOIUMO J1a C€ MPUJIOKH OCHIUTEIHA MPHUCHIA OT ChJa, KOSATO
OOMKHOBEHO € M0-KpaTKOTpaiiHa, B CpaBHEHHUE C MTbIHOJIETHHUTE JIHIIA.

AKTOBETE Ha arpecHss Wi HACUJICTBEHOTO IMOBEIECHHE B Ta3M BB3pACT ca
pe3ynTaT OT HUCKA CaMOOIIEHKa M HEBB3MOXKHOCT 3a yCIelIHa uaeHTUuKanus. JINdHOCTHUTE
XapakTEPUCTUKH, CHIIO ca IMpeArnocraBka 3a Hacuiaue. CTpechT W TPEBOKHOCTTA ca
ocHoBoroaraim; (akTop 3a MposiBa Ha THEBA, B CIEJCTBHE, HAa KOWUTO € arpecHBHOTO
noBeneHre. CHIIHO BIUSHUE OKa3Ba cpejaTa, B KOATO JMYHOCTTA € OTTJIe[aHa KaTo JeTe, KaKTOo
158 06Kp”b)I(aBaHII/I$IT A HpI/IﬂTeJ'ICKI/I Kp”bl".
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Pezrome

B nacmoswama nybauxayus ce obpvua HUMAHUe HA GIUSHUEMO HA 2100AIHUME KPU3U 8bpXY NOGEOCHUemo,
MOMUBAYUAMA U JIOSTHOCIMA HA CYICUMenume 8 pasiuyHume opeanuzayuu. Ilpeocmagenu ca ocHosHu meopuu
30 MOMUBAYUAMA U NOMpedHOCMuUMme, Cled KOemo ce NOCMABsl AKyeHm GbpX)y Cb8PeMeHHUMe MEeXHUKU, C8bP3AHU
¢ OemeKyuama Ha U3MamHomo nogeoenue, UNON38anU KaKmo om 4acmuume KOMAAHUU, MAKa U om ObpicasgHume

uncmumyyuu npu uzcneosane 10SIHOCMma u urmezcpumema Ha ceoume Ciyrcumenu u Kanouoamu.

KarouoBu nymm: Momusgayus, unmezpumem, nosanocm, EyeDetect+, nonuepag.

ABSTRACT

This publication focuses on the impact of global crises on the behavior, motivation and loyalty of employees in
different organizations. Basic theories of motivation and needs are presented, followed by an emphasis on modern
techniques related to the detection of fraudulent behavior used by both private companies and government

institutions in investigating the loyalty and integrity of their employees and job candidates.

Key words: Motivation, integrity, loyalty, EyeDetect +, polygraph.
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Genkov, Daniel
C HacTbhIBaHETO Ha KOpOHaBUpYyCcHaTa nanaemus npe3 2020 roarHa, CBEThT HaBJIE3€ B CEPUS OT

MPOTPECUBHU KPHU3U, KOUTO JIOBEIOXA J0 HEOOpaTHMMHU MOCIEIUIM KAKTO 32 MKOHOMHUYECKHS
CTaTyT Ha Jbp)KaBUTE, TaKa U 3a KMBOTA, IIpEXpaHaTa U ICUXO-EMOIIMOHAIHOTO ChCTOSIHUE HA
xopara. Karo Hayano, ukoHomuueckute mnociaeauiu ot kpusara ¢ COVID 19, npunynu MHOTO
COOCTBEHHUIIM HAa MaJbK U cpelieH Ou3Hec /a oOsBAT (amuT U Ja 3aTBOPST CBOUTE KOMITAHHUU.
ToBa noBene 10 MacoBa HECUTYPHOCT B NPENUTAHUETO M HauyMHA HA KUBOT. B chI10oTO BpeMe,
TOJIEMUTE KOPIOPALMU TMPETHhPIsAxa CHIIECTBEHU , TpycoBe“ W Ofxa H3MNPaBeHU Npex
HEOUYaKBaHM MPEAU3BUKATEICTBA B CIPABSIHETO C MPOOJIEMHU, B3HUKHAIN B PAa3IMYHU 00JacTU
Ha TsIXHaTa padora.

Cdhepn xato 3apaBeonazBaHe, EHEPreTUKa, IPOU3BOACTBO, THPTOBHS, TYPU3bM,
PECTOPaHTHOPCTBO U Jp., TOCTPaJaxa U MHOTO CIY)KUTEJIM HallyCHaXa CBOMTE pabOTHH MecTa
Mopagyl W3MEHEHUs B TPYAOBOTO BB3HATPAXACHUE, TPYAOBHUSIT KalalUTeT, HAMpeKeHHE,
MPOMsIHA B OpraHU3allMOHHATa AMHAMUKA, a IPYrH 0sixa 0cBOOOJEHU OT JUThKHOCT. KoHKpeTeH
IIpUMeEp 3a TOBA € 3/JpaBHATa CUCTEMA, KOSATO HE Oellle MOAr0TBEHA 3a MalabUTe U CEPUO3HOCTTA
Ha BUpYyCHaTa BbJIHA. TOBa JOBE/E 10 MTAHWKA 32 )KUBOTA U 3JpaBETO KaKTO Ha 3a00JeNnTe, Taka
U Ha CIY)XHUTEIUTe Ha mbpBa JuHUA. [IpropuTterutre M MOTHBAIMATa Ha CIYXHUTEIUTE Ce
M3MEHHXa M Ha JHEBEH pejl Bh3HWKHAXa OCHOBOIIOJNATAIIM 32 CUTYalUsITa, BIIPOCH, KOUTO IIIE
OBIaT pas3rieqaHy MO-HATATHK B IMyOJHKAIHITA.

[To nanuu Ha Hanmonamuus craructuuecku uactutyt (HCH) (Unemployed persons and
unemployment rates - national level; statistical areas, 2023)), koepunneHTsT Ha Ge3paboTHIIa 32
4eTBbpTOTO TpuMeceune Ha 2022 1. e 3.9% wumm 128.3 xwmi. 4doBeka, OT KOUTO Oe3paboOTHHU
Mexnay 15 u 64 rogumna Be3pact ca 125.5 Xuil., KOUTO BKIOYBAT:

- xopa ¢ mpuaoouTa npodecronanta kpaupukanus — 36.9 Xusnsaau;
- Xopa chC CpeaHo oOpazoBaHue — 65.7 XWIsIH;

- Xopa ¢ Buciie oopazoBanue — 18.7 xumisiau.

CnenBamata Kpu3a, KOATO HacThnu Oe CBbp3aHa C KOHQUIMKTa B YKpaiiHa.
[Tocneaunure 3a HENUAT CBAT ca HEOOpAaTHUMH, KaTO TeXKaTa MH(IaMs, KOITO 3acerHa Hai-
TEXKO Cl1ab0 MKOHOMMYECKH pa3BUTUTE cTpaHu kaTto bbarapus. Ilocrneasaxa OexaHCKHTE
BBJIHM OT pa3auMyHU 4YacTu Ha bimskus M3TOK, ONMyCTOIIMTENHUTE 3EMETPECEHMSI, KOUTO
OCTaBMXa MHOTO Xxopa 0e3 goMoBe u 0Oe3 Onum3ku. Bcuukm Te3W BBIHM OT KpPH3HU

MIpeopHEeHTHpaxa XopaTa Mo OTHOIIEHHE BaXHOCTTa HAa TEXHUTE MOTpeOHOCTH. [JokaTo mpenu
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CPEAHOCTATUCTUUYECKHUAT YOBEK CbC 33JOBOJIEHM 0a30BUM MOTPEOHOCTH CE€ CTpEeMelle KbM

KapuepHO pa3BUTHE B iepapXWyeH MOPAIBbK WM MOJOOpsiBaHE Ha COLMUAIHMS CH CTaTycC, TO
cera (hOKyCHT € B TIOCOKA 33J0BOJISIBaHE Ha 0a30BUTE MOTPEOHOCTH, KOUTO HOCAT CUTYPHOCT U
MaTepHaTHO-OUTOBA CTAOUITHOCT.

3a nga ce pa3bepe nTuHAMUKaTa Ha ICHXHMKaTa B KOHKpeTHaTa cuTyauus, EiOpaxam
Macnoy (Maslow, 1987) u HeroBara Teopus 3a Hepapxusra Ha TOTPEOHOCTHTE WJIHM T.H.
NUpaMyU/ia Ha MOTPEOHOCTUTE, 1€ 1aJie U3BECTHA SICHOTA.

EitGpaxam Macnoy e aMepuKaHCKH IICHXOJIOT, KOWTO M3y4aBa MOTHBUTE HAa YOBEKa B
HEroBUAT >KUBOT. Teopusita Ha MOTPEOHOCTUTE Cce pasIiekaa B MHOIO O0JIaCTH, BKIIOUUTEIHO
U 3a MOTHBaIusATa 3a pabora. [Tupamugata Ha Maciaoy ce cbCTOM OT MET €Tama, KOUTO ce
pasnenar Ha jaBa MoTuBa (Maslow, 1987):

- 3a CrIecTsiBaHe
- 3a pacTex

[IbpBUTE TpU erana — GUINOIOTUYHH HYKIU, CUTYPHOCT U MPUHAIIICHKHOCT WU KAKTO
Macnoy ru Hapu4a ,,IOTPEOHOCTH Ha AePUIMTA™, CaAaT KbM MOTHBA 3a CIeCTSBaHe. 103u
MOTHUB pabOTH 32 MONBJIBAHE Ha ONPENEICHHU JIUICH OT XU3HEHO 3HaYCHHE, KaTo XpaHa, BOJa,
CbH, 3[paBe, MOJICIOH, 0e30macHOCT, 00e3Me4eHOCT, J00B U ceMmeicTBo. Koraro uoBek
MOJICUTYPH BCUUKUTE Ta3u KOMIIOHEHTH, TEOPHsITa MpeIoara, 4e YOBEeK CIupa J1a MUCIH U Jia
ce TPEBOXKH 3a TSIX U MOXKE JIa 3a[I0YHE CBOSI PACTEX B HepapXusiTa KbM CIIEBAIIUTE J[BA €Tara
— YBEPEHOCT M CaMOYChBBPIIECHCTBAHE, KB/IETO MOTHBBT € pactex (Maslow, 1965).

Kato ce pasrienar cnomeHaTuTe KpU3u U TEXHUTE MOCIEACTBUS, MOKE MHOTO SICHO J1a
ce BUAM Kak MBPBUTE TPU e€Tama OT Mupamuaata Ha Macrmoy ca paspylleHH W CHIIHO
pa3KIIaTeHu:

- Kpuzara ¢ COVID 19 3acerna 3mpaBeTo Ha Xopara W B3¢ MHOTO JKEPTBH,

OCTaBU MHOT0 Xopa 0e3 paboTa;

- Boitnara B VYkpaiiHa ocTaBM MHOro Xopa 0e3 MOJACIOH U CeMEUCTBO,

CIIOMOTHA IIOKa4YBaHETO Ha WH(IaNMATa W EHEepruifHaTa KpW3a, TOBa JIOBEAE MO

HEBH3MOXKHOCT 32 HAKOHM X0pa Jla CU TOJICUTYPSAT JOCTAThYHO XpaHa U TOTUINHA,

- 3emeTpecenuara B Typius ocTaBHXa XWJsiAM Xopa 0e3 gomoBe M 0e3

CEMENCTBO.
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Genkov, Daniel
KakTto 6e cnomeHaTo mo-rope, korato 6a30BUTE MOTPEOHOCTH HE Ca 33I0BOJICHH, YOBEK

HE MUCJIH 32 U3PACTBAHE M YCHBBPIICHCTBAHE, a 3a CIECTSIBAHE M MOIMBJIBaHE Ha ymricu. Kak ce
MOTHBHUpAT XopaTa Ja paboTAT, 1a ocTaHaT Ha paboTa, Ja OBIAT JOSIHH M TMPOJAYKTUBHU?
KakbB 01 OMII TEXHUSAT MOTHB?

Mma mMHOro Teopuu 3a MOTHUBALMSI Ha XopaTa 3a TPy, KaTo HaImpuMep TeopHsTa Ha
HeiiB Makknensaa (McClelland, 1961). Tst uma gonupHu TOYKH ¢ TEOPHUSITA Ha TOTPEOHOCTUTE
Ha Macnoy ¢ pasnukara, 4e TpH HEro KIIOYOBUTE MOTHBA Ca TPH — MOTPEOHOCT OT
MOCTIKEHUS; TMOTPEOHOCT OT BJAcT M MOTPEOHOCT OT MPHHAJICKHOCT. 3a Ja OILIEHU
MOTHBAIIHOHHUTE MOTPEOHOCTH U HANPABH ,,MOTHUBAIIMOHEH Mpodun*, MakkiIenbHa U3M0I3Ba
Temarnunus anepuentuseH TecT (TAT). M3Bankara, kosTo nons3Ba MakkienbH], 3a 1a JOKaXe
TEOpHUATa CH, B TMO-TOJIsIMATa CH YacT € Jajia Pe3ysiTaT 3a MOTHUBAIHUS KBbM IOCTH)KECHUSATA.
Xopara ¢ TakaBa MOTHBAIlMs HEe ca €(EeKTUBHU B TPYINOBU JIEHHOCTU U €KHUIHA paboTa, Te ca
1mo-100py B MHIUBUAYATHHUTE MPOEKTH M MOCTUTaHE Ha Ilend. B chUIoTo Bpeme, Xopa chbe
CHJIHA MOTPEOHOCT OT MPUHAJJICKHOCT Ca MHOTO MO-€(EKTUBHU B €KHIHATa pabora — ga ca
9acT OT IIUIOTO. A Te3M KOWUTO HE MCKAT J]a ca YacT OT ISJIOTO, J1a PHKOBOJSAT, ¢4 ChC CHIIHA
noTpedHocT oT Biac. M3crmeaBaHusTa MOKa3BaT, Y€ XOpa Ha PHKOBOAHHM IO3WILHUHU, KATO
MEHUKBPH, YIPABUTEIH, TUPEKTOPH, Ca ChC CHIIHA MOTPEOHOCT OT BiacT. bnaronapenue Ha
Ta3w Teopus ce pa3paboTBaT pasIUYHH CTPATETHU 3a ChUeTaBaHE Ha ,,MOTHBAIIMOHHUTE
npohuIu® MpU pa3IMIHUTE CIYXKHUTEIH, TaKa 4e Te J1a ObJaT MOCTABCHU B HAW-ITOAXOISIIATA
3a TAX cpefa.

Teopuute Ha Macnoy u MakkiedbHI HMaT CXOJCTBA M Ca OPUEHTHUPAHH KbM
BHTpEIIHATA MOTHBAIMsI HA YOBEKAa 3a IMOCTHUTaHeTO Ha paboTHM ycmexu. Teopusrta 3a
MOJIKPEIJICHHETo, o0ade, € C BBHIICH MOTHB. TSI TJIacH, Y€ TIOBEICHUETO HA CIY)KHTEIS €
MOTHBHUPAHO OT IMOCIIEACTBHUATA OT HeroBata padorta. [loakpereHusTa ce pa3aesaT Ha TPH —
MOJIOKUTETTHU TOAKPETUTENN, KOUTO ca OOYCIOBEHH OT IMOJOXHUTEIHU pPEaKIMH, MOXBajH,
napuyHu OoHycH, Baydepu. OTpulIaTeTHUTE MOAKPENHUTENN 3acUIIBAT MOTHBAIMATa Ja Ce
M3ITBIHABA JKEJIATETHOTO TOBEJCHHWE C IIeNT Jla c€ M30CTrHAT HETaTHBHH IOCICIHIIH, KaTo
CaHKIIMW WJIM Haka3aHwe. Haka3aHWeTro ce mpwuiara KbM IOBEJCHHS, KOUTO C€ CMsTaT 3a
HEMOJIXOJAIIM, KaTo TMPEBEHIUS OT TIXHOTO TOBTOpeHue. Teopusita Tmpuema, de
MOJKPEIJICHHETO € MHOTO TI0-700pa MOTHBAIIMOHHA TEXHUKA OT HaKa3aHUETO, 3aIl0TO €IHOTO
CIMpa HEXEJIaHO TOBEJCHHE, JOKATO IPYrOTO IOAKPENsl MOTHBAIUATA 3a W3IIBIHCHHWE Ha

ocobeHo xenarenHo noseaenue (Riggio, 2015).

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 12



MOTIVATION AND INTEGRITY IN THE WORKPLACE - MODERN RESEARCH
METHODS
Jlokaro GoKychT Ha TEOPHHTE 3a MOTPEOHOCTHTE € B pa3IMUMiTA 33 33JJ0BOJIIBAHE Ha

BBTPEIIHUTE THUIIOBE IOTPEOHOCTH TMPH JACTEPMUHUPAHETO HA MOTHBALUATA, TO IPH
MOBEJICHUECKU 0a3upaHuTe TEOPHH, KaTO TEOPUATA 33 MOJAKPEIUICHUETO U Ap., (GOKYCHT € KbM
BBHIIHUTE HATPaau U pe3yiTaTH.

['moGamHuTe KpU3W MOraT Ja U3MEHAT (OKyca Ha MOTHBaIUs 3a paboTa y Xxopara, Thid
KaTo O CJIeZIBAJIO JIa C€ CTPEMSIT Jia TIOJCUTYPSIT 0a30BUTE CH MOTPEOHOCTH, a HE J]a U3pacTBatT
B HepapxusTta. KakBo ce ciyuBa KOratro xopara ce€ 4yBCTBAaT HEJOOIICHEHW WM YyBCTBAaT, 4e
BCHYKO KOETO C€ CIy4yBa C TAX € HeclpaBeIuBo? Moxke JH J1a ce TOBOPH 32 MHTETPHUTET Ha
CITy’)KUTEITUTE TP TAKUBA YCIOBHSI U HEYIOBJICTBOPEHOCT?

k. Creiicu Amamc (Adams, 1965) mpemiara TeopusiTa 3a CIPaBEIJIMBOCTTA, KOSTO
rJIaCH, Y€ CIYXHUTEIUTE ca MOTHBHpPAHH OT TOBa Ja ObJAT TPETUPAHU CHPABEAJIUBO H
paBHOMOCTaBEHO. B cirydaii e Ciry>)KUTeNnTe MoTydaBaT ClIpaBeyIMBO OTHOIICHHE, MOXKE J1a Ce
OYaKBaT TMOJIOKUTETHU U CTaOWIHU pe3ynraTi. OOpaTHOTO, aKO UyBCTBAT, Y€ C TAX CE OTHACAT
HECNPaBEJIMBO MOTHBAILIMATA UM 1€ TOPOJAM CTPATETHMH 3a CIPABSHE C HECHPABEIIUBOCTTA.
ToBa ycemane uaBa ot (hakrta, 4e CIY)KUTEJIUTE BJaraT 3HAHHs, YMEHUsS, BpeMe, CTapaHHe U
eHeprus B paboTaTa CH M OYaKBaT Jia UMAT 0OpH pe3yNTaTh, KaTo IMoXBaja, Harpaja, mapuaHo
YBEIIMYCHUE, YBAXKCHHE, IPU3HAHNE U T.H. T'hil KaTo Ta3u TeopHs ce Oa3upa Ha BB3MPUATHITA
Ha XopaTa 3a CIpaBeIIMBOCT/HECTIPABEUIMBOCT, B HAKOU CIIyYau CIY)KUTENl MOXKe Ja ,,BUIU
HECTIPaBEeJIMBOCT, a Hesl Ja s HsAMa, HO TOBa HE TOJylara Ha ChbMHEHHE BAIMIHOCTTAa Ha
teopusTa. CIyXHUTEIUTE, KOUTO YyBCTBAT HECIPABEIIIUBO OTHOIICHNE KbM ce0e CH, ce CIydBa
OOMKHOBEHO KOTaTo, BIOKEHUAT TPY/ € IIOBEeYe OT OYaKBaHUs pe3ynTar. TeopusTa riiacu, ue B
MOBEYETO CIy4dau CIYKUTEeIUTe U3MUTBAT HECIIPaBEUIMBOCTTAa HA HUCKOTO 3arllallaHe u Ouxa
ce ONMHTAIH Aa OalaHCHpaT CUTYalMATa, KaTo: MOHIKAT BIIOKEHHATA; YBEIHYAT PE3YyITAaTUTE,
HaIyCKaHe Ha CUTyarusaTa W Jp. Te3u Mepku Omxa OWIM ONTHMAIHH, HO UMa CITYXXHUTEIH,
KOUTO OMXa Mpeanpuend U Jpyrd MEpKH 3a OalaHCHUpaHe Ha HECNpaBeIIMBOCTTa M Te ca
JIMIIEHH OT BesikakbB nHTerputeT (Riggio, 2015).

Korato roBopuM 3a MOTHBaIWs W MHTETPUTET Ha paOOTHOTO MSCTO, HsAMA KakK Ja He
0o0bpHEM BHUMaHHE Ha IMpodiieMa 3a YAOBJIETBOPEHOCTTA. Y IOBIETBOPEHOCTTAa OT Tpyna €
€IMH OT Hail-BakHHTE (haKTOpH 3a ePEeKTHBHA TPYyJOBa JEHHOCT B opraHuzanusra (Zaimova-
Tsaneva, 2017). Hanuymero Ha BHCOKa YIOBJIETBOPEHOCT MOXE Ja C€ pasriiexnaa KaTo

ChIICCTBCH (baKTOp 3a HaMalIIBaHC Ha TCKYYCCTBOTO B OpraHu3aluviaTa W YBCIMYaBaHC Ha
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MPUHAJICKHOCTTA KbM HEs. YJOBJIETBOPEHOCTTa OT Tpyda MMa 3HAuMMa CTOMHOCT U B

KOHTEKCTa Ha OajlaHca MeXy cemeiicTBoTo u paborata (Nikolov & Zaimova-Tsaneva, 2016).

KbM HacTosmMsT MOMEHT COOCTBeHHMIIM Ha GUPMH, MEHHDKBPU B cdepara Ha
YOBEIIKUTE PECYPCH, CIICIUAIUCTH B MOAOPa HA MEPCOHAN U MCHXOJIO3H, HACOYBAT YCHIIUATA
CH B HeJIeKaTa 3aJada J]a MOTUBUPAT CITY)KUTEIIUTE CH Ja pabOTAT, 1a ca JOSITHH U BIOKCHUST
B TAX pecypc na Oble moamjareH ¢ NpPOAyKTHBHAa paboTra W J00pu  pe3ynTaTH.
OpraHu3allMOHHUTE TICUXOJO3UM MPOABIDKABAT B M3CIEABAHMUATA CH 10 TeMara, BHACAT
WHOBAaTUBHU ¥ NIPOAKTHBHHU METOJIU 32 MOTHBAIIMS, OPTaHU3UPAT CIICIHATM3UPAHU O0yUCHHS C
1eJT YIOBJIETBOPEHOCT M 33 JIBETE CTPaHU. BBIIpeKH yCHiusaTa, KOUTO CE MOJIaraT B Hai-IIEHHUS
pecypc Ha KOPIOPALUUTE — YOBEIIKHUAT (DaKTOp, COOCTBEHUIIMTE CPEIIAT MHOTO 3aTPYIHEHHS B
MPEBEHIUATA [TPU HA3HAYABAHETO HA CBOUTE OBACIIHN CITY)KUTEIIH.

B momomnr Ha paboTojarenute WIBAT TECTOBETE 33 MHTETPUTET, KOMTO MPEACTABISIBAT
WHCTPYMEHTH 3a MOA00p Ha IEpPCOHall, YUSATO OCHOBHAa (YHKIHUS € TMPeoOsiBAHE Ha
HEYECTHOCTTa WM KoHTpampoayktuBHocTTa (Camara & Schneider, 1994). Te3u TtectoBe
BKJIIOYBAT aWTEMH, IpeJHA3HAUYCHH Ja OLEHAT (akTHUecka WHPOpMAIMS 32 H3BBPIICHU
KpakOHM, KpUMHHAJTHO MHHAJIO U JIPYTH ,,HESKEIAHU " TIOBEACHUS y KaHIUJIATH 32 ONpEACICHH
pabOTHU MO3UIMK /MM Ja OLEHIT OTHOIICHUETO Ha KaHIWJaTa KbM Pa3JIMYHU MOBEICHUS,
CBBp3aHU C ,,4ECTHOCT-TIOYTEHOCT, KAKTO M IMPOCIIEAsBa 32 BPH3KU C HSIKOU IIETIEBU TPYIH
KaTo 3arBopHUIM Wi TmpecThiHUM (Barret, 2001). Ilpe3 mnocieaqHOTO JeCEeTHIIETHE
TECTBAHETO 3a MOYTEHOCT CE yBeJIMYaBa 3HAYMTEIHO M CE MPEBHPHIIA B OCHOBHA MPAKTHKA 32
no00p 3a ToIsIMO pazHooOpaszue OT pabOTHU MeCTa, MPU KOUTO CITY>KUTEIUTE UMaT JOCTBII JI0
Napy WIM CTOKU WU U3ITBJIHABAT GyHKLUU 110 curypHoctrta (Goldberg et al.,1991).

B Brarapus decto M3moi3BaH MHCTPYMEHT B TMpakTUKaTa € TectoBaTa Meroauka HCS
Integrity Check - tect 3a omenka Ha mpodecroHanHaTa JOSUTHOCT. ToBa € OOEKTHUBEH TECT,
KOWTO M3MepBa WHAMBHUIYATHUTE HATJacH Ha W3CJICABAHWUTE JIMIIA 3a CIa3BaHE HA Pa3IMYHH
COIlMAJIHU, MOPAJHM WIM (PUPMEHH MpaBuia. TecThbT € B ChCTOSHUE Jia HICHTH(HIIUpPA
KaHIUIATH 3a paboTa WM CIYXHTEIH, CKIOHHHM Ja HM3BBPIIBAT IO-APEOHU WM TOJEMHU
HapymieHWs: Ha HOPMHUTE W AWCUWIUIMHATA. BBIPOCHUKBT ce 0Oa3upa BBPXY TeopHsATa 3a
mopanHoto pasutue Ha JI. Konbwpr (Colby et al., 1983) u mo3BonsBa na ce mpaBsT
OTIPENICJICHU BPB3KU MEXAYy KOHTPANpPOJYKTHBHOTO TOBEIACHHWE B paboTaTa W HHUBOTO Ha

MOpaJiHa 3psAJIOCT Ha CIIYXKUTCIIA.
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Jpyr WHCTpyMEHT, NMpelHa3HA4Y€H 3a OlleHKa Ha MoTuBauusTa, ¢ AMI — Tect 3a

u3cle/IBaHe KAKTO Ha CIYXXHUTENH, Taka W Ha KaHIUAATH 32 H3IMBJIHUTEICKH U PHKOBOJHU
no3uruu B komnaanu. AMI (Achievement Motivation Inventory) € BEIIPOCHUK, KOHTO H3MepBa
MOTHBAIMATA MPU HAYWHA HA M3MBIHEHUE HA pa3nuuHu paboTHH 3amaun. OOxmama 17
o0jacTd, Taka HApEYEHHUTE ,,OPUEHTAUU KbM IOCTIKEHUA: JOMbIHUTENHU ycuius,
KonkypentHoct, VYBepeHoct B ycnexa, Oka3BaHe Ha BiusHue, JKenaHue 3a YyyeHe,
Anraxupanoct, Kypax, ApantuBnoct, CbcpenorodueHoct, JIbJITOCpoOYHM  IUIAHOBE,
HesaBucumoct, OrtroBopHoct, IlocrosHcTBO, Ilpenmountanue KbM TpPYyAHH 3a/1adH,
IMpoaykrusHocT, Camoauciuminaa u Ctpemex kbM cratyc (AMI — Achievement Motivation
Inventory, 2023).

[ToBedeTro opraHu3alud MMaT OOYYCHH CIEIHAIMCTH, KOUTO BHUMATEIHO IOAOHpAT
KaHJIUJATHTE 32 ONpPeAeNiCHN paOOTHU TO3HIMU ChC CIEIUPUIHN KPUTEPUU, HO UMa TEMH, 3a
KOUTO KaHJIUAATUTE MO €Ha WM Apyra NpudyrHa He XKeNadr Aa AagaT uHdopManus, Thid KaTo
ce OMUTBAT J]a CE MPECTaBAT OJIArONPHUSATHO B MOJOOPHATA MPOLIeaypa U Pa3rpbllaT pa3indyHu
KOPHUCTOJIFOOMBY CTPAaTErMH HA COLMAIHO JKEIATeTHO moBenaeHue. [lopaau Ta3um mpuyuHa Bce
MOBEYEC KAaTo WHCTPYMEHT 3a JCTCeKIHWS Ha W3MaMHOTO IIOBEJICHHWE Ce Tpujara
nonudusnorpadpekusT meron. OcHOBa Iel Ha METoJa € Ja Ce YCTaHOBM HAJUYMETO Ha
€BEHTYaJIHU HEJOSIHHU MPaKTHKH, 3JI0yMoTpeda Ha MpeaxodHu pabOTHH MeECTa, CKpHBaHE Ha
perieBaHTHAa WHGOpPMAIUsS, KOSATO MOXE Ja CE OKaXKe INPOTHBOIOKA3HA 3a 3acMaHe Ha
KOHKpETHATa JUThXXHOCT. Upe3 moaurpadcKoTo U3CiaeIBaHe MOTAT JIa C€ U3CJIeIBAT Pa3HOPOIHU
temMu. Upe3 cmenuanHo (opMynHpaHU BBIPOCH, OTIOBAPSIIM Ha MOTPEOHOCTHTE Ha
OpraHM3aIuTe, ObICHINTE CIYKUTEIUTE TPEMHUHABAT MONMUTPACKO U3CIIEeIBaHE B PAMKUTE Ha
OKoJI0 yac. MI3roTBeHNTE TOKJIA/IM J1aBaT u3deprareiHa nHGOpMaIus, 9pe3 KOsSTO 3asIBUTEITHTE
MOTaT Jia B3eMaT aJIeKBaTHO MH()OPMHUpPAHO pEHICHHE 3a TOBA JAJIM Jla HA3HAYAT KOHKPETHHS
kaHauaat Ha padota (Vladimirova & Todorov, 2020).

W3non3Baneto Ha mnonurpadckuss METOJN B paMKHUTE Ha MOAOOpHATa MpOIEeaypa
CIiecTsIBa MHOTO BpeMe M (PMHAHCOBH CPEJICTBA HA KOMITAHWHUTE, OCOOCHO JTHEC B YCIIOBHUATA Ha
KOMIUICKCHUTE COITMATHO-HKOHOMHUYECKH KPU3H.

B mocnenno BpeMe Bce mo-rojsiMa MOMYISIPHOCT HaOMpa Hall-ChbBPEMEHHUSAT METOH 3a
nerexuus Ha iabxkata — EyeDetect+. Cbr3nanen ot Converus npe3 2014 ronuna, a npe3 2020 r.

n-p Kepurep 3anouBa ga mpaBu MpoydBaHHsS M pa3paboTBa HOBa TEXHOJOTHUS, MPOTOKOI 3a
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HU3CJIICABAHEC, KOI>'ITO ChUuf€TaBa aHaJIM3a Ha ABMIXKCHHATA Ha OYUTC C AAaHHH, KOHUTO CC OTUYUTAT

npu mnonurpadcekoro u3cnensane. Ilpez 2021 r. Converus peanu3upa IOBPBUAT B CBETa
aBTomaTtu3upad nonurpad — EyeDetect+. [llupokaTa Bb3MOXKHOCT 332 IPUIOKEHHUE HA METOJa
Cb3/laBa OJaronpusATHU NPEANOCTaBKM 3a IpUJaraHeTo My B pa3HOPOJHHM cdepu KaTo
OXPaHUTEJIHU KOMIIAHUH, IIPABUTENICTBA, YACTHU OpPraHU3alMM, pa3cieBally ClIyX0u U Ipyru
(Converus, 2022).

3akiroueHue

[IpoGnembT 3a M3cIeIBaHETO Ha MOTUBALMATA M MHTETPUTETa Ha KaHAMJATUTE 3a padoTa U
CIly’)KUTENIUTE € aKTyaJleH W ce 3aabiabodaBa C O] Ha paslIeJaHUTe COLUAJIHO-
HKOHOMHUYCCKH KPHU3H. M3non3Banero Ha pas3iindd MCTOAW B HNPCBCHIHATA HA HCIIOAJIHUTC
IIPAaKTUKH Ha pa6OTHOTO MsICTO, € IMoAXOoJd1Ia CTPAaTCrusd B KPaTKOCPOUYCH U AbJTOCPOYCH IJIaH

" Cb3aBa yCJIOBHUA 3a U3BBPIIBAHC HA IICPUOJUYIHHU IIPOBCPKU U U3CIICABAHUA HA IICPCOHAJIA.

References:

Adams, J. S. (1965). Inequity in social exchange. In Advances in experimental social psychology (Vol.
2, pp. 267-299). Academic Press.

AMI — test za otsenka na motivatsiata [AMI- Achievement Motivation Inventory] (2023 March 9.).
Assessia.
https://assessia.com/%D0%BA%D0%B0%D1%82%D0%B0%D0%BB%D0%BE%D0%B3-
%D1%82%D0%B5%D1%81%D1%82%D0%BE%D0%B2%D0%B5/387, (09.03.2023)

Barrett, P. (2001). Pre-employment integrity testing: Current methods, problems, and solutions.

In British Computer Society: Information Security Specialist Group Conference. Milton. Hill,
Oxford.

Bezrabotni litsa | koefitsienti za bezrabotitsa, natsionalno nivo; statisticheski raioni [Unemployed
persons and unemployment rates - national level; statistical areas]. (2023, February 17). National
Statistical  Institute.  Republic of Bulgaria. Retrieved March 13, 2023, from
https://www.nsi.bg/bg/content/3998/%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%
D0%BE%D1%82%D0%BD%D0%B8-%D0%BB%D0%B8%D1%86%D0%B0-%D0%B8-
%D0%BA%D0%BE%D0%B5%D1%84%D0%B8%D1%86%D0%B8%D0%B5%D0%BD%D1%
82%D0%B8-%D0%BD%D0%B0-
%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%B8%D1%8
6%D0%B0-

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 16


https://assessia.com/%D0%BA%D0%B0%D1%82%D0%B0%D0%BB%D0%BE%D0%B3-%D1%82%D0%B5%D1%81%D1%82%D0%BE%D0%B2%D0%B5/387
https://assessia.com/%D0%BA%D0%B0%D1%82%D0%B0%D0%BB%D0%BE%D0%B3-%D1%82%D0%B5%D1%81%D1%82%D0%BE%D0%B2%D0%B5/387
https://www.nsi.bg/bg/content/3998/%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%BD%D0%B8-%D0%BB%D0%B8%D1%86%D0%B0-%D0%B8-%D0%BA%D0%BE%D0%B5%D1%84%D0%B8%D1%86%D0%B8%D0%B5%D0%BD%D1%82%D0%B8-%D0%BD%D0%B0-%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%B8%D1%86%D0%B0-%D0%BD%D0%B0%D1%86%D0%B8%D0%BE%D0%BD%D0%B0%D0%BB%D0%BD%D0%BE-%D0%BD%D0%B8%D0%B2%D0%BE-%D1%81%D1%82%D0%B0%D1%82%D0%B8%D1%81%D1%82%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%B8-%D1%80%D0%B0%D0%B9%D0%BE%D0%BD%D0%B8?fbclid=IwAR0Fh5qKCurcWggfgMWUxIOgyfJX-exvZzSI04JM7HD_OwzCh8yMrWe9fjs
https://www.nsi.bg/bg/content/3998/%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%BD%D0%B8-%D0%BB%D0%B8%D1%86%D0%B0-%D0%B8-%D0%BA%D0%BE%D0%B5%D1%84%D0%B8%D1%86%D0%B8%D0%B5%D0%BD%D1%82%D0%B8-%D0%BD%D0%B0-%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%B8%D1%86%D0%B0-%D0%BD%D0%B0%D1%86%D0%B8%D0%BE%D0%BD%D0%B0%D0%BB%D0%BD%D0%BE-%D0%BD%D0%B8%D0%B2%D0%BE-%D1%81%D1%82%D0%B0%D1%82%D0%B8%D1%81%D1%82%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%B8-%D1%80%D0%B0%D0%B9%D0%BE%D0%BD%D0%B8?fbclid=IwAR0Fh5qKCurcWggfgMWUxIOgyfJX-exvZzSI04JM7HD_OwzCh8yMrWe9fjs
https://www.nsi.bg/bg/content/3998/%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%BD%D0%B8-%D0%BB%D0%B8%D1%86%D0%B0-%D0%B8-%D0%BA%D0%BE%D0%B5%D1%84%D0%B8%D1%86%D0%B8%D0%B5%D0%BD%D1%82%D0%B8-%D0%BD%D0%B0-%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%B8%D1%86%D0%B0-%D0%BD%D0%B0%D1%86%D0%B8%D0%BE%D0%BD%D0%B0%D0%BB%D0%BD%D0%BE-%D0%BD%D0%B8%D0%B2%D0%BE-%D1%81%D1%82%D0%B0%D1%82%D0%B8%D1%81%D1%82%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%B8-%D1%80%D0%B0%D0%B9%D0%BE%D0%BD%D0%B8?fbclid=IwAR0Fh5qKCurcWggfgMWUxIOgyfJX-exvZzSI04JM7HD_OwzCh8yMrWe9fjs
https://www.nsi.bg/bg/content/3998/%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%BD%D0%B8-%D0%BB%D0%B8%D1%86%D0%B0-%D0%B8-%D0%BA%D0%BE%D0%B5%D1%84%D0%B8%D1%86%D0%B8%D0%B5%D0%BD%D1%82%D0%B8-%D0%BD%D0%B0-%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%B8%D1%86%D0%B0-%D0%BD%D0%B0%D1%86%D0%B8%D0%BE%D0%BD%D0%B0%D0%BB%D0%BD%D0%BE-%D0%BD%D0%B8%D0%B2%D0%BE-%D1%81%D1%82%D0%B0%D1%82%D0%B8%D1%81%D1%82%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%B8-%D1%80%D0%B0%D0%B9%D0%BE%D0%BD%D0%B8?fbclid=IwAR0Fh5qKCurcWggfgMWUxIOgyfJX-exvZzSI04JM7HD_OwzCh8yMrWe9fjs
https://www.nsi.bg/bg/content/3998/%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%BD%D0%B8-%D0%BB%D0%B8%D1%86%D0%B0-%D0%B8-%D0%BA%D0%BE%D0%B5%D1%84%D0%B8%D1%86%D0%B8%D0%B5%D0%BD%D1%82%D0%B8-%D0%BD%D0%B0-%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%B8%D1%86%D0%B0-%D0%BD%D0%B0%D1%86%D0%B8%D0%BE%D0%BD%D0%B0%D0%BB%D0%BD%D0%BE-%D0%BD%D0%B8%D0%B2%D0%BE-%D1%81%D1%82%D0%B0%D1%82%D0%B8%D1%81%D1%82%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%B8-%D1%80%D0%B0%D0%B9%D0%BE%D0%BD%D0%B8?fbclid=IwAR0Fh5qKCurcWggfgMWUxIOgyfJX-exvZzSI04JM7HD_OwzCh8yMrWe9fjs
https://www.nsi.bg/bg/content/3998/%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%BD%D0%B8-%D0%BB%D0%B8%D1%86%D0%B0-%D0%B8-%D0%BA%D0%BE%D0%B5%D1%84%D0%B8%D1%86%D0%B8%D0%B5%D0%BD%D1%82%D0%B8-%D0%BD%D0%B0-%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%B8%D1%86%D0%B0-%D0%BD%D0%B0%D1%86%D0%B8%D0%BE%D0%BD%D0%B0%D0%BB%D0%BD%D0%BE-%D0%BD%D0%B8%D0%B2%D0%BE-%D1%81%D1%82%D0%B0%D1%82%D0%B8%D1%81%D1%82%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%B8-%D1%80%D0%B0%D0%B9%D0%BE%D0%BD%D0%B8?fbclid=IwAR0Fh5qKCurcWggfgMWUxIOgyfJX-exvZzSI04JM7HD_OwzCh8yMrWe9fjs

MOTIVATION AND INTEGRITY IN THE WORKPLACE — MODERN RESEARCH
METHODS
%D0%BD%D0%B0%D1%86%D0%B8%D0%BE%D0%BD%D0%B0%D0%BB%D0%BD%D0

%BE-%D0%BD%D0%B8%D0%B2%D0%BE-
%D1%81%D1%82%D0%B0%D1%82%D0%B8%D1%81%D1%82%D0%B8%D1%87%D0%B5
%D1%81%D0%BA%D0%B8-
%D1%80%D0%B0%D0%B9%D0%BE%D0%BD%D0%B8?fbclid=IwAROFh5gKCurcWggfgM
WUxIOgyfIX-exvZzSI104JM7HD _OwzCh8yMrWe9fjs

Camara, W. J., & Schneider, D. L. (1994). Integrity tests: Facts and unresolved issues. American
Psychologist, 49(2), 112.

Colby, A., Kohlberg, L., Gibbs, J., Lieberman, M., Fischer, K., & Saltzstein, H. D. (1983). A
longitudinal study of moral judgment. Monographs of the society for research in child

development, 1-124.

Converus. (2022, July 27). EyeDetect+:Best Lie Detector | Converus: The eyes don't
lie. https://converus.com/eyedetectplus/

Goldberg, L. R., Grenier, J. R., Guion, R. M., Sechrest, L. B., & Wing, H. (1991). Questionnaires used

in the prediction of trustworthiness in pre-employment selection decisions: An APA task force

report. Washington, DC: American Psychological Association

Maslow, A. (1965). Self-actualization and beyond.

Maslow, A. H. (1987). Motivation and personality (3rd ed.). Harper & Row Publishers

McClelland, D. C., & Mac Clelland, D. C. (1961). Achieving society (Vol. 92051). Simon and Schuster.

Nikolov, B. & Zaimova-Tsaneva, E. (2016). Pregled na problema za balansa mezhdu semeistvoto |
profesionalnata rabota [An overview of the issue of work-family balance]. Yearbook of psychology,
7(1), 227-237.

Riggio, R. E. (2015). Introduction to industrial and organizational psychology. Routledge.

Vladimirova, V. V., & Todorov, T. B. (2020). The Essence of the Polygraph Method and its Usage in
Bulgaria. In 5th International e-Conference on Studies in Humanities and Social Sciences, Belgrade,
Serbia, pp 219-224 = ISBN 978-86-81294-05-5

Zaimova-Tsaneva, E. (2017). Udovletvorenostta ot truda kato psihichen fenomen [Job satisfaction as a
psychological phenomenon]. In “PhD students in Science”. Blagoevgrad: South-West Academy
Press, 335-343

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 17


https://www.nsi.bg/bg/content/3998/%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%BD%D0%B8-%D0%BB%D0%B8%D1%86%D0%B0-%D0%B8-%D0%BA%D0%BE%D0%B5%D1%84%D0%B8%D1%86%D0%B8%D0%B5%D0%BD%D1%82%D0%B8-%D0%BD%D0%B0-%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%B8%D1%86%D0%B0-%D0%BD%D0%B0%D1%86%D0%B8%D0%BE%D0%BD%D0%B0%D0%BB%D0%BD%D0%BE-%D0%BD%D0%B8%D0%B2%D0%BE-%D1%81%D1%82%D0%B0%D1%82%D0%B8%D1%81%D1%82%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%B8-%D1%80%D0%B0%D0%B9%D0%BE%D0%BD%D0%B8?fbclid=IwAR0Fh5qKCurcWggfgMWUxIOgyfJX-exvZzSI04JM7HD_OwzCh8yMrWe9fjs
https://www.nsi.bg/bg/content/3998/%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%BD%D0%B8-%D0%BB%D0%B8%D1%86%D0%B0-%D0%B8-%D0%BA%D0%BE%D0%B5%D1%84%D0%B8%D1%86%D0%B8%D0%B5%D0%BD%D1%82%D0%B8-%D0%BD%D0%B0-%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%B8%D1%86%D0%B0-%D0%BD%D0%B0%D1%86%D0%B8%D0%BE%D0%BD%D0%B0%D0%BB%D0%BD%D0%BE-%D0%BD%D0%B8%D0%B2%D0%BE-%D1%81%D1%82%D0%B0%D1%82%D0%B8%D1%81%D1%82%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%B8-%D1%80%D0%B0%D0%B9%D0%BE%D0%BD%D0%B8?fbclid=IwAR0Fh5qKCurcWggfgMWUxIOgyfJX-exvZzSI04JM7HD_OwzCh8yMrWe9fjs
https://www.nsi.bg/bg/content/3998/%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%BD%D0%B8-%D0%BB%D0%B8%D1%86%D0%B0-%D0%B8-%D0%BA%D0%BE%D0%B5%D1%84%D0%B8%D1%86%D0%B8%D0%B5%D0%BD%D1%82%D0%B8-%D0%BD%D0%B0-%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%B8%D1%86%D0%B0-%D0%BD%D0%B0%D1%86%D0%B8%D0%BE%D0%BD%D0%B0%D0%BB%D0%BD%D0%BE-%D0%BD%D0%B8%D0%B2%D0%BE-%D1%81%D1%82%D0%B0%D1%82%D0%B8%D1%81%D1%82%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%B8-%D1%80%D0%B0%D0%B9%D0%BE%D0%BD%D0%B8?fbclid=IwAR0Fh5qKCurcWggfgMWUxIOgyfJX-exvZzSI04JM7HD_OwzCh8yMrWe9fjs
https://www.nsi.bg/bg/content/3998/%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%BD%D0%B8-%D0%BB%D0%B8%D1%86%D0%B0-%D0%B8-%D0%BA%D0%BE%D0%B5%D1%84%D0%B8%D1%86%D0%B8%D0%B5%D0%BD%D1%82%D0%B8-%D0%BD%D0%B0-%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%B8%D1%86%D0%B0-%D0%BD%D0%B0%D1%86%D0%B8%D0%BE%D0%BD%D0%B0%D0%BB%D0%BD%D0%BE-%D0%BD%D0%B8%D0%B2%D0%BE-%D1%81%D1%82%D0%B0%D1%82%D0%B8%D1%81%D1%82%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%B8-%D1%80%D0%B0%D0%B9%D0%BE%D0%BD%D0%B8?fbclid=IwAR0Fh5qKCurcWggfgMWUxIOgyfJX-exvZzSI04JM7HD_OwzCh8yMrWe9fjs
https://www.nsi.bg/bg/content/3998/%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%BD%D0%B8-%D0%BB%D0%B8%D1%86%D0%B0-%D0%B8-%D0%BA%D0%BE%D0%B5%D1%84%D0%B8%D1%86%D0%B8%D0%B5%D0%BD%D1%82%D0%B8-%D0%BD%D0%B0-%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%B8%D1%86%D0%B0-%D0%BD%D0%B0%D1%86%D0%B8%D0%BE%D0%BD%D0%B0%D0%BB%D0%BD%D0%BE-%D0%BD%D0%B8%D0%B2%D0%BE-%D1%81%D1%82%D0%B0%D1%82%D0%B8%D1%81%D1%82%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%B8-%D1%80%D0%B0%D0%B9%D0%BE%D0%BD%D0%B8?fbclid=IwAR0Fh5qKCurcWggfgMWUxIOgyfJX-exvZzSI04JM7HD_OwzCh8yMrWe9fjs
https://www.nsi.bg/bg/content/3998/%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%BD%D0%B8-%D0%BB%D0%B8%D1%86%D0%B0-%D0%B8-%D0%BA%D0%BE%D0%B5%D1%84%D0%B8%D1%86%D0%B8%D0%B5%D0%BD%D1%82%D0%B8-%D0%BD%D0%B0-%D0%B1%D0%B5%D0%B7%D1%80%D0%B0%D0%B1%D0%BE%D1%82%D0%B8%D1%86%D0%B0-%D0%BD%D0%B0%D1%86%D0%B8%D0%BE%D0%BD%D0%B0%D0%BB%D0%BD%D0%BE-%D0%BD%D0%B8%D0%B2%D0%BE-%D1%81%D1%82%D0%B0%D1%82%D0%B8%D1%81%D1%82%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%B8-%D1%80%D0%B0%D0%B9%D0%BE%D0%BD%D0%B8?fbclid=IwAR0Fh5qKCurcWggfgMWUxIOgyfJX-exvZzSI04JM7HD_OwzCh8yMrWe9fjs
https://converus.com/eyedetectplus/

HOrO4AlNAAEH
YHVIBEPCUTET
'HEOPUT PNNCKU-

V1. IBAH MIIXAMOB 66
2700 BNATOEBIPAA

SOUTH-WEST
UNIVERSITY
NEOFIT RILSKI-

66 "IVAN MIHAILOV" STR.
2700 BLAGOEVGRAD

Theoretical article

AYXOBHOCT U IICUXUYHO 3JAPABE. IIOAXOJU KbM KOHCYJITHPAHETO
HA BAPBAIIIU XPUCTUAHU.

SPIRITUALITY AND MENTAL HEALTH. APPROACHES TO COUNSELING
CHRISTIAN BELIEVERS.

Yordan Avramov, Ph.D. student
Department of Psychology, Faculty of Philosophy, SWU “Neofit Rilski”, Blagoevgrad

email: yordanlavramov@abv.bg

Pezrome:

B nybauxayusma ce npasu npeened na penusuosHocmma u 0yX08HOCMMA, U 8PBb3KAMA ¢ NCUXUYHOMO 30pase.
11o0pobHO ca paszenedanu nonoxcumennume u OMPUYAMETHUME GIUAHUS HA PEIUSUO3HAMA 6P U NPAKMUKU
68bPXY NCUXUYHOMO U OYX08HO 30page. OcobeHO 6HUMAHUE e 0OBbPHAMO HA 3HAYUMOCMMA HA 6PB3KAMA 2psiX-
boaecm, KoAmMo Modce 0a npogoxupa pazeumuemo Ha Ob6cecusHO-KOMNYICUBHO PASCMPOLUCNGO C PENUSUOZHOCT U
CKPYNYIHOCM UNU PeNUSUO3IHA HeBPOMUYHOCH, 0D03HAYEHA 8 MA3U CMAmus Kamo OyX08HA XUNoxouopus. /{adenu
ca noopobHU ceedenus 3a CneyuuUUHUsL peruesuo3ern KOHMeKCm Ha NPasoCciasHOMO XPUCMUSHCINGO, HO 6ePOGUMe
NPUHYUNU €A 00W0BATUOHU 3A NOBeHemo XPUCMUSHCKY Kou@ecuu. Ilpeocmasenume onucanus yenam o0a ce
noo0obpU NO3HAHUEMO 3a GIUAHUAMA U 8b3MONCHOCMA 04 Ce HANpAasu NooXo0Aujd OYeHKa HA KIueHmume u
dyxoenus um cgemoened. /ladenu ca Hacoxu 3a paboma c éapsawjume KIUeHmu U OMHOUEHUEMO KbM PETUSUO3HO -

0yX08HUMe pecypcu 8 KOHCYIMAMusHUsa npoyec.

Knwuosu Oymu: Oyxogenocm, penucuosHocm, NCUXUYHO 30pdee, 2pax-00necm, penueuo3Hd CKPYNYIHOCHI,

Penucuo3na HeepomuiuHocm, peiucuosna xunoxom)puﬂ.

Abstract: The publication reviews religiosity and spirituality, and the relationship to mental health. The positive
and negative influences of religious belief and practice on mental and spiritual health are discussed in detail.
Particular attention is given to the importance of the sin-sickness relationship, which can provoke the development
of Obsessive Compulsive Disorder with religiosity and scrupulosity, or religious neuroticism, labeled in this
article as spiritual hypochondria. Details are given of the specific religious context of Orthodox Christianity, but

the religious principles are general to most Christian denominations. The descriptions presented are intended to
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CHRISTIAN BELIEVERS.
enhance knowledge of influences and the ability to appropriately assess clients and their spiritual worldview.

Guidelines are given for working with faith clients and the treatment of religious-spiritual resources in the

counseling process.

Keywords: spirituality, religiosity, mental health, sin-sickness, religious scrupulosity, religious neuroticism,

religious hypochondria.

BLBegenune

Penurnosnara Bsipa B rojisiMa CTEIEH OINpeieNs HAYMHA Ha KUBOT HA MHOT'O XOpa 110 CBETa U €
CBILIECTBEHA 4YacT OT HaW-3HAUMMMTE €K3UCTEHUMAJIHU IPEXKUBABAHUA Ha JIMYHOCTTA.
PenurnosHuTe BsApBaHHMS B CHUETAHWE C PEIWTHO3HUTE TpPaauIuu (opMUpaT ISLIOCTEH,
JYXOBEH MUPOIJIE U crielu(HrueH MoIX0A KbM caMusl MpOLEeC Ha KUBOTAa. Peauruo3Hocrra u
JYXOBHOCTTA C€ pa/iBaT Ha MOJHOBEH MHTEPEC B HAyYHOTO IMPOCTPAHCTBO HA ICHUXOJIOTUATA U
[ICUXOTEPANUATA, KATO MHOIO XPHUCTUSHCKM M PEIMIHO3HU IPAKTUKM HAMHUpPAT MACTO B
HAy4YHUTE U3CJIEIBAHUS WIM NIPAKTUUYECKH NPUIIOKEHUs. BbIlipeku ToBa, MOXe Ja ce TBbPIH, Ue
0COOEHOCTUTE Ha XPUCTUSHCKATA JYXOBHOCT U IPAKTUYECKOTO MIPOSBICHUE HA BAPATa, OCTaBaT
cy1a00 MO3HATH OT NPAKTUKYBAILIUTE IICUXO0JI03U U KIMHUIMCTU. He e morpemiHo na ce kaxe, 4e
HEraTUBHOTO MHeHHMe Ha Ppoiin U paHHHUTE NCHUXOJ03U OTHOCHO PEIUrusTa BCE OIlIE BUTae
KaTo €X0 MU ce Mmojbpxa oT MHOro npaktuuu. IIpeOposiBanero Ha HaceneHuero mnpes3 2021
[OKa3Ba, uye INpeodiafaBala 4acT OT HACEJIEHUETO Ha bbiarapus ce camoomnpenesnar Karo
IIpaBOCIaBHU XPUCTUSHU — 2382912 nymm. Jlopu U 1a ce IOMyCHE, Y€ MajKa 4acT OT TAX ca
aKTUBHO BSIpBAIlld M TPAKTHKYBAaIlM CBOSATA BApa ChC CH3HATEIHOCT, MAK CTaBa BBIPOC 3a
orpoMeH Opoit xopa. bpost Ha BsipBalIUTe XPUCTUSHU MOXKE J1a CE€ YBEIMYM, aKO KbM TAX Ce
N00aBAT M3MOBSAABAIINTE PUMO-KAaTOJUIU3bM U JPYTU XPUCTUSHCKU AEHOMUHAIMHU. Bcuuku
T€, Makap U Jla UMaT CBOUTE Pa3INuus MOMEXIY CH, UMaT U Oa3UCHM BepoBH cxozcTsa. Haii-
MaJIKOTO BCHYKM BSIpBAIllM, HE3aBUCHUMO CIEHU(PHUKUTE HA pEIMIHO3HAaTa TpaauLus, Ouxa ce
CpelIHaJIi C HETIO3HABaHE Ha BEPOBUTE UM YOEXJAEHMs OT CTpaHa Ha 4acT OT NMPaKTUKYBaIIUTe
ncuxono3u. Tasm myOnukanmus MMa 3a Led Ja IOKaXke Bpb3KaTa Ha JyXOBHOCTTa M
PEIIUTHO3HUTE MPAKTUKM C [ICUXWYHOTO 37ApaBe, Ja W3JI0KH HETaTUBHUTE U BPEAHHU
PETUTHO3HU TPOSIBH, KaTo oOpblia 0coOOEHO BHUMAaHHE HA ICHXONATOJIOTMYHUTE MPOSIBU U
penurnosHara odcecus. Jpyra uznes BIUIETEHA B TO3M TPYJl € Ja 3all03HAe MPAKTUKYBAIIUTE C

HEHTPAJTHUTE W OCHOBOIIOJAram BAPBAaHUSA Ha XPUCTHAHCTBOTO, YCCTO CPCIIAHUTE NYXOBHHU
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HpaKTI/IKI/I, OCHOBHH BepOBI/I Harjach, KaKTO H Ja IIOKa>XX€ BB3MOXKHUTC pemeHI/m 3a

cneun(UYHA PENMTHO3HU TpOoOJeMH, Ype3 ChBMECTHA MHTEPAUCHMIUIMHApDHA pabora u
CBHTPYIHUYECTBO CHC CHELUAINCTU TEOJO3U MM AyXOBHULUM. ChbBMECTHOTO CHTPYAHUYECTBO B
TepanusATa € MHOIO H3BECTEH IIOAXOJ B IIOMAraHeTo Ha Xopa C JYXOBHO-PEIUTIMO3HHU
3arpyaHeHus. Thi KaTo TeMaTa € MIMPOKO 0OXBaTHA HE Mpeciie/iBa MbJIHA U3YEepHaTeIHOCT Ha

3aCCruaTuTc TCMU.

JIyXOBHOCT ¥ PeJIUTHO3HOCT

C ornen mo-100poTo pa3dupaHe MPOSBICHHUITA HAa PEIMTHO3HATA BsIpa Ce Hajara, Jia
Ce HampaBd KOHIENTYaJHO pPa3rpaHMUYCHUE B TMOHATHITA JIYXOBHOCT M PEIUTHO3HOCT.
Hayuynara nureparypa MO BbIOpOCa TH pasriiekJa KaTo CBbP3aHH IOHSTHS, Kacaellu
B3aMMOOTHOIICHUATA HA YOBEK ¢ Bor mim TpaHCIeIcHTHAaTa PEaTHOCT, HO PA3JIMYHU B CBOSITA
CMHUCJIOBA, UCHHA M TIOBEJICHYECKA U3PA3eHOCT. XPUCTHSIHCKATA TPAIUIINSA HA PABOCIABUETO
NPUIO3HABA KAaTO CHOTBETHU Ha OOrONMOYHUTAHHUETO TEPMUHHUTE BSpa W JYXOBHOCT, KOUTO
ChIBPIKAT UJCITA 3 CHKPOBCHO MPEKHUBSIBAHE M BHTPEIIHO MpeoOpassBail mpoiec. TepMUHBT
PEIUTHO3HOCT B XPHUCTHSHCTBOTO C€ pa3Oupa, Karo MOBBPXHOCTCH, JIMIIEH OT CMHCHI,
PHUTYaTHO YCIO0KHEH HAYMH 3a U3pa3siBaHe HA HAKAKBB KYJIT.
Pargament 06o011aBa cjeIHUTE ICUXOJIOTHYECKH aCIICKTH B IS(HHUPAHETO HA TyXOBHOCTTA U
PETUTHO3HOCTTA!
PenurunosHocrra ce CBbp3BAa C HMHCTUTYIMOHAJIHA OPraHU3UPAHOCT W (OPMHpaHH
UJICOJIOTUIECKH TTapaMeTPU
JIyXOBHOCTTa OTpa3siBa CYOEKTHBHOTO, JWHAMHYHO MPEKUBSIBAHE HA BEPOBHUTE MPHUHIUIH
(Pargament, 1999).
Ivtzan W ChaBTOPH CUMTAT, Y€ IyXOBHOCTTA OTpa3siBa EMOIMOHATHOTO TMPEXKHBSIBAHE Ha
JM4YHaTa Bpb3Ka ¢ Bor M e MOTMBUpaHa OT HEOOXOJMMOCTTAa 33 E€MOI[MOHAHA CBBP3aHOCT.
JlyXOBHOCTTa M3pa3siBa BHTPEIIHUS KOIHEX 3a MPOSBU Ha JIFOOOB, ChCTPAIATEITHOCT, HAMUPAHE
Ha cMUCBHI U Jp. Cropen aBTOPUTE PETUTHO3HOCTTA BKIIFOUBA KAaKTO OOpPEIOBUTE M3pa3H Ha
Bspara, Taka W JOKTPHUHATHHWTE WEH, U MPEANUCAHNS 3a OCBIIECTBABaHE Ha Bph3Karta ¢ bor,
BaJIM/IHU 3a pa3ndyau enoxu u oobmectsa (Ivtzan, Chan, Gardner & Prashar, 2011).
Crnopen Emmons penurno3HoCTTa U JyXOBHOCTTA B CBOWTE 3HAUCHHs M3pPa3siBaT Pa3InYHU
IEJA WM YOBEIIKM CTPEMEXH, MMAIl{ OTHOIIEHHE C OJaromoJydueTo WM CMHUChIa Ha

KHUBOTA. ABTOp’BT € Ha MHCHHEC, 4€ AYXOBHOCTTAa CC€ OTHACAd 3a KOHKPCTHUTC HAYWHH Ha
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CyOEKTMBHO OCH3HABAaHE M IPEXKHUBSIBAHE Ha CMUCHJIA, U IPEIHA3HAUEHUETO HAa YOBELIKHUs

KHUBOT. PeIMruo3HOCTTa MBK Ipeyiara CTpaTerud W HAacOKM 3a mocturanero uM. (Emmons,
2005)

Bwrnpeku ue 1yxoBHOCTTa € B OCHOBAaTa Ha penurno3nus onut Pargament (1999) u Hood, Hill
& Spilka (2009) ca Ha MHEHHE, Y€ B CbBPEMHETO MOXKE J1a KMa JYXOBHOCT 0€3 PEIUTHO3HOCT U
penurno3Hoct 0e3 mayxoBHocT. Kato msmo moabpkam mHerueto Ha Hill, Pargament, Hood,
Mccullough, Swyers, Larson & Zinnbauer, 2000), 4e He BCHUKM MPOSIBM Ha JYXOBHOCT WIJIH
PETUTHO3HOCT MOraT Ja ObAaT MoJIe3HH, HO MOraT U Ja ObAaT BPEIHU 3a MCUXHUYHOTO HIIU

(hU3UYHO 3/1paBe.

OTHolIeHHEe HA TYXOBHOCTTA U PEJIMTHO3HOCTTA KM NMCHUXUYHOTO 3IpaBe

JIlyXOBHHUTE MPEKHUBSIBAHUS MOTaT JBJIOOKO J1a 3aCerHaT YOBEKa U Jia MOBJIMSSAT Ha KHBOTA MY
KaKTO TOJIOKUTEITHO, TaKa U OTPHUIIATEITHO.

IMos10kuTETHH BJIMSTHUS.

3/1paBOCIOBHU TOBEICHUSA. MHOTO pPEIUTHO3HM YYCHHS, B TOBA YHCIO M TIPABOCIABHOTO
XPUCTUSHCTBO, HACHhPYABAT CICHU(PUYHA TUCIUIUIMHA Ha XpaHeHe U yMepeHocT. OrpoMHa JacT
OT JIyXOBHHUTE YYEHHUS Ha XPUCTHSIHCTBOTO Ca HACOYEHH KbM OCH3HABaHE Ha IEpPCOHAIHATA
OTTOBOPHOCT B COIIMAJICH TUIaH. Penmuruno3Hara HpaBCTBEHOCT 0OpbIlla 0COOCHO BHUMAaHHE KbM
yrnotpebara Ha 3a0paHeHH BellecTBa 1 puckoBu noseaenus (Oman & Thoresen, 2005)
[IcuXxoMOruYHu ChCTOSIHUSA. PeTUrno3HuTe NpekKUBsIBAHNS MOTAT CHUITHO J1a TIPOBOKHMPAT €MOIINH,
KaTo: pajiocT, HaJleX 1, OJ1aroJapHOCT, Bb3XUTA, Ype3 KOUTO BIPBAIIUTE Ja C€ OCBOOOXKIABAT OT
eMOIIMUTE Ha T'HSIB, ThI'a, BUHA WK ChcTOsHUS Ha cTpec (Oman & Thoresen, 2005).

Jlokyc Ha KOHTpOJ. MHOTO XPUCTHSHCKH ydYeHHS BHYIIABAT HJCHTE 3a OCOOCHH JTapOBaHWS,
JaJICHW Ha YOBEKAa, KaKTO W HAIMYUETO HAa MOpajHA W JYXOBHA CHJIa 32 OCBHIIECTBSIBAaHE Ha
KOHTPOJI BbPXY ChOMTHATA OT kuBOTa. Sethi & Seligman ycranoBsiBaT, ye MPUIBPKAHETO KbM
HAKOM ()YHIAMEHTAJIHU BSPBaHMS W IEHHOCTH TOJCHJIBAT ONTHMH3Ma TPU HEOJIAronpusiTHU
ChOUTHSI, Upe3 MPUIABAHETO HA JAYXOBHH 3HaueHHWs Ha Tpyauute MomeHntd (Sethi & Seligman,
1993).

JlyxoBHu emoruu. [lpomikata, anTpyw3ma U JIF0OOBTa, Hajekaara W OJaroJapHOCTTa Ce
CBBP3BAaT CbhC 3HAYUTEITHH IMOJ3U 3a (DPU3MYHOTO 37paBe, 3alIOTO TMOBIUSBAT HA HMMYHHUS

OTTOBOp IIpH CTPpEC. A JAYXOBHH 3aHUMaHUs, KaTO MOJIMTBA, IMPOIIKA, Cb3CpUHaHUA WU OJYXOBHU

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 21



Avramov, Yordan
paSMI/IH_U'IeHI/IH BLSHeﬁCTBaT Ha BEreTaTuBHATA HepBHa CHUCTEMa, HaMaJIaBaT B”[>36y,I[aTa nu O6IHOTO

ncuxuuHo Hanpexenune (Maselko, 2013).
Cmucebn Ha XuBOTa. [[yXOBHOCTTA M BsipaTa MMaT HEJABYCMHUCIICHA BPB3Ka C HAMHPAHETO Ha
CMHUCHJI W 1€l Ha KHMBOTa, W 4Ype3 TAX Morar Ja ce HaMepsaT OTrOBOPHM Ha peauia
exsucrennuanau Berapocu (Galek, Flannelly, Ellison, Silton & Jankowsky, 2015), Ivtzan, Chan,
Gardner & Prashar, (2011). KakTto ¢ M3BeCTHO HAJIHMYMETO HA KUTCHCKU CMHCHI U OCh3HABaHE
I[eJITa Ha )KUBOTA CTOST B OCHOBATa HA IICUXUYHOTO OJIaronosydue.
JlyxOBHa U collMajgHa UHTerpanus. Beska TyXOBHO-PETUTHO3HA TPAIUIUS YpE3 CBOUTE YUEHUs
Ch37laBa CBOU KYJITYpPHH, NTyXOBHU U MOPAJIHU IIEHHOCTH, CBOM CHMBOJIU, TPAJAULIUU U TYXOBHU
fepapXuu, KOUTO CE OTpa3sBaT Ha BCEKH WICH Ha JyXOBHOTO obOmiecTBo. 3aroBa Seybold & Hill
ca Ha MHCHHE, Y€ PEIUTHO3HATa BSpa W JYXOBHOCT 3aCHJIBAT YYBCTBOTO 32 MPUHAIICIKHOCT U
CBHIIPUYACTHOCT KbM pEIMTMO3HATa, U COLMAHA Tpyla, BbB BPb3Ka C KOETO CE MPOSBSBAT U
XapaKTEPHUTE MOBEIACHUS Ha JHOOPOTBOPCTBO, CHIIPUYACTHOCT, anTpyus3sMm u ap. (Seybold &
Hill, 2001)
Penurnozen konuHr. Pargament e Ha MHEHHE, Y€ TyXOBHOCTTA B CBOSITA CMHCIIOBO, ITPAKTUYECKA
LSJIOCT TMPEJCTABIIABA MEXAaHU3bM 3a CIPaBsIHE ChC CTPECOPHUTE U HEOIAromoay4yHsITa B )KUBOTA
(Pargament, 2003). Taka Bspara B bor Hachp4yaBa HE OTpPHUI[AHHME HA KMTEHCKUTE HECTOIH, a
MpHUIaBaHe Ha HOBO 3HAYCHHME HA CHOUTHUSATA, KATO YPOK WIIM B CHOTBETCTBUE C MO-TPAHINO3CH
00ECTBEH IIJIaH 32 YOBEIIKOTO CITACEHUE U OJIaKEeH KHUBOT.

Hill, Hood & Spilka omucsar cienaure popMu Ha TyXOBHO CIIpaBsIHE:
CrpaBsiHe CbC caMOHachpuaBaHe: ,,A3 TpsA0Ba J1a ro Hanpass, He bor®.
CwBMecTHO cIipaBsiHe: ,,bor momara Ha OHE3U, KOUTO CH IloMarar camu‘.
Otnarane Ha CIipaBSHETO: ,,Bcuuko € B boxxuute poie™.
Cnpagsine ¢ monuTBa: ,,Momns te, ['ocionu, moMorau mMu.
[Ipeorienka Ha HaMepeHUETo: ,,bor Mu JaBa U3MUTaHMS, 32 ]a M€ U3MHTA™.
OcmucnsHe Ha cOOCTBEHATa OTTOBOPHOCT: ,,ChIPELIuX U CTPajaM 3aciIyKeHO .
[IpexBbpiiiHE BUHATA Ha ASBOJA: ,,[OBa € 1eJ10 Ha JBOJIa™.
[Ipeonenka Ha boxkusita cuia: ,,bor BCHYKO 3HAE U I11€ ITOMOTHE".
Topcene Ha boxecTBeHa moakpena: ,,YBEpeH CbM, Ue Mora Jia pa3untaM Ha boxxusra 3akpuia‘.
Hagexxna B moakpemnara Ha bpKBata: ,,3HaM, 4e JAPYTUTE C€ MOJIAT 32 MEH M aKO MMaM HYXJa

II[€ MY [IOMOT'HAT"".
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[IpeocMucisiHe Ha cTpaxa OT CMBPTTA: ,,3a BAPBALLUAT CMbPTTA HE € Kpall Ha *KUBOTA, 3aI0TO €

oOellal BEeYeH KUBOT .

[IpeocMuciisiHe Ha cTpaxa OT camoTara: ,,bor ¢ Bunaru ¢ meH, He ¢bM cam* (Hill, Hood & Spilka,
2009).

VY 10BJIETBOPEHOCT U CYOEKTUBHO Oiyaromnonydne. J[yXOBHOCTTa M PEIUTHO3HOCTTA Ca €IHU OT
Hall-3HAYMMHUTE HEMaTepUAIHU (AKTOPH, JOTPUHACAIM 33 MPEKHUBSIBAHE Ha CYOCKTHBHO
onarononyune. Criopex Myers § Diener HaunH Ha XHBOT B CHOTBETCTBUE C BsipaTa, MOXE Ja
reHepupa OMU3KH BPB3KH MEXAY XOopara, Ja CTUMYJMpa TprKaTa, J1a ch3JaBa IMPUBBP3AHOCT,
KaKTO M Jia Ch3JlaBa IeHEepaliecH CMUCHI Ha JKMBOTA, Jia JapsiBa HAJCKAa B TPYIHH MOMEHTH,
KOETO MPaBU TyXOBHOCTTA €HO OT HA-CUJIHWUTE BIMSHUA 33 M3nuTBaHe Ha mactue (Myers §
Diener, 1995)

OTtpunartejHu BIAUSHUS.

Hsikon TyXOBHO-pPEIUTHO3HU MPOSIBH MOTAT Jla cabOTUPAT COIUATHOTO (DYHKIIMOHUpAHE, Ja
ObJaT yBPEKIAIIH 3PABETO M JOPH 3acTpallaBally )KUBOTA.

HeratuBen penurnozen kommur. Weber & Pargament mocouBar, ue HSIKOW JYXOBHH YYCHUS
MoOraT Ja CTHMYJIMpPAT MaCHBHOCT NPHU B3MMaHE Ha PEHICHUS M ONpaBJaBaHE HAa COOCTBEHOTO
oesneiictBue ¢ boxecrBena nameca (Weber & Pargament, 2014)

Penurnozen HeBpOTH3bM. MHOIO TpPEBOXKHHM CBHCTOSHUS MOTraT Ja ObAaT TeHepUpaHH OT
pPETUTHO3HU BSPBAHMS, BHYIIABAIM BHHOBHOCT, CTpaX, CpaM M bBOXXECTBEHO OTMBIIEHHE
(Saroglou, 2014). Hsixou BsipBaHHsI MOTaT jJa YCHJIBAT TPEBOXKHOCTTA. TakuBa mMorar jga Obaat
IPEKAJICHOTO (POKyCHUpaHe BbPXY TI'PEXOBHOCTTA, JIMYHOTO HEIOCTOMHCTBO, OOPEYEHOCT Ha
BEYHM MBKHU, BEUHOTO OTMBbIIEHHE Ha bor, yBepeHOCT, ye Bcska OOJIECT € CBPBXECTECTBEHO
HaKa3zaHue U JIp.

Penmurnosan mpenpaschapiu. HSKOM OyXOBHM CHCTEMH W3HCKBAT CISNIO TIOCIYIIAHHE,
0€3MpPEKOCIOBHO CJI€JIBAaHE HAa PEIUTHO3HUTE JOKTPUHU U TBBPJA JAOTMATH3bM, NPU KOWTO
BCHMYKO BBHIIHO Ha PEJIMTMO3HATa CUCTEMa MOXeE Jla ce OTXBbpJid. Taka MoXke /1a ce MposiBABa
BEpCKa HETHPIUMOCT KbM BBHIIHM Ha PENMTHO3HATA TPyIa Xopa, arpecus, GyHIaMeHTaIH3bM
110 OTHOIIICHNE HA HAyYHH (PaKTH, OTPUIIAHKE HA )KUBOTOCIIACSBAIIN MEIUIIMHCKH TIPOLECAYPH H
ap. (Pargament, 2003).

I'eHepanu3upaHo TPEBOXKHO pa3cTpoiicTBO. B I'eHepanu3upaHOTO TPEBOKHO pPa3CTPOUCTBO

MHOT0 HETaTUBHU W KaTacTpoaiHU MHTEPIpPETAUU Ha KUTEHCKUTE HEeCroAu Morar ja Obaar
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HATOBApEeHU C PENMruo3eH cMuchi. [loacunBanero Ha reHepain3upaHaTa TPEBOKHOCT MOXKE Ja

ce ciuy4yBa 4pe3 (oKycupaHe BBPXY €IHOCTPAHYMBH HETaTHMBHU HWHTEPIPETAllMU 32
NPEIONPENICIICHOCT Ha CTPA/IaHKsITa, BHYIIABAIIN O€3HAIC)KTHOCT U OOPCYCHOCT Ha YOBEKA.
OO0CecHBHO-KOMITYJICUBHO pa3CcTpoiicTBO. B muTeparypara U mpakTHKaTa ca W3BECTHH BapHAHTH
Ha 00CECHBHO-KOMITYJICHBHO Pa3CTPONCTBO, KOMTO 3acsATaT MYXOBHHUTE BSIPBAHUSA M 3aHHMMAHHS.
Makxap na He € 000c00eHO KaTo pa3nuyeH Buj, TO ce kiacupunupa kato OKP ¢ penurnossoct u
ckpynymnaoct. Hood, Hill & Spilka ro ommcBat karo HempekbCHATO OE3MOKOWCTBO OTHOCHO
PETMTHO3HU UJICH M BBIIPOCH, CHIIPOBOJCHU C KOMITYJICHBHH TPUHYIU, PUTYaIH, U3BbPIIBAHU C
men cHemaHe Ha TpeBorara. K. FOSS 0000m@aBa CleIHHTE YECTO CpEIIAaHW MaHUH IPU
penuruo3Hara oocecusi:
[TpexomMepeH cTpax Ja He € HaKbPHEHA BSpaTa U PEIUTHO3HUTE TPEATUCAHMS
[ToBTapsIIM ce MUCIIH 33 U3BBPIICHUA TPEXOBE
OrmaceHus 3a U3BBPIIBAHE HA OOTOXYIICTBO
[TpexomepeH GoKyc BbPXY ChbBBPUICHOTO U3IIBIHCHUE HA MOPATHUTE M STUYHU MPEIITHCAHHS
CrtpaxoBe 0T 00peYeHOCT Ha BEUHU MBKU WJIH MPOKJISITHE
BoroxysiHu MUCITH WM TIPEICTaBU
CMmyIiaBaiiyd CEKCyalHH MHCIM M TIPEACTaBU 3a CEKC ChC CBemieHH ¢urypu, bor wiu
MPEICTABUTEININ HA JTyXOBEHCTBOTO

YecTo cpelianu KOMITYJICHH MOTaT Jia BKJIIOYBAT:
[TpexoMepHO M3MOBSIBAHE MPE]] CBEIICHHUIIN WK OJTU3KU
ThpceHe Ha MOTBBPIKIACHUE HITH ONIPOBEPraBaHe Ha MUCIIUTE U TIOBEJICHHUSATA
PutyanusupaHo noBTapsiHe Ha MOJMTBH, OMOJICHCKN MACaKU WM CUMBOJIHH PEIUTHO3HU 3HAIIH,
KaTO KPbCTEHE, IOKJIOHH U JIP.
W30sirBaHe Ha CUTYaIlMH U MECTa, KOUTO MPOBOKKMPAT TOSBATa HA MAHUUTE 32 TyXOBHA YHCTOTA
PutyanuzupaHo npexBbpiisiHE Ha BUHATA IPU OOTOXYJTHH MUCIIH KbM JIIBOJIA, CAaTaHATa | JIp.
[TpexoMepHO TOOPOTBOPCTBO MIIM TIOBEICHHS 33 JOKa3BaHe, Y€ CTPAJALIHAT € MOYTEeH U OTIa/IeH
(Foss, 2013).

Crnopen Miller & Kelley crenenTta Ha (QyHIaMEHTAIHOCT HA BAPBAaHUITA U PUTHIHOTO
OTHOIIICHHE KbM OOpEIUTE ce OTpa3siBaT Ha YEeCTOTaTa Ha MposBaTa Ha CHMIITOMaTHKaTa Ha
OKP. Moxe na ce JOIbJIHHU, Y€ JOKOJKOTO JTMYHOCTTa MMa 3PaBU BAPBAHUS U TOJOXKHUTEIHA
MPUBBP3aHOCT KbM BOT Il MMa HEe3HAYMTEIHH WJIM HUKAKBH MPOSBU HA PETUTHO3HH MaHUH U

oocecun. Apropute Miller & Kelley ca na MHeHue, e peTUrHO3HUTE KOMITYJICHHU Ca MO-4ECTH
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MpY TO-PUTYAJIHH PEIIMTHO3HU Tpaauiuu. Taka Hanpumep penurnosHoto OKP B uznossaBamm

UCISIM WM I0JIaN3bM € I10-4eCTO Ha W3TOK U HO-PSIKO B CHINUTE HM3IOBEIAHHS B 3arajJHH
obmiectsa (Miller & Kelley, 2005)

CnoxHocTTa 3a ycraHoBsBaHe Ha penuruo3no OKP namara To na ce mocraBu B
KOHTEKCTa Ha PeIMruo3Hata Tpaauuus. [loBrapsHeTo Ha HAKOSI MOJIMTBA ONpelesieH Opol MbTH
MOXKE JIa M3IVIeKAAa KaTO KOMITYJCHBHO IIOBEICHHE, HO BCBHIIHOCT Ja € MpEe/lucaHa oOT
pENMruo3HaTa TPAAUIKS JTyXOBHA NpakTHka. Ho € BBb3MOXKHO JajieHa pEelIMTMO3HA TPaKTHKA,
HAapUMep MpPEeKPhCTBaHE, Ja CE€ MPEBbPHE B KOMITYJICHBHO ITOBEICHHE, CYOCKTHBHO
yIOTpeOsBaHO HE B PEITUTHO3EH KOHTEKCT, a 32 JIa CE CHEME HaIlPeKECHHUETO.
bunonspHo pa3cTpoicTBO. Penmurino3Ho-a1yxOBHUTE MPAaKTHKA MOTAT Ja OKaXXaT HEraTUBHO
BB3JICHCTBHE BBPXY MAIMEHTH C OUIOISPHO pa3CTPOMCTBO, OCOOCHO BBHB (asaTa Ha
MaHHUAKAIHOCT, HO B PEMHCHS PEIIMTHO3HATA BIpa MOXKeE Ja € 03/[paBUTeNnHa u noje3na. Miller &
Kelley ca na mHeHwue, ye npu AeOHOTHpaHE HA JaJCHO MCHXUYHO PAa3CTPOMCTBO PEIUTHO3HATA
Bspa MOXKE Ja BJOIIM CBHCTOSHHUETO, HO CBHLICBPEMEHHO MOXKE Ja € OJIaroTBOpHa Karo
MEXaHHM3bM 3a CIIPABSIHE ChC CUMIITOMUTE [0 BpEME Ha MpOTHYaHe win Bb3cTtaHoBsiBane (Miller
& Kelley, 2005).

Jenpecusi. Criope Cbbp)KaHHUATA U CTEIICHTA Ha BAPBAHUATA, TYXOBHOCTTA U PEIUTHO3HOCTTA
MOXKE [a WMaT MOJIOKHTEIHO WIA OTPHLATENHO Bb3jeicTBHe. OCOOCHO TOBa BaXH 3a
NPEKUBSIBAHETO HA YYBCTBO 3a BUHA. HSIKOM BSPBaHUSI MOTAT Jia MOJCUIISAT YyBCTBOTO 33 BHHA,
HO JPYTH BSIPBAHUSI M TPAKTHKH MOTAT Ja ObJaT Je4eOHU 32 CHEMAHETO Ha YyBCTBOTO 33 BHHA
(Martinez-Pilkington, 2007).

PascrpoiicTBa OT mM30(ppeHHus COeKThp. [IpH TAX PETUIrHO3HUTE UACAIMU UMAT TIO-TOJSAM ST
B [IPOSIBUTE HA CUMITOMAaTHKaTa. TaknuBa OOMKHOBEHO Ca: MPAIMOHATHOTO Maruuecko MUCIICHE,
JYXOBHU XAIIOIUHAIIMH, MAaHUH 33 BEIMYUE, MECHAHU3bM U PePOpPMaTOPCTBO, MPECIICABAHE OT
caTtaHata WM WIeHTU(UIMpaHe ¢ OuOneiicku IuYHOCTH. PenmurnosHute 3a0iayau mpu

mu30(GPEHHO Pa3CTPOMCTBO Ce MOABPKAT Mo-cuiiHo ot apyru 3aduynu (Miller & Kelley, 2005).

Hacokmu 3a pa3oupaHe ¥ OlleHKA HA TYXOBHUS KOHTEKCT
XPpUCTHSHCTBOTO, KaKTO BCSIKA IPYyra PENUTHO3HA TPaIUIsa UMa CBOU CIeU()UYHU BIPBAHUS
Y MIPaKTUKHU, YHETO MTO3HABaHE B HAN-OOMIMs UM BUJ MOXe Ja ObJe B M0JI3a Ha CIICIUATICTUTE

pa60TeHH/I C KIIMCHTH, U3MOBAABAIIN XPUCTHAHCTBOTO U B YaCTHOCT ITPABOCIAaBHUETO.
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BsapBanus. XpuctusiHckuTe BspBaHus 3a bor m Bpb3kaTa ¢ Hero ce Oasupar Ha bubnusara u

arocToJICKUTE Tpeaanus. B Haii-cOuta ¢opma Te Morar ma ObaaT HAMEpeHH B T. HAp. ,,CUMBOI
Ha BspaTa“, TpeACTaBjsABall BepoHM3NOBeAHA (opMysia, PElIOBHO yIOTpeOsBaHA B OOLIUTE
OOTrOCITyKEHUS.

OTHoOuIeHUsT Ha TPUBBP3aHOCT KbM bor. OCHOBHO XPHCTHUSHCKO BsipBaHe €, ue Hucyc ce
BBILUTBTHJI, CTaHAJI YOBEK, HO 3ala3Baiiky a0COJIIOTHOCTTAa Ha CBOSATAa O0O0KECTBEHOCT. ToBa
0a3uCHO BSIPBaHE € CHIPOBOJCHO C JBIOOKOTO YOEKICHHE, Y€ JEIOTO Ha BBILUIBIICHHETO €
BHUCIIIa MPOsiBa Ha JIFOOOB KBbM 4YOBeKa OT crpaHa Ha bor. [lopagu Ta3u mpuumHa OToaieHUTE
BApBAaIlM OKMXa JEMOHCTPHpPAIM OTHOIICHWS Ha JOBEpPHE M TPUBBP3aHOCT KbM bor, ¢
yOexaeHuero, 4e ca oouyanu HeroBu 4dena. B cBou Tpynose Kirkpatrick mokassa, ye Hsikou
BSIPBAIILlM IPEXKKUBSIBAT CBOSATA Bpb3Ka ¢ bor kato ¢opma Ha CUrypHa IPUBBP3AHOCT, 110100HA HA
npuBbp3anoctra KbM poaurenute (Kirkpatrick, 2005). TpsoBa ma ce orbenexwu, de ucara Ha
yOexeHre, 4e BspBalMAT ¢ oO0M4aH He ¢ opMa Ha PEIMruo3Ha JICBUAIMS, & € CHTHAI 32
CCpUO3HHM BBHTPEIIHH OOpOHM, ChbMHEHHUS M CTpaxoBe. B TakaBa CHTyalus BSPBALIUAT OCBEH
CbMHEHHS B 00MuTa Ha bor, OM MposBSIBaa W JAPYrd NMCUXUYHA CMYIICHHUS WA CTPaJaHHI.
Bb3cTaHOBSBaHETO Ha ONTHMAIHOTO MCUXMYHO (DYHKIIMOHUpPAHE W TMCUXHYHO OJIArOnojydue
TpsiOBa Jia BKJIIOYBA KOPEKIHs Ha MOJOOHU JUCOYHKIMOHAIHH BspBaHus. Haii-momxozsimo e
BSAPBAILIMTE KIMEHTH Ja C€ CTUMYJHUPAT, Ja CBEPSAT MPABHIHOCTTA W BAIUJHOCTTA HA CBOUTE
yOeXIeHUsT ¢ TMUCAHWATAa WM Ja TOTHPCAT MHEHHETO Ha W3SBEHH JyXOBHHMIIM OT CBOSTA
OOIIHOCT.

I'psix u onpoineHre. BaxkeH MOMEHT, XapaKTepH3Upall OTHOIIEHHETO Ha 4YOBEK KbM bor B
XPUCTHSHCTBOTO € Ch3HAHHUETO 3a IPSIX U OMPOIICHUE, U ChOTBETHO MPEKHMBSIBAHE HA YYBCTBO 32
BHHA WK OyarogapHocT. Criope XpUCTUSHCKUTE YUeHUS CTPaJaHusATa Ha KPhCTa U CMBPTTA Ha
Wucyc napsiBaT caceHre Ha BSIPBAIIUTE ¥ M3MHUBAT YOBEIIKATA BUHA. YYSHHUETO 32 MPOIIECHHETO
Ha TPEXOBETE BHPBH MapaJICIIHO C HJIEATA, Y€ CBETA ,,JIEKHU B 3JI0° M BCSIKA HEMpaB/a IIe TMOIyqn
BBb3Me3/IMe. YUYCHHETO 3a 4YOBEIIKaTa TPEXOBHOCT HsSMa 3a IIeNl Jla yHWXKaBa WM OTYaiiBa
BSpBAIIIMTE, HO Ja BHYIIaBa Ch3HAHWUETO 3a JOCTOMHCTBO M OTTOBOPHOCT Ha IMOCTBIIKHTE, B
CHOTBETCTBHUE C BB3BHUIIICHUTE yUeHHUs Ha Bipara. Ch3HAHUETO 3a BUHA, IPSIX, CPaM, OMPOIIEHUE
U OTTOBOPHOCT MOTAT Jia MOPOJAT CJIIOKHU YYBCTBA B IISUIOCTHOTO PEJMTHO3HO MPEKUBSBAHE.
Taka Te MoraT Ja ce MPEeKUBSABAT KAaTO M3KYIBaHE, ONMpPaBIaHKUE, JOCTOWHCTBO U OTTOBOPHOCT

WJIN KaTo O6pe‘IeHOCT, 663H3}16)K}1HOCT, BHHOBHOCT, CpaM 1 OCBXOaHEC.
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Martinez-Pilkington (2007) mpaBum MHOTO CEpHO3€H aHAIW3 Ha IMOHATHATA CpaM W BHHA B

CBETJIMHATA HAa XPHUCTUSHCKOTO pazbupane. Cropen aBTOpa YyBCTBOTO 3a BHHA ChIbpiKa
yOeXKICHHUETO: ,,a3 U3BBPIINX HEIIO HEJOCTOMHO™, TIOKATO MPH cpama TO € TPaHCHOPMHUPAHO B:
,a3 CbM caMoTo HemoctorHCcTBO. Cnopen Martinez-Pilkington emHo ot Haii-agekBaTHHTE
oOJICKUeHHsI Ha YyBCTBOTO 3a BHMHA, MOXXEC Ja C€ TOJY4YH B TAaHHCTBOTO Ha IOKasHUETO H
M3IIOBEJITA, & CPAaMbBT KaTo MpodiIeM, MoXxe 1a ObJie IpeAMET Ha TICHXOJIOTHYECKa HaMeca.

I'psix u Gonect. B XpUCTUAHCTBOTO Cce BIXKIA MpsKa Bpbh3Ka MEXAy rpexa u Oonecture. Cunra
ce, 4e IrpexbT Mpeau3BUKBa AeopmMaius Ha TyXOBHATa Bpb3Ka MEXAY 4OBEK U bor, xoero ce
OTpa3siBa Ha IUIOCTHATA YOBEIIKA CHITHOCT — IyX, Aylla W TsU10. B TO3M pen Ha Muciu
OosiecTHTE C€ pasriiekIaT KaTo TIOCHIEIIla OT 4YOBEIIKaTa MaJHajIoCT. B ydeHusiTa Ha
XPUCTHSHCTBOTO JICYCHUETO Ha 0OJIECTUTE 3al04YBa C OCh3HABAHE Ha TPEXOBETE, HO ISIOCTHOTO
OIPOIICHHE C€ TOJy4YaBa OT BBH3CTAHOBSBAHE HAa BpbB3KaTa 4Ype3 IOKAsSHUETO M BspaTra B
00’KeCTBEHOTO M3KYyIUIeHHE. Bpb3kara rpsax-0osiect Moxe Ja ObJie OTPEIIHO WHTEPIPETUpaHa,
KOETO MOJKE J1a sl HallpaBH 0COOEHO yBPEIKalila JyXOBHOTO U NMCUXHYHO Ojaromnony4ne. Back &
Haugen mpenoctaBAT JaHHM OT W3CJEABAHE HA BB3MPUATHETO 32 MPUYUHHUTE 33 OOJECT B
Pa3NIMYHK PEIMTHO3HU CHCTEMH M IOKa3BaT, Y€ XPUCTHSAHUTE Ca MO-CKIOHHU J]a MOPAJIH3UPAT
cBouTe 3aboisaBanus crpsmo Bspsaim espen (Back & Haugen, 2013). B mpakTukara 4ecTo ce
3a0els3Ba BAPBAIIUTE Ja MEPCOHAIM3MPAT BUHATA, KOETO MM JaBa BB3MOXKHOCT J]a OCMHUCIIST
OonenyBaHeTo. B TakbB THII MHCJIEHE cielBa NMPUYUHHO-CIIEACTBEHATa BPB3Ka TPsIX-O0JIECT.
Bonectra yecto ce pasriexna karo mo3BosieHa oT bora, 3a a mociyku 3a BpasyMsiBaHE, T. €
MMamia el U CMHUCHI, HO J0CTa YeCTO CpellaHa WHTEpIpeTanus €, 4e OoJeayBaHETO €
HaKa3aHUEe W OTMbIIEHUE OoT bor. B mepcrexkTtuBaTa Ha Haka3aHHETO YECTO JIUTICBA HJEsATa 3a
M3KYIUIEHUE, KaTap3uC W CMHUCHI, a ce pazdupa karo mpokisthe oT bor. He e m3kimroueHo
BAPBAHETO, Y€ 0OJIecTTa € MPUYMHEHA OT JSBOJICKO BMEIIATENICTBO. BThITsIBaHe, 4e CTpaganure
HEMPEMEHHO Ca 3aCiIy)KMJIM CBOETO CTpaJlaHhe € IICeBIO-pesIMruo3Ho yuenue. IlorpemHo e
pa3dupaHeTo, uye BSAPBAIIUTEC M MPABEIHUTE HE CTpagar, U He OojenyBar. B HeraTuBHHUTE
BB3NPHUATHS 32 BpB3KAa TPsAX-00JecT, penpe3eHTaluuTe Ha boXusATa JTUYHOCT ca Karo
OTMBCTUTEJ, HaKa3Ball, NpecieiBam] W yoOwBaml. bojecTHOTO mNpexuBsBaHE HA JHYHATA
IPEXOBHOCT W HEJIOCTOMHCTBO MOTaT Ja ca YHHUIIOXKHUTCIHH W  HWHBAIHIU3UPAIIH
(YHKITMOHUPAHETO HA JHUYHOCTTA, HO TMO-TIOOOMUTHOTO €, Y€ ca MOTPEIIHU U HEChOTBETHHU Ha

XPpUCTUAHCKATa JYXOBHOCT. bonecrra pasriji€aada 1mo To3u HA4YMH BUHAru € HpO6J’I€M Ha MopaJia.
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EcrecTBeHO nMIICBa MpOTHBOIOJIOKHA HHTEPIPETAIIMS 32 BPB3Ka MEXAY J0O0POJAETETHOCT U

onaromonyune. Jlpyr cnemuduveH mpoOieM, BB3HHUKBAII KaTO CJEICTBUE OT MOTPEIIHOTO
pa3bupaHe Ha Bpb3KaTa Ipsx-00JIeCT, € pelnuruo3Hara XumnoxoHapus. Ilpu Hes, mogoOHO Ha
CBhCTOSTHUETO XUIIOXOHJAPHS, KaTO TPEBOKHOCT 3a HAJIM4YUE Ha OOJIECT, CTOM TPEBOXKHOCTTA 3a
3/IpaBOTO AYXOBHOTO ChCTOsiHUE. JKenaHueTo 3a JOOPOAETETHOCT U JOCTOCH KUBOT HSMAT 001110
C peIMruo3HaTa TPEBOXKHOCT OT M3BBPILICHHUTE mperpemieHus. [lpu ayxoBHaTa XHUIIOXOHIPUS
BAPBAILMTE Ca BMAHUAYEHU J]a CE Ce0EH3CIIe/IBAT 32 BCEBb3MO)KHU IPEXOBE U MPOCTHIIKU CPELLY
BspaTa. CamuTe rpexoBe ce pas3riexIaT KaTo CUMIITOMH 3a HapyIIeHO JAyXOBHO 37apase. U Tyk,
KakTo U npu penurnozHoro OKP mucieHero e uepHO-OsUI0 M HACOUYEHO KbM IOCTUTAaHE Ha
BB3BHUIICH, HO HEpeaInCTHUeH A3-00pa3. CBpbX aHTOKUPAHUSAT ChC CBOMTE I'PEXOBE BSIpBAI] €
KOHLEHTPUpaH CcaMO BbpPXY COOCTBEHaTa CH JMYHOCT. YecTo cpellaHd MOBENEHHUS, OCBEH
MUCJIEHE 32 COOCTBEHHTE TPEXOBE, Ca CBPBHX aHTAKUPAHE C PETUTHO3HO-KYJITOBH MEPOIPHUSITHS,
MOCTOSIHHO THhPCEHE B JAYXOBHA JUTEpaTypa OMHCAHUS HA TPEXOBE, B KOUTO c€ UICHTHU(UIMPA
COOCTBEHUS KUBOT, 3aCHJICHU PEIMTHO3HU NPAKTUKU 32 AYXOBHA YHCTOTA, KaTO M3MOBE] HIIH
nocreHe, HarpuMmep. [1omo0HO Ha cTpagamy oT 6oJecTHA TPEBOKHOCT, CTPAIAIINTE OT TyXOBHA
XUIMOXOHJPHUS HE C€ 3a/I0BOJIABAT C OOSICHEHMSI Ha TYXOBHUIIU, Y€ HSIMAT TyXOBEH MpoOJieM U He
ca HeoOXOAMMH MOAOOHM PUTYaTHU MPAKTHKU. THPCAT ce MHEHHUS OT JAPYrHM AYXOBHHUIIU, OT
HAIMYHA JMTEpaTypa, OT HMHTEpHET. Taka BSAPBALIMAT IO HUKAKBB HAYMH HE TPEKUBSBA
BB3BUIICHUTE TyXOBHH EMOIIMHM Ha BspaTa, HaJaeXaara, JIIOOOBTa M paaocTTa, a H3IHUTBA
MIOCTOSIHHO 0€3MOKOMCTBO U OTYasiHue. TakbB TUIl BIPBAHUS U3UCKBAT HEMIPEMEHHA KOPEKIHS OT
CTpaHa Ha MPAKTUKYBAIIUTE CIEHUATNCTA U IyXOBHUTE MpeACTaBUTENU. B mpakTukara MHOTO
no0pe ca MOKa3aHMW YMCTO JYXOBHM METOJHM, KOUTO J1aBaT Hal-Obp3 M JBIATOTpacH pe3yaTar B
nonodpenueTo. JlyxoBHUTE METOJIM BKIIIOUBAT KOH(POHTHpaHE Ha YOEKIEHHSATa 3a Bpb3Ka
MEXy MEepCOHANCH TpsAx U OoJecT; uiaeHTU(UIMpaHe Ha macaxu or bubmusta u nyxoBHaTa
JUTEpaTypa, NpeACTaBIsIBalld KOHTPTBbPACHUS, IPOTUBOPEYAIM HA MOTPELIHUTE YOS KICHMS;
HAacOYBaHE KbM MO-TIPOAYKTUBHHM W CHACUTEIHH BSIPBAHUS, ThPCEHE Ha CMHUCHI Ha OoJecTTa;
HachbpuaBaHe KbM NPHUEMaHE ChC CMHUPEHHE M THPIICHHE;, HachpyaBaHEe KbM YYacTHE B JIPYTH
MOJIE3HHU JIYXOBHU 3aHMMAaHHMs, aKO C€ Hajara, JJOpH ¥ HaMmaJsiBaHEe Ha CBPBX aHTAKUPAHOCTTA C
PETUTHO3HHU 3aHUMAaHUSI, JyXOBHH OTPaHUYCHUS U JIp.

bopba cbc cunmute Ha 3710TO0. ENMH IEHTpalieH MOTUB B XPUCTHSHCKaTa JHMTEparypa H
MUCaHUATa, OdepTaBalll JYXOBEH BB3XOJ WIM TMaJeHHEe € NPOTUBOCTOEHETO Ha 3JI0TO U

JEMOHUTE. 3a OTAAJICHUTE BSPBAIIM CHIIECTBYBAHETO HA 3JIM CHJIM € JyXOBHAa peajHOCT,

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 28



SPIRITUALITY AND MENTAL HEALTH. APPROACHES TO COUNSELING
CHRISTIAN BELIEVERS.
M3MCKBalla ynoBaHue B bor u npobponereneH xuBOT. BspBa ce, ue ymoBaHHMETO U

n00poaeTeNuTe IpeAna3BaT BIpBaIIUTe OT CHIIMTE Ha caTaHaTa M YOBEUIKOTO HaJeHue. Brupexn
gye Oopbata chC 370TO ce MPOTMOBAIBA KAaTO TyXOBHA PEATHOCT, XPUCTHUSIHUTE Ca HAChPYaBaHU J1a
MOJIX0KJIAT TPE3BO M C Pa3yM IO OTHOIIEHHE MPEICTaBUTE 3a JyXOBHU OOpOM MM IEMOHUYHU
nposiBiieHns. bopbara cbC 37MUTE CHIM M3UCKBA HE €KCTATUYHU IMPEXHMBSBAHMS, a MPOSBH Ha
Bspa, yIOBaHUE, ThpIEHUE, cMUpeHue u obmienue ¢ bor. Besika apyra mpencraBa 3a 1yxoBHa
O6opba, OT BMJa Ha: pPa3rOBOPH CHC cCaTaHaTa WM AaHTENH, TPAHCUEACHTHH MbTYBaHHA,
caMOM3MbUBaHe, OOrOM30paHOCT U MECHAHU3bBM, MOCEIICHUS Ha pasi Ce CUMTAT KAaTo MpOsiBa Ha
HAJTyJJTHOCTU M OOJIHA MUCTHKA.

MucTHYHH TIPSKUBSBAHUS U BUACHUS. XPHUCTUSHCTBOTO € M3KIIOYUTEIHO MUCTHYHO IO CBOS
XapakTep W HACOUEHOCT KBbM IpEKWBsABaHE Ha eauHeHue ¢ bor. Benpeku ToBa BHHAru ce e
OTHACSI0O KPUTHYHO KbM MHUCTUYHHTE MPEKUBABAHUSA. Ta3u KPUTHYHOCT € CBBp3aHa C YUCTO
GOTOCIIOBCKU MPEIIOCTaBKH, OMICAHU B TIOCHaHMATa Ha Moan u IlaBen, 1a ce mpaBM pa3iuka B
IyXOBETe C I11eJ1, n30sTrBaHe Ha JyXoBHATa 3a0ayaa. B To3u cMUCHI BUICHUS OT BCAKAKbB BUJ —
rJIacoBe, 3BYLHM, 00pasu, ¢urypu Ha Xpuctoc, boropoamia, aHremu WiM CBETIH c€ IpUeMar
KaTo MposiBa Ha MATOJIOTUS WM HE3[paBa MUCTHKA. TakbB BHI TyXOBEH OIUT M MPEKHUBSIBAHHS
HE ce MpernopbyBar. B MpoTHBOMOIOKHOCT Ha TOBA BAPBALIMTE ca CTUMYJIMPAHU J1a HA0I01aBaT
U TpeXUBSBAT e(PEKTUTE Ha CBOATA Bspa, U OTAAAEHOCT — JHOOOB, MHUp, pPapocT, KPOTOCT,
BB3IbpKanue, oaroct u ap. (FCanarsuu 5: 22-26).

PenurmosHa akTUBHOCT M y4dacTue B OOTOCITY)KEHHUSATA. YYaCTHETO B OOMIUTE OOTOCITY)KEHHS H
TalHCTBa € CTPOr0 XapakTepHO 3a IPaBOCIABHOTO XPHUCTUSHCTBO. MHOro 4Yecto Te
NPEJCTABISABAT CUMBOJHHM JEHCTBUS, uYpe3 KOMTO C€ aKTyalu3upaT OCHOBHHM €BAHIEJICKH
CBHOUTHS, HAIOMHAT c€ MOOpOAETeNM W MOpaTHH NPUHIMIU. B chueTaHne ¢ IbPKOBHOTO
MOETUYHO, MY3UKAITHO ¥ M300pa3UTEIIHO M3KYCTBO, BSIPBAIIUTE Ca BIBXHOBSIBAHM Jla HAIPABAT
3HaYMMHU U JEWCTBEHHU B CBOS KMBOT Bsipara, 10OpOAETENNTE U OTHOLIEHUATA KbM JIPYTUTE, U
cBeta. OCBEH TOBa HAJIMYUETO HAa COOCTBEHU KYJITYpPHHU OCOOCHOCTH M CHEIM(PHUKH, COOCTBEH
KaJIeHIapeH M TPa3HUYCH ITUKBJI, MOXKE CEPHO3HO J1a TIOBIHUSIEC HA TyXOBHO-CK3UCTCHIIMAIHOTO
6naromnoinyune. TpsOBa ga ce orOeneku, 4ye B TO3M CH BUJ IIpaBOCIaBHATa AYXOBHOCT HE PSAIKO
OuBa M3KpHBsIBaHAa B OOpeIHO-KYATOBa (popMa, JHUILIEHA OT CMUCHI U JIyXOBHOCT, a MHOTO OT
cneunpuyHuTe OoOpeau Morar Ja ce IMpeBbpPHAT B KOMITYJCHUBHM puryainu. Kakrto Oere

otOensi3aHo 4ecT u3pa3 Ha penurunozHo OKP moxke na ce mposBM B IMpeKOMEpHA M3IOBE,
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MOCTEHEe, YETECHE Ha MOJIMTBU OIpeAeNieH Opoil mbTH, KpbhCTeHe W aAp. Mma Tpu OCHOBHU

XapaKTePUCTHKU, KOUTO OTIMYABAT HOPMAIHATA IyXOBHA IMPAKTHKA OT KOMMyscusita. IIspBo,
JyXOBHATa TMpaKTHKa MMa Il Jia Ch3[aBa Bpb3ka ¢ bor, a He e camoren. Bropu xapakrepeH
MOMEHT ¢, 4e B peiurno3noro OKP ¢hokychT Ha yoBeka ¢ KbM cebe CH, a He KbM JIPYTHTE X0pa
i Bor. Ha npakTika peMrno3Ho-o0CeCMBHUTE X0pa ca 3a€TH €ANHCTBEHO ChC ce0e CH U CBOSI
A3-06pa3. Tperara XxapakTepHCTHKa €, Y¢ BCHYKO, KOETO CE MMPaBH ¢ HACOUYCHO KbM CHEMaHEe Ha
TpeBorara. B pellMruo3HOTO MPESKUBSIBAHE U TyXOBHA OTIAJCHOCT 00aue, BIPBAIIUAT TPIOBa 1a
UMa MHUP U PajocT, a He ykac u crpax. To3u Bux OKP u3KckBa HaMeca KakTo OT CIICHHATHCTH
[0 TICHXWYHO 3/[paBe, Taka U OT KOMIIETEHTHH JyXOBHHIIM. B TO3M mpoliec BaXHO € ja ce
BB3CTAHOBH 3[[paBara JyXOBHA BPbH3Ka, Ja ce U30erde popMaaHusi KOMITYJICHBEH PUTYaAIH3bM H
HE HA MOCJICIHO MSCTO CTPAIAIIMST JIa CE M3MPABH CPEILy CBOUTE CTPaxoBe, Oe3 ja mpuodsraa
KBbM HU3II0JI3BAHUTE TIPHHY/IH.

BsipBamuTe B KaGMHETa HA MICHX0J10Ta

PasriexaaHeTo Ha TICHXHUYHHTE NPOOJIEMH W CYOCKTHBHHTE NPECKUBSIBAHHS Ha aKTHBHO
BAPBAIIM HE Ca JieCHa paboTa B TepaneBTUUHus mporec. OIe mo-rojisiMa TPyIHOCT ca BEPOBHTE
npobiiemu. OT eHA CTpaHa BSIPBAIUTE MPEHACAT CBOUTE MYXOBHH BIDKAAHHs 3a 0OJECTUTE U
pascrpoiicTBata B TepaneBTHYHHs mpoirec. OT apyra cTpaHa AbIOOKO PETUTHO3HH KIMCHTH
Ouxa OYaKBaIM MO-IyXOBEH MOAXO0A KbM TexHuTe mpobnemu. ChIIO Taka € BBH3MOXKHO
KJIMHHUIUCTUTE [a HE MO3HABAT TE3W HATJIACH M MOTPEOHOCTH HA CBOUTE PEIIMTHO3HU KITHECHTH.
BebinHOCT, B KaOMHETa Ha CHEUATIKMCTA M0 MCHUXUYHO 3/IpaBe MOXKE MPSIKO Ja ce HabronaBa
MOJSIPHOCT MEXIY Hayka M Bspa, B CMHCBHJ, Y€ CHCHUATUCTHT KOHCYJITAHT OW W3MOJI3Bal
HayYHaTa OCHOBA W (DAaKTOJOTMYHOCT, a BSPBALIMAT OW Ce MO30BaBajl Ha IEHHOCTH W BEPOBU
yOex)IeHns, N3BbH HayJYHATa paMKka. Hampumep, HSIKOM PEIMTHO3HH MPAKTHKU KaTO OOIIyBaHEe
ChC CBETHUTE WM MBPTBHUTE, MOXE Jla M3TJICKIAT KATO MCHXOMATOJIOTHYHU TPOSBH CIIOPE]
HayKara, HO Jia C€ CbBCEM HOPMAIHHU KaTO PEIUTHO3HA JCHHOCT Cpell JaTHHOAMEPHKAHCKHUTE
xpuctusiau (Miller & Kelley, 2005). 3aTtoBa He ¢ W3KIIOUYEHO HAKOH TEPANEBTHYHH MOIXOIU U
CTpaTeruu Jia ca B MPOTUBOPEYHE C IIEHHOCTHATA CUCTEMA Ha KIIMEHTHUTE, TIPH KOETO BSPBAIIUTE
KJIMEHTH MOJKE J1a TIPOSIBSIBAT CHIIPOTHBA KbM HAKOHW Tpeanucanus Ha creruanacrture. Miller &
Kelley B cBou wm3cienBaHMs MOKa3BatT, 4Ye BAPBAIM KIMEHTH MOBeYe OuXa ce ChOOpasmim C
HAIIBTCTBUE OT CBOMTE JAyXOBHH BOJAYH HIIH C MPEAMUCAHHUATA HA CBOSTA PEIUTHO3HA CHCTEMA,
OTKOJIKOTO OT Tpennucanus Ha jgekap win ncuxonor (Miller & Kelley, 2005). 3acsranero Ha

MICUXUYHU BBIIPOCH U O0OCHKAAHETO HA TYXOBHHU MPOOJIEMH, MOKE CHIIO Taka J1a KOHPPOHTHPA
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oOpasa Ha mcuxoJiora ¢ o0pasza Ha JyXOBHHUS HacTaBHHUK. KaTo 151710 ICUXUYHUTE MPoOIIeMH ce

pasdupar OT PENUTHO3HUTE KIMEHTH KaTo MpoOJjeM Ha JYXOBHOCTTA, CIIPaBSHETO C KOUTO CE
pa3bupa Karo 4YacT OT pPEIWTHO3HUS OINUT, a HE KAaro NCHUXHWYeH mpobiem. 3aToBa ca
HMHTEPIPETUPAHU 110 CIIOMEHATHS HaYMH Tpsax-0omiect. J[pyr chllecTBeH mpobiieM B mpoiieca Ha
KOHCYJITUPAHETO W TepanmusiTa € KOH(QPOHTHPAHETO Ha BSpPBaHUATA OT CTPaHA Ha HIKOH
CHenUaIUCTH. MHOTO BSIpBallll CHOJEIAT, Y€ Ca CMYTEHH M OTOPYCHU OT CBOUTE TEPAICBTH,
3apajii KPUTUKH Ha BspaTa WK PeUTHo3HaTa Tpaauius, KosaTo ce usnossasa. Walker, Gorsuch
& Tan npenopsyBaT Ha KOHCYITHPAIIUTE MICUXOJI03H, Aa OCh3HABAT COOCTBEHUTE CH JTYXOBHU
NPeapa3ChAbId M TPUCTPACTHS, a JYXOBHO-PEIUTHO3HUTE LEHHOCTH Ja OBJAT BKIIOUCHH
nenukaTHo B Tepanestuunus mporec (Walker, Gorsuch & Tan, 2004). Hakou BsipBaHuS, KaKTO
Oelme W3SCHEHO, MOXKE Jla Ca HEChOTBETHHM HAa JyXOBHATa TPAIUIMS WM Ja ca HEraTHBHO
MTOBJIMSIBAINY [ICHXHYHOTO 3/[paBe, HO HAYMHBT, IO KOWTO pearrpa KOHCYATHPALTUAT TICHXOJIOT €
OT CBHIIECTBEHO 3HAYCHME. 3a Ja ce MOJ00pH Mpolleca Ha MCUXOJIOTHYecKa padoTa ¢ BSPBAIIH,
Shafranske mpenmara, ma ce HampaBu NpeIBapUTEIHA OICHKA HA HW3PA3C€HOCT HA BEPOBUTE
yOeXKICHHS, CBETOrJIela Ha KIMEHTA, JOKOJKO 3JIPAaBOCIOBHU Ca PEIUTHO3HUTE MPAKTUKH U
Jaid MOTaT Ja OBJaT W3MOI3BAaHU KaTO TEpareBTHYEH pecypc. ABTOPHT € HA MHEHHUE, 4e
KOHCYJITAITMATA C MPEICTABUTEIHN HAa JyXOBEHCTBOTO MOXE Jia MOI00pH U YIIECHH pa30UpaHeTo
0COOCHOCTUTE Ha TMCUXWYHHWTE TPEKUBsABaHWUsA Ha BsapBamute kiaueHtu (Shafranske, 2005).
[TpaBwIHAS TOAXO0 KBM BSIPBAIY KJIUCHTH U TyXOBHUTE IICHHOCTH HA KIIMEHTHUTE, KaTo 1510 ca
MHOro BakHH. Ho Oe3pazbopHara ynmorpeba Ha TyXOBHO-PEIMTHO3HH PECYPCH OT CTpaHa Ha
HSIKOW KOHCYATHUPAIIH TICUXOJIO3U € MTOBEY€e OT MPUTECHUTENHA, 3al[0TO HapylIaBa PeTUTHO3HUS
KOHTEKCT, KbJETO € BBh3HHWKHAJa CHhOTBETHATA MPAaKTHKa M 3aIIOTO M3JHM3a W3BBbH Hay4yHATa-

IICUXOJOTUYCCKA OCHOBA, BbPXY KOATO CC HAATpaXJa NICUXOTCPAIICBTUIHOTO BSaHMOILCﬁCTBI/Ie.

3akiioueHne

[IpencraBeHuTe TEHACHIMA B JAYXOBHOCTTa M PEIUTMO3HOCTTa TIOKA3BaT OOIIHMPHH
IIOJIOXKUTCIIHU U OTpI/IIIaTe.]'IHI/I BIIMAHUSA Bpry ISIJIOCTHOTO TICUXHUYHO (1)YHKHI/IOHI/IpaHe 158
Omaromonyune. THH KaTo TPOSBUTE HA pEIMTHO3HATA Bspa B JKMBOTa HA YOBEKAa € OT
CBHILIECTBEHA BAXXHOCT 32 MHOTO XOpa, TO U pa30MpaHETO Ha BIMSHHUITA € 0COOCHO Ba)KHO 3a
MPaKTUKYyBaIIUTE crienuaiucTy. [lo3HaBaHETO Ha KyATYpHHUS U PEIIUTHO3€H KOHTEKCT, CHIIO

MOJK€ J]a IoIpUHece 3a 0pOpMSHETO Ha MOJAXOJ Ipu padoTaTa ¢ BIpBaLIM XPUCTUSIHU, KOHTO
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aZICKBaTHO Ja pa3riexia CrhernuuIHUTe JAYXOBHU KOpEJIaTH Ha TICUXUYHHUTE CTpaJaHUs.

Hpe):[noxceHHTe nacu Mmorar aga 6'bI[aT IMMOJIC3HU U KBbM BAPBAIIM OT HEXPUCTUAHCKHU KOH(beCI/II/I.
Toit KaTo KOHCYJITUPAIIUTE TICUXOJO3U € HEBB3MOKXHO Ja IMO3HaBaT ﬂeTaﬁHHO BCCKH BCPOBU
ACIICKT, B MMPECAJIOKEHATA TEMA CE pa3rijiCKaa mo-BaXHu I[CTafIJ'IH OT XpUCTHAHCKATa JYXOBHOCT
" IIPAKTHKA, C KOUTO MOXKE Oa C€ CPCIIHEC IICUXOJOI'bT, U CC€ 3aCThIIBA HCO6XOI[I/IMOCTT3 OoT
KOMIICTCHTHO ChTPYAHHUYCCTBO MCKAY ICUXOJIO3U U 0Oroca0BU WK AYXOBHUIIU. He ca manko
IICUXOJIO3UTE U3CICAOBATCIIM HWJINM KIMHHUIMCTH, KOHUTO BHXJAT BB3MOXHOCT MHOI'O OT
IOJICBHUTE PCIUTHO3HU IPUHOUIIN W IIPAaKTUKH Oa 6T>,I[aT H3II0JI3BAHK KaTo peCcypC HU 3a
HEPCIIUTNO3HU KIIUMCHTH. TOBa, €CTCCTBECHO, Tp5I6Ba Ja C€ IIOCTpoOsBa Ha Oazara Ha
OGH.IOBB,JII/II[HI/I YOBCHIKM NCHHOCTHU, KOUTO IOda BHyIIaBarT, HOI[O6HO Ha PCIMIriO3HUTEC CUCTCMHU,
MO-AYXOBCH MOAXO0A KbM IICUXHUYHOTO 3paBC€ U CaMOTO CbIICCTBYBAHEC, HO 0e3 Ja C€ cMEcCBart

KAaTo MOJIXOIH.
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Pezrome

Cmpecvm npedcmasnasa 3auumna peakyusi Ha OP2anu3Ma, pe3yimam om cCmuMyaume Ha svhuHama cpeda. Tou
MOdice 0a NOCIYICU Kamo Momugamop unu 0a Haspeou. Ilpu HenviHoIemHume auyd, Hau-4ecmo VHuiuuemo e
UHCMAHYUAMA, KOSAMO NOCMABs 3a0ayl, 8 Cie0cmeue, Ha Koemo modice oa 8v3HuxHe cmpec. Cemelinama cpeda
npu deyama, OKa36d CUIHO GIUSHUE 6bPX)Y YOPMUPAHEMO HA MPEGONCHOCMMA, KOSIMO Modice 0a ObOe MOMEHMHA
unu nocmosmHa. B nepuoda na oHowecmseo, mpesodcHocmma ce c6vbp3sa Halli-éeye ¢ POPMUPAHEmO Ha
UOCHMUYHOCI.

KiaouoBu AYMM: cmpec, mpeBoIAHCHOCH, HENBbIHOJIeMHU JUYad

Abstract

Stress is a protective reaction of the body resulting from the stimuli of the external environment. It can serve as
motivation or harm. For minors, the school is most often the institution that sets tasks, as a result of which stress
can occur. The family environment in children has a strong influence on the formation of anxiety, which can be
momentary or permanent. In the period of adolescence, anxiety is mostly related to the formation of identity.

Key words: stress, anxiety, minors

BnBenenne

CrpechT € pe3yiaraT OT HEBB3MOXKHOCT Jla €€ OTFOBOPM Ha HW3HUCKBAHMSTA Ha Cpeaara.
WHauBuayanHUTE pa3iaudus, BIMSAT HE CaMO 3a ONPEIEISIHETO Ha OIIPEIEeIeHa CUTyalusl KaTo
CTpECOreHHa, HO M 3a HadyMHa, 10 Koito ce pearupa Ha Hes. (Nikolov P., Aleksandrova N.,
Krustev L., 2007) TpeBo>XHOCTTa € CBbp3aHa C OYaKBaHE Jla C€ CIyYH HEIIO HeMpusTHO. Moxke
na ObJe reHepalM3upaHa, MOCTOSHHA WM cuTyaTuBHA. (Manova M., 2023) TpeBoxHOCTTa
CIIOpe/ pa3IUYHUTE TEOPUHU € PEe3yNITaT OT OTIVIEKTAHETO B CEMEMCTBOTO M HEBH3MOXKHOCTTA
3a YCHENIHO U3TpakJlaHe Ha MIEHTHUYHOCT, KOETO € OCHOBHA 3aj/laya Ha HEI'bJIHOJIETHUTE JIUILIA.
(Mavrodiev S., 2015; Manova M., 2023; Mytafova M., 20017; Stamatov R., 2000)

Pa3BuTne Ha KOHIENIMATA 32 cTpeca
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KoHuenuusTa 3a crpeca ce mpwiiara 3a IbPBH ITbT BBbPXY XOpara OT H3CJIENI0BATENsS
Yontep KenbH, KOHTO ce € 3aHMMaBajl ChC BIMSHUETO HAa CTPECOBH (DAaKTOPH OT OKOJIHATA
cpena BBPXY opraHu3mure. ToW yCTaHOBsIBa, Y€ CIHOKPATHHTE U CIa00 BB3ICHCTBAIINTE
CTpecopu Morar na ObaaT M3Ibp)KaHU, JOKATO NMPOIBIDKUTEIHUTE U CHIIHO Bb3JCHCTBAIIN
CTpecopu paspymasar OuosornuHute cuctemu. Xanc Cenue 3ambinbodeHo pa3paboTsa
koHuenuusatTa Ha KeHbH 3a crpeca kato orroBop. Toil omucBa cTpeca KaTo peakuusl Ha
opranusma, KoSTO 4Ype3 (PU3MOJOTMYHHTE CH CUCTEeMHM TMpeAna3Ba TSUIOTO  OT
MpeIM3BUKATENICTBATa, KOWUTO BBHIIHATA Cpela My IOCTaBsS WM Taka HApEUYEHUAT OOl
CUHJPOM Ha ajantauus. Ta3u peakius KbM BbHIIHUTE CTPECOPU BKJIIOUBA CICAHUTE ACUCTBUS,
KOUTO C€ XapaKTEpPU3UPAT C LIUKIUYHOCT:

- Ymiaxa — peakiusi, KOsITO Bb3/IeICTBA Ha CTPECUPAILNS CTUMYT;

- MoOunn3anusa — akTuBHpaHe Ha GU3NIECKUTE PECypcH, KOUTO MMa OpraHW3Ma, ¢ IIell Ja ycree
JIa U3IBPKU HA CTPECOBUTE BBH3ICHCTBUS;

- M3romenue — u3pa3xoaBar ce Hall-IBHIOOKUTE PECYpPCH HAa OpraHM3Ma, KOUTO He Morar 1a 0baat

Bb3craHoBeHu. (Angelova N.,2019) 3arybarta Ha eHepruiiHHTE pecypcH Bomu jo ymopa. (Selie
H.,1982)

Cenue BBBEXKIA TEPMUHUTE ,.eycTpec u ,,auctpec’. Cropes HEro, eycTpechT OKa3Ba
IIOJI30TBOPHO BJIMSIHUE BBPXY EMOLMOHAIHOTO U (PU3MOJIOTMYHO 3[paBe Ha XopaTa, Tpae
kpatko u MmotuBHpa. (Angelova N., 2019) ductpechT mNpencTaBisiBa yBPSKIAIIUAT HIIH
HenpusiteH crpec. (Selie H., 1982)

CrpIiecTBYBAT Y€THPH MOAX0/1A MPU U3Y4aBaHETO Ha cTpeca:

- IIvpBu — KaTO peakuus, KOATO UMa HHIUBUIBT, CIIPSMO ONPEICIICH CTUMYJI;
- Bropu — neduHmpa ce kaTo MeXIMHHA IPOMEHIIMBA MEXTy JPA3HUTENSI U PEaKIHATa;
- Tperu — KaTo B3aMMOJICHCTBUE HA YOBEKA ChC BCHUKO, KOETO I'0 3200UKaJIs;
- UeTBBpPTH — KaTO CHOUTHE, CTUMYJI HITU CUTYaIlHs, IPEIU3BUKBAIIN CTPECOB OTTOBOP.

Elliot u Eisdorfer nzcnensat ¢gaxkropure, KOUTO Morar Jja mpeiu3BUKat cTpec. Te ca uetupu
BUA:

- OcTbp (OrpaHHdYeH) BbB BPEMETO CTPECOP — CBBP3aH € C MPESKUBIBAHETO Ha KPATKOTPACH CTPEC.
Hampumep mocereHne npu Jiekap.

- Ilopenuma ot HeOnaronpuaTHU GakTOpH — pa3Boj, 3aryoa Ha paboTa;

- IleproanyHO MOBTAPSLIM C€ CTPECOBH CHOMTHS — M3IUTH IPH CTYACHTH, KOHTPOIHH MHPH
YUCHHIIH;

- XpoHH4HO cTpecupalil HaKTop — MPOABIDKUTEIHO OPaYHO HEepa3OUPATENCTBO, HHBAMAN3UPALIO
3a00Js1BaHe.

Crnopen Elliot u Eisdorfer, xorato cTUMynbT BOAM /A0 €MOIMOHAIHO HAaIpeKEHHE,
MICUXOJIOTHYEH JUCTpec Win (pru3ndecko yBpexaaHe, ToraBa ce ompeaess kato crpecop. Te ce
Oasupar Ha HayyHaTa pabora Ha Jlxepann Kamnan un Epuk JIlunaeman, KouTo ca cpesl mbpBUTE,
KOUTO BBBEXKIAT TICHXOJOTHYHHUS paKypc Ha crpeca, jgokato Cemue TmpencraBs
¢dbu3noIOorNYHaTAa TIIeHa TOUKa. Te moquepTaBar, 4e MCUXOJIOTHIHUAT CTPEC HE € HeITPEeMEHHO
IUIO/ Ha IbJIOOKO BKOPEHEHU JIMYHOCTHHU CMYILEHUS, a Y€ MOYXE /1a Bb3HUKHE KaTo OTrOBOp Ha
KOH(POHTALUS, ChABPKAILA OCOOSHO CTpecHpally ChbOUTHS.
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Teopusita 3a cyOEeKTHBHO BB3IpHUEMaHE Ha CTpecopuTe ce 0a3upa Ha WHIUBUAYAITHUTE
pa3nuyus MpH OLICHSBAaHE HA CTPECOBU ChOMTHA. CHHIOBPIBp MpEAroara, 4e CTpecCHpaluTe
CbOUTHS MoraT na ObIaT Te3W, KOMTO 3acTpaiiaBaT (U3MYECKOTO a3 WM 32 ICUXHYHATa
ISUTOCT, TOECT (PM3MYECKHM MM ero-3amiaxu. Cropes HEro peakuuuTe Ha Pa3ITudHUTE
JUYHOCTH Ha (PU3WYECKUTE 3aIUIaXy ca MPHUOIM3UTEIHO WICHTUYHH, a HA €ro-3arjiaxuTe ce
OIIPEJIENIAT OT JINYHOCTHUTE UM YEPTH.

Crnunoeprep u CapacoH cb3AaBaT MOAXOI OT TPU YaCTH, KOWTO MpeACTaBIsiBa
KOHIIENTYyaJleH MOJeN 3a M3CJIeJJoBaTeIuTe Ha cTpeca. Toil BKIIIOYBA: OIEHKATa, MO3HATHUTE
3aruIaxy OT OKOJIHATa cpena u tuaHocTHUTe 4epTu. (Angelova N., 2019)

PaznuyHuTe MHAMBUIM MPUTEKABAT Pa3IMYHA YCTOMUMBOCT HAa CTPEC, KAaTO MMbPBOHAYAIHO €
OCTpaTa CTpecoBa peakius, a ako TS MPOABIDKU 32 ABJIBI MIEPHOM, TPEMUHABA KbM HEBPOTHYHO
CbCTOSIHUE WM KbM IIOCTPAaBMAaTHYHO CTPECOBO pPa3CTpOUCTBO. To ce OTKIIoYBA IpHU
CTPECOT€HHU M TEXKH KUTEHCKN CHOUTHSA, 3acCsATallld CUTYPHOCTTA HA YOBEK M CE€ TMPOSIBSIBA MO
dbopMaTa Ha KOIIMapH, OKUBSBAIIM CIIEHH, KOUTO Npech3aBat ciyauiiotro ce. (Angelova N.,
2019; Radoslavova M., 2005)

CrpIiecTByBaT HIKOJIKO OCHOBHU BHJIA CTPEC:

- ExXeImHeBeH cTpec — NpH HEro ce NPEKUBSIBAT HETaTUBHU CHOWUTHS, KOUTO Ca CBBP3aHHU C
©KEIHEBHO HEYAOBJIECTBOPCHUE, HANPEKEHHE, TPEBOXXHOCT M T.H. CBBbp3aHHU ca ¢ OOILIyBaHE C
Xopata OT €XeJIHEBUETO.

- Kymynatusen ctpec — mosy4yaBa ce, KOraTo c€ HaTpymnar MOpeAHLa OT HETaTUBHU CHOMTHS WIH
€IHO MPOIBJDKABA MPEKaNIeHO IbJaro. Toil e cBbp3aH C peakUuiTa Ha OpraHu3Ma 10 BpeMe Ha
(hazara Ha U3TOIICHUE, HAPUYAHO OIIIE ,,H3TCTCICHUE .

- TpaBmaruueH ctpec — TOH € pe3yATaT OT eAMHUYHO, BHE3AIMHO U CHIIHO Bb3/eiCTBAII0 ChOUTHE,
KOETO MMa YBPEXKIAIIl WK 3acTpaiiaBain uaansuaa epext. (Angelova N.,2019)

Ilcuxonoruunute pCaKknun Ha CTPECOBUA CTUMYJI CC KnacmbnunpaT B CJICAHUTC KaTCrOpHU:

- EMormoHanHM — TpeXUBSIBAHE HA CTPaxX, TPEBOKHOCT, HAINPEXKEHHE, arpeCHBHOCT, THSB,
BB30y1a, 00bpKanocT pasapasuutentoct u apyru; (Angelova N., 2019; Ganchevski B., Gaidarov
K., Sramenkova N., Zanev S.,1996)

- Tlo3naBarennu — npoGIeMH ¢ TTAMETTa, TPYAHOCTH B KOHIIEHTPAIMATA Ha BHUMAHUETO U B3€MaHe
Ha peleHus, 00bPKaHK MUCIH U JIPYTH;

- TloBemeHueckn — mpoOIEeMH B COLMAIHHTE KOHTAKTH, 3JI0ymoTpeda ¢ aikoXoJl, IHrap,
HAPKOTHYHM W JIEKAPCTBEHH BEIIECTBA, WMITYJICHBHOCT,  HEKOHTPOJIUPYEMOCT H JPYTH.
NOJIMIENCKA IICUXOJIOT U

W3cnenBanust moka3BaT, Y€ CHIIECTBYBA M JIMYHOCTHA IPEAPA3NONIOKEHOCT KbM IOBHILIEH
cTpec. JIuuyHOocTeH TMN A ce XapakTepu3upa € IM0-arpeCMBHO OTHOILIEHHE KbM OKOJHUTE,
YBIIEUEHOCT B paboTaTa U 4yBCTBO 32 HEJIOCTUT HA BpeMe, J0KaTo THN b npurexasa 4yBCcTBO 3a
JIMYEH KOHTPOJI BBPXY CpeliaTa U Bb3MOXKHOCT 3a pa3Butue. (Angelova N., 2019) [Tosenenuero
Ha TUIO A € CbC CKJIOHHOCT 3a IOCTaBsSHE HAa HEPEAJUCTHUYHU CPOKOBE, Ja HE MOYMBaT, Ja
noJry4yat of00peHHe OT BUCIIECTOSIINTE, C LeJN J1a ca IbPBHU, KaTo 3a TOTOBU HA TOBA HA BCAKA
neHa. (Ganchevski B., Gaidarov K., Sramenkova N., Zanev S.,1996)

[Ipe3 mepuona Ha IOHOLIECTBOTO B YYMJIMIIHATA cpefa ce HabloJaBa CKIOHHOCT KbM
arpecusi, Tpy/JHa aJanTanus U puck oT yrnorpeda Ha MCUXOAKTHUBHHU BEIIECTBA, KaTO PE3yJTaT
OT TOBMIIEHM HHUBA HAa CTpPEC, B CIEACTBHE HA HETaTUBHUAT COLMAJEH KIUMaT U
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HEYJIOBIIETBOPEHOCTTAa OT CHpaBsHETO ¢ ydyeOHUTe 3amabipkeHus. (Vasileva L, Dimitrova E.,
2011)

TpeBo:kHOCTTA, CIIOPE/ PA3JIMYHUTE IJIeHU TOYKH
@poiin pasriexa TPeBOKHOCTTA, KaTO KOH(PIUKT MEXAY HHCTAaHIIMUTE HA TUYHOCTTA. Criopen
Kapen Xopuu, T e comumanHo oOycnoBeHa. JledhuHummsra, KOSTO H3MON3Ba 3a ,,0a3ucHA
TPEBOXKHOCT € YYBCTBO Ha JIETETO, NMPH KOETO € OE3MOMOIIHO BBHB BPAXKICOCH CBIT U €
pe3yaTar OT HauWHa, 110 KOUTO POJUTEIHNTE ro OTriaexaar. Hanmuie e ctpax oT u30CTaBsiHE U B
TO3W CIydYaid, JIETETO NpUOsrBa KbM IOBEIEHHE, B KOETO ce keprBa 3a apyrute. Korarto
poauTenuTe ca 6e3pa3IMyHu KbM JIETETO CH M TO HE CE€ YyBCTBA MPUBBHP3AHO KbM TSX, Pa3BHBA
,,0a3UCHA BpaXXIeOHOCT™, B pe3yiTar Ha (ppycrpanus u arpecuBHO noBeaeHue. (Mavrodiev S.,
2015) ®uznyecku MAITPETUPAHUTE JIeLla OT CBOUTE POAMUTENH, CTaBaT TpeBoKHU. (Manova M.,
2023) BaxHo e na ce oTOenexu, 4e HEBPOTHLIMTE ca C IOBMILEHU HHMBA HAa TPEBOra W 3a Ja
ObJaT B 0E30MACHOCT, T€ YHOPHUTO CIIEBAT CTPEMEKHTE cH, criopen XopHu. (Mavrodiev S.,
2015).

®poiia, chio onpesens TPEBOKHOCTTA, KaTO PEe3yJITaT M U3pa3 Ha MPOTECT, B CICACTBUE OT
3alUiaxa 3a paspyllaBaHe Ha Bpb3KaTa MEXay Maiikara u jerero. 3a Xapu ChiIuBaH, Tazu
eMOIUsl Ce TPOsBsIBAa NpU (PPYCTPUPAHETO HA Ta3W BPb3Ka. BB3HHMKBA OT NMPEKUBSBAHE HA
3aryba Ha CHTypHOCT, JIIOOOB W ce ycema Oe3HaaexkaHoct. Crnopen Epuk EpukceH
TPEBOKHOCTTA MPEJICTABIISABA CTPAX, CBBP3aH ChC 3ary0da Ha MACHTUYHOCT. MoOKe Ja ce MOSIBH
B CJEICTBHE Ha NPEKHBSIBAHWA HA pa3/siia WM € CBbp3aHa ¢ J0OoBTa. Te BIUAAT Ha
CaMOOILIEHKaTa, KaTO TPEBOXXHOCTTa MOXKE Jia CTaHE YCTOMYMBO NIpexwuBsiBaHe. (Stamatov R.,
2000)
TpeBoxkHOCTTa, KOMOWHHUpaHa C JpPYTH CHUMIITOMH, MOXE Jla C€ JHArHOCTHUIIMpa KaTo
OIpeIeTIeHO TPEBOXKHO pa3cTpoiicTBo. (Dimitrova-Trifonova P., 2014)

HenbJHoJeTHUTE JIHULIA

[leproabT HA FOHOLIECTBOTO OOXBAIlla Bb3pacTTa BKIIOYBAIIA Ta3H HA HEMBIHOJIETHUTE JIUIIA,
a uMeHHo ot 14 no 18 rogunu. (Mancheva R., 2017) Xapakrepusupa cbc cTabuiIM3upaHe Ha
CeKCyaJlHaTa MPHHAUICKHOCTH U HM3TPAXKIAaHE HA XapakTep, BOJS, COIMATHHA CIHOCOOHOCTH,
CaMOCTOSITETHOCT. B 3aBrcHMOCT OT TOBa ce (hopMUpaT MOJEIH Ha TIOBEACHNE TIPU FOHOIINTE:

- Kv3HeH, ycMHXHAT, HEYMOPUM — MMa JUIEPCKH CIOCOOHOCTH, TMO3UTHBEH,
ChC CAMOYYBCTBHE, CKJIOHEH J1a BIM3a B KOH(MIUKTHU CUTYyAIlMH, C 11T JIa 3ara3u CBOETO
MHEHHUE.

- [lecumucTiyeH — ¢ HETaTUBHO HACTPOCHHE, CAMOTEH, B PUCK OT CyHIIH[, HYXJae ce
OT YOBEK, KOITO J1a cTabuiIn3npa CbCTOSHUETO MY.

- EmonnonanHo naOuieH — XxapakTepu3npa ce ¢ HUCKa CaMOOIIEHKa, 3aBUCUMOCT KbM
JpyTH JIMLIA, JIECHO CE€ MPUBBP3Ba, MOXKE /1a CTaHE KEPTBA.

- [loBeneHueck HEYCTOMUMB — KOH(IUKTEH, CHIHO €MOIMOHAJIeH C HHCBK
CaMOKOHTPOJI, ci1aba BOJISI, CKIIOHEH KbM Xa3apTHa 3aBHCUMOCT U 3JI0YNOTpeda ¢ TICHXOaKTHBHH
BELIECTBA.

- CaMOTHHUK M 4yJaK — CaMOCTOSITENICH, He3aBUCHM, KOHTAKTyBa NMPH HEOOXOAMMOCT,
4pe3 UHTEPHET 0sira OT PeaTHOCTTa, Ch3aBaiKu (JaHTA3CH CBSIT.
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- BapuBoomaceH — CHITHO arpecMBeH, W30YyXJHMB, THEBJIHMB, Na3d TPaHUIIUTE CH,
O0OWKHOBEHO TpeHHpa OOEH CIOPT, CKIIOHEH KbM yrnoTpeOa Ha ajKoXOJl U Jia POsBsBA aKTOBE Ha
arpecus..

- AKTBOp — apTHUCTHYECH, JICCHO MeYeNd OJ00pEeHHE, HEeMoCIeOBATeNIeH, MeUTaTell
JIEMOHCTPATUBEH, JI0 TOJIKOBA, Y€ MOXKE J1a 3JI0YIIOTPEOH C NMCUXOAKTUBHH BEIIECTBA, Jla 0sra OT
BKBIIH.

- Kondopmen — cpobpassiBa ce ¢ OKOIHUTE, OE3NHUIIMATHBEH, N3MIUTBA TPYIHOCT MPH
M3rpaXKIaHe Ha COOCTBEHATA MICHTUYHOCT, ThI KaTO CJIC/Ba aBTOPUTETH, B PUCK OT IOMAJaHE B
nenoaxoasu kommanuu. (Boncheva 1., 2013)

ETama Ha FOHOIIECTBOTO € CBBP3aH C M3TPAXKIAHETO HA MIICHTHYHOCT, CIIOPE] TEOPHUAITA 3a

MICUXOCOIMATHOTO pa3BuTHEe Ha Epuk EpukchH. 3a ycmemHOTO NpeMHWHaBaHE Ha erara,
IOHOILIUTE BJIM3AT B Pa3jIMYHH POJIH, C IIe Ja pa3depar KoM ca U KakBO € BaXKHO 3a TsaX. IIpe3
IOHOILIECTBOTO CE€ OMNpejAessl CMHChJIAa Ha JXUBOTA, M300pa Ha mnpodecus, ydacTBa ce B
POMAaHTUYHHU BPB3KH. Te3W KOUTO HE YCIEAT Jia CE CIPaBIT ChC 3aJa4WTe HA TIEPHUOaA Ca
OoOBpKaHW W HEMOJATOTBEHHU 3a CJICIBAIIUTE B 3psuia Bb3pacT. [locTurHatara MACHTUYHOCT Ce
XapaKTepu3upa ChC CaMOCTOSTETHOCT M OTTOBOPHOCT B M300pa Ha pemienus. (Lazarova P.,
2022; Mytafova M.,2007; Sturnburg R. Yilyams Y., 2014) Cnopen 'opasn Omnmopt T0O3u
MIEPUOJT € KPUTUYCH, ThI KAaTO IOHOIIATa € HeoOXOAMMO J1a MMa COOCTBEHA IIel, 3a J1a HaMepH
CBOSAITA WJCHTUYHOCT, €KCIICPUMEHTHPANKH 4pe3 Pa3IndHU POJIU U BBIPEKH BIUSHHETO HA
cemeifHara u couuanna cpeaa. (Schultz D., 2004)
Wpentnanoctra, MoXe aa ObAe OCHOBaHAa Ha 3a0paHM, KOTraTo IOHOIIWTE CIIEIBAT He
coOCTBEHHUTE, a N30OPHUTE U LETUTE HA IPYTH XOpa, OOMKHOBEHO TOBA Ca Ha POAMUTEINTE UM H
[0 TO3W HA4YWH MPHEMAT HArOTOBO, BIAralkku Mayjko ycuius. Karo pe3ynraT Ha HEYCIEIIHU
JUYHA HW300pH, FOHOIIWTE MOTaT Ja ObJaT pa3BOCHU MEXKIY JKeJIaHHUATa, KOUTO UMaT H
JNEHCTBUTENTHOCTTA, B PE3YydTaT Ha KOETO BB3HMKBA AHU(]y3HA UACHTUYHOCT, MPU KOSATO cCe
npeanpuemMar AecTBHs 0e3 KOHKpETHa HacOoueHOCT. Bpemero, mpe3 KOeTo IOHOIINTE
eKCIIePUMEHTHPAT, 3a JIa ONPEAETISAT CBOUTE N300pHU ce Hapu4ya MOPATOPUYM, KOMTO ce cuuTa 3a
3apaBocioBeH. (Yankylova I., 2016)

3akaoueHune

CrtpechT mpencTaBisiBa 3alllUTHA peakinus Ha opraHu3ma. Cenme ro pasjiens Ha eycTpec,
KOWTO MMa OJIarONpHUATHO BIUSHUE U MOXE Ja ObJie MOTUBATOp U JUCTPEC, KOWTO OKa3Ba
HETaTUBHO BIMSHUE BbpPXY HMHAMBHAA. B mepuosa Ha IOHOLIECTBOTO MOXKE Ja JOBEAE M0
HeONIaronpusaTHH U300pH, KAaTO 37I0ymoTpeda C TMCUXOAKTHBHU BEIIECTBA, CHaj B YCIexa,
arpecrMBHO MOBeJeHue. Biausie ce OT BhHIIHATA Cpela M 3aBUCH OT MHAMBUAYATHUTE KayecTBa
Ha MHAMBHUJAA, KATO BCEKM YOBEK MMa pasjinyHa yCTOWUYMBOCT Ha cTpec. Ha HembiaHONETHUTE
JIUIIa CUJTHO BIIMSIHUE OKa3Ba HETaTUBHUS COIMAJICH KJIMMAT, KAKTO U HEYJOBJIETBOPEHOCTTA OT
IMOCTUTHATOTO.

B ocnoBata Ha TpeBoxxHOCTTa € Obaemnieto. [Ipu Hes ce HaOMIOAaBa O4akBaHE Ja C€ CIYYH
HEILO0 HEraTMBHO. 3a Pa3BUTHUETO M, IJaBHA pOJIsl MIpae CeMeHaTa cpela W OTHOIICHUATA
ponuten-nere. Ha HEMbIHONETHUTE TPEBOKHOCTTA BIMsIE BBPXY (OPMUPAHETO HO
WUJIEHTUYHOCT, KOETO € OCHOBHA 3a/1aua 3a Ta3u Bb3pacT.
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Pesiome:

Pasoupanemo na mpyoosume Hacnacu u HauuHume, NO KOUMO Mme ce Gopmupam 0a8a 6b3MONICHOCH Ype3
OpP2AHU3AYUOHHAMA KYAMYpa 0a ce YIpasisieam npomeHume ¢ mesu Haznacu. Yooseiemsoperuemo om pabomama
U 0MOAOEeHOCMMA HA OP2AHUAYUAMNA CA BANCHU MPYOO0BU HALAACU U Cled8d Od Ce HACLPYABAm ype3 yyacmue u
nookpena. Emuunomo nosedenue Ha pabomHOmMO MACMO € NOGIUAHO OM UHOUBUOYAIHU U OP2AHUZAYUOHHU
¢axmopu. Ilosnanuemo 3a uHOUBUOYATHUME PA3IUYUSL 8 YEHHOCHHUMeE CUCMeMU, JOKYCd HA KOHMpOId,
MAKUABENU3MA U KOSHUMUGHOMO HPABCMEEHO paszeumue O0OSICHA6aAm pA3HO00pasHume 2iedHU MOYKU 3d
eMUYHOMO nogedeHue U 0aéam HACOKU 3a HAYUHUME, NO KOUMO OP2AHUSAYUOHHAMA KYAMYpa Moxce 0a 1use
6bPXY Me3u pasiuyls, maka ye 0d 2u npegvPHe 8 KOHKYPEHMHO NPeOUMCmE0 3a OP2aHU3ayusma.

Kuaw4voBu AYMHM: eMoyuu, Haziacu, omoaoeHocm Ha opeanuszayusima, ydoeﬂemeopeﬂue om pa6omama, YeHHocmu

Abstract:

Work attitudes understanding and the ways in which they are formed makes it possible to manage changes in
these attitudes through organizational culture. Job satisfaction and commitment to the organization are important
work attitudes and should be encouraged through participation and support. Ethical behavior in the workplace is
influence by the individual and organizational factors. Knowledge of individual differences in value systems, locus
of control, Machiavellianism, and cognitive moral development explains the diverse perspectives on ethical
behavior and provides guidance on the ways in which organizational culture can influence these differences so
that to turn them into a competitive advantage for the organization.

Keywords: emotions, attitudes, commitment to the organization, job satisfaction, values

BnBeaenue

EtnynoTO MOBeeHNe B OpraHU3aIiuuTe € €HO OT MPEAN3BUKATEICTBATa, C KOUTO TPsOBa J1a ce
CHpaBsT, 3a Ja ObIAT MO-KOHKYpeHTHOCocoOHU. Pupmure ¢ mobpa pemyranus moraT aa
MpUBIMYAT TIOBeUe KaHIWAaTH 3a paboTa, TMoOBeye MIIaaW TajaHTH, Ja 3aabpiKaT Io-
BHCOKOKAYECTBEHHU CIIY)KUTEIH, KaKTO M Ja MMar Jo0po mMme B obmiecTBOTO. HeycnexbT Ha
OpraHM3aiysaTa J1a C€ CHOpaBU CbhC CUTYyallMHTE IO €THUYEH HA4YMH, MOXE Jla JIOBEIE J0
(vHAHCOBH 3aryOH, ABITOCPOYHHU IIETH 3a PEMyTaluiTa U JOPU 10 OPraHHU3aIlMOHHA CMBPT.
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HauunbT, MO0 KOWTO MEHHUDKBPHUTE C€ CIPaBAT C CTUYHUTE MPEAU3BHKATEICTBA OQOpMS

MOBEJICHUETO Ha ciayxurtenure. Pa3ButueTo Ha riodaiHa yMCTBEHA Harjiaca y CIY)KHTEIUTE
pasmmpsiBa TEXHUS CBETOIJIE W IMOCTaBS KOHKYPEHLHUATA B MO-TOJSAM Mamad. 3HaHHUETO, 4ue
pa3sHOOOpa3ueTo ce IIEHN U Y€ pa3InuusaTa ca aKTUBH, Kapa CIyKUTEJIUTE 1a OOMUCIAT CBOETO
IIOBEICHUE IIPEAM Jla C€ aHra)kKUpaT B IUCKPUMHUHALMOHHU MNOBeAcHMA. M3npamaneTro Ha
IIOCJIAHUE, Y€ HEETUYHOTO IIOBEJIEHUE HE C€ TOJIEpHpa, JaBa SICEH 3HAK, Y€ BBPIICHETO Ha
IIpaBWJIHNUTE JIEHCTBUS CE OTILIAIA, a OpraHU3allMOHHATa KYJITypa BIMSIHHUE BbPXY IIPOMsSHATA
Ha HarjlacuTe U MOBEACHUETO Ha CIY)KUTENIUTE, a OTTaM U BbPXY KOHKYPEHTOCIOCOOHOCTTa Ha
KOMITQHUATA.

JlHemiHaTta W3KIIOYMTEIHO MHTEH3WBHA OW3HEC Cpefa MpaBH IMO-BaXKHO OT BCSKOTa
KOMIIAHUUTE J1a MMAaT CHJIHA [IporpaMa IO OTHOLIEHHE Ha eTukara. EQHO OoT Hal-TpyaHUTE
[IPEIN3BUKATENICTBA € IMOAPABHABAHETO Ha MJe€aja 3a €TUYHO IOBEJCHHE C pEalHOCTTa Ha
CbBpEMEHHUTE OM3Hec NpakTHkH. HapymieHusta Ha OOIIECTBEHOTO JOBEpHE Ca CKbBIIH, a
KOpIHopaTHBHATa COLIMAIHA OTTOBOPHOCT € 3aJbJKEHUETO Ha OpraHu3alusaTa /1a ce IbpPKU 10
€TUYEH HauMH B COLIMATIHATA CPeia, B KOSATO (PYHKIIMOHUPA.

Etuynure BBIOpOCH, Mpel KOUTO CE HM3IPaBsIT Xopara Ha pabOTHOTO CH MSCTO, ca
cioxHM. Hali-uecTo cpelaHuTe HEETHYHM JIeN1a Ca JIBFAHETO Ha BUCLIECTOSLIM, JTBIAHETO B
JIoKJIagu win QanmuuUUUpaHeT0 Ha JAaHHU, KPaKOUTE, MEXIYJINYHOCTHO MAaJTPETUPAHE
(CekcyalqHHMST TOPMO3, pacU3bM, €MOLMOHAJIHO MalTpeTHpaHe), KOH(QIUKT Ha UHTEpECU U
KyllyBaHE Ha BJIMSIHHME, U3MaMH, KpUEHE Cpelly pasrjacsBaHe Ha HHQOpMaIus, Heyclex B
3alUTa Cpeuly JIMYHA Uik upMeHa HHpopMalys, JUYeH YHaJIbK - MOCTaBsHE Ha MO-HUCKU
LeJM OT TJeHa TOYKa Ha TPYJOBOTO H3IIBJIHEHHE — HEOpeXHa WM HeMapiuBa padora,
OpraHM3alliOHHA 3JI0ynoTpeda: OpraHuM3allMOHHM MPAKTUKH, KOWUTO 3JI0yNOTpedsBaT C
YJIEHOBETE — HECIPABEJIMBO 3alllalllaHe, 3J10yrnoTpebda ¢ BIAcT; HapyIIeHHUs] Ha IpaBuUiiaTa B
OpraHM3alyATa; Cby4acTHE€ B HEETHYHM [EHCTBUS — 3HACHE 3a HEETUYHO IOBEJIEHHUE, HO
HE/IOKJIABAaHETO MYy; €THYHU JWJIeMH — H30UpaHe H3MEXIy JBE €IHAKBO >KEJIaHW MWIIH
HeXeJlaHU Bb3MOKHOCTH.

ETnuHOTO mNOBeAEHME B OpraHu3alMsTa € MOBJIMSHO OT JBE OCHOBHM KaTeropuu
(bakTOpH: UHIUBHUIYATHU XapaKTEPUCTUKH U OPTaHU3ALMOHHH (DaKToOpH.

NuanBuayaIHH XapaKTepPUCTHKH HA €THYHOTO NMOBeJeHUe - IEeHHOCTH, MAKHAaBeJIN3bM U

KOTHUTUBHO-HPABCTBECHO PAa3BUTHUC

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 42



ATTITUDES,VALUES AND ETHICS IN THE WORKPLACE

BakeH M3TOYHWK Ha MHAWBHIYATHU Pa3IMdusl B €TUYHOTO MOBEACHHUE Ca IICHHOCTHUTE.
W3non3Bame TH, 3a Ja OILGHABaME€ COOCTBEHOTO M UYXAOTO MoBeAcHHE. lleHHOCTHTE ca
TpailHOTO yOeXJeHue, 4e KOHKPETeH HAuWH Ha [OBEJIEHUE WM KpailHO CBhCTOSIHHE Ha
CHILECTBYBAHETO Ca JIMYHO WJIM COLHAIIHO 32 MPEANOYUTAaHE IIPe/l IPOTUBOMOIOKHUS HAUWH Ha
MOBEJICHUE WJIM KpalHO CBCTOSIHME Ha ChllecTByBaHeTo. KynTypute, oOmecTBata u
opranm3anuutTe oQopmaT IeHHocTuTe. Thil Karo ca o0mu YOSKICHHS 3a TPABUIHO U
MOTPEIHO, LIeHHOCTUTE (OpMUpAT OCHOBAaTa Ha €TUYHOTO MoBelaeHue. Pokuu pasrpanuuaBa
JIBa TUIA LIEHHOCTH: MHCTPYMEHTAJIHU W KpalHu. VHCTpyMEHTAJHUTE LEHHOCTU OTpa3siBar
CpeIcTBaTa 3a MOCTUTAHE HA [ETUTE U MPEACTABIIABAT MPUEMIIMBUTE MMOBEACHUS, KOUTO TPSOBA
Jla C€ W3IMOJI3BaT 3a IMOCTUTAHETO HA HSIKAKBO KPaHO CHCTOSHUE — aMOUIUs, YECTHOCT,
CaMOCTOSITETHOCT U cMesocT. KpaliHuTe 1ieHHOCTH, 00paTHOTO, MPEICTaBIsABAT LEIUTE, KOUTO
TpsiOBa J1a ce MOCTUTHAT, WIM KpaHUTE CHCTOSIHHS HA CHIIECTBYBAHETO — IacTue, JitoOOB,
YIOBOJICTBHE, CAMOYBa)XCHHE U CBOOO/IA.

TpynoBuTe IEHHOCTH BIMSAT HA HAYMHA, 10 KOMNTO XopaTa ce IbpKaT Ha pabOTHOTO CH
MSCTO, OT IJIEJHa TOYKa Ha TOBa, KOeTO € mpaBuiHo u morpemiro (Rokeach, M., Ball-Rokeach,
S.J., 1989). Uetupu peneBaHTHH TPYAOBU LIEHHOCTH Ca: MOCTHXKEHUSTA, 3arpHKEHOCTTa 3a
apyrute, yectHocTTa U crnpaBeanuBoctTa (Eisner, S. P., 2005). [ToctrxkeHus ca 3arpmKeHOCT
3a HamnpeaBaHETO B COOCTBEHATa Kapuepa, BUJIHO OT IOBEICHHUS KaTro YCWJICHa pabora u
THPCEHE HAa BH3MOKHOCTH 32 Pa3BUTHE HA HOBU YMEHHUS. 3arpymKCHOCTTa 3a JIPYTUTE Ce
JEMOHCTpHpa upe3 TPUKOBHU, CBHCTpPAJaTeIHU TOBEACHUS KAaTO HachbpuyaBaHe WIIU
MoJANOMarane Ha JPYruTe CIYKUTENIH Aa paboTAT BbpPXY TPYOHHU 3aJayd. 3arprKeHOCTTa 3a
npyrure € ¢opMa Ha TpaKIAHCKO ToBeaeHHEe. YecTHOCTTa € OCHUTYypsiBaHE Ha TOYHA
nHpopManvg M OTKa3 JApyrure na ObJaT NOJABEXIAAaHM B HMMETO Ha JIMYHATa I0JI3a.
CrpaBeanMBOCTTa MOAYEpTaBa OE3MPUCTPACTHOCTTA M MPU3HABAHETO HA PA3IUYHU TIJICTHU
TOYKH. XopaTa MOAPEXJIAT Te3W IEHHOCTH OT IJIeJHA TOYKA HAa 3HAUYEHHWETO UM B TEXHHUSA
TPYIOB XMBOT. Makap 4e IICHHOCTHUTE CHCTEMH Ha XOpaTa Cce pas3iiuvaBar, CIIOACISHETO Ha
CXOIHH TEHHOCTH Ha PabOTHOTO MSCTO BOAM JO TOJIOKHUTEITHH pe3yiaTaTH. CIyKUTEINTE,
KOUTO CHOJENST IIEHHOCTUTE Ha PHKOBOJUTENS CH, Ca MMO-yIOBIETBOPEHH OT paboTaTa CH U ca
nmo-otaaseHu Ha opranumsamusTta (Meglino, B.M., Ravlin, E.C., Adkins, C.L., 1989).
IleHHOCTHTE WMAT CWJIHO BJIUSHHE W BBpPXYy H300pa Ha pabOTHO MsCTO. TpagWIMOHHO,
3aIlIallaHeTO W TMOTCHIMATBT 3a HaIpelBaHe B padoTara MMAT HAW-CHIIHO BIIHMSHHE BBPXY

pemeHusTa 3a u300p Ha pabota. IIpoBexxnaHuTe M3CIENBAaHUS YCTAHOBSBAT, Y€ TPU JPYTU
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roJIsIMO BIIMSIHUE BBPXY M300pa Ha padoTta. (Judge, T.A., Bretz, R.D., 1992).

ToBa o3HauaBa, 4Ye OpraHM3alMuTe, HAOWpam KaHIUAaTH 3a paboTa, TpsOBa na
0OpBIIAT TOJIIMO BHUMAaHKE HA IICHHOCTUTE HA XOpaTa U Ha MOCIaHUATA, KOUTO OPraHU3aIUsITa
U3IIpaila 3a CBOMTE IICHHOCTH.

Jpyro WHAMBHIyaTHO pa3yYue, KOETO BIHsIEC HA €TUYHOTO MOBEIEHHE, € JIOKYChT Ha
KOHTpoJia. Xopara ¢ BBTPEIICH JOKYC Ha KOHTPOJA BSpPBAT, Y€ KOHTPOJIUPAT CHOUTHATA B
KMBOTA CH M Ca OTTOBOPHHU 3a TOBA, KOETO MM ce ciryuBa. OOpaTHOTO, XOpara ¢ BHHILEH JIOKYC
Ha KOHTpOJIa BSpBAT, Y€ BBHIIHM CWJIM, HAlpuMep CbhA0a, KbCMET WM JAPYrH Xopa,
KOHTPOJIMPAT TOBA, KOETO UM CE CITy4Ba.

Xopata ¢ BbTpEIICH JIOKYC Ha KOHTpPOJIA € TI0-BEPOSITHO B CPAaBHEHHUE C TE3U C BHHIICH
JIOKYC Ha KOHTpOJIa Jla IMOeMaT JIMYHA OTTOBOPHOCT 3a MOCJICAMIIUTE OT CBOCTO CTHYHO HIIU
HECTUYHO TOBEJCHUE. XopaTa C BHHIICH JIOKYC Ha KOHTpOJA ca MO-CKJIOHHH Ja BSApBAaT, ue
BBHIIHM CHJIM TNPUYMHSABAT TAXHOTO €THYHO WM HeeTwyHo moBenenue. (Trevino, L.K.,
Youngblood, S.A., 1990). U3cneasanusTa MoKa3Bar, 4ye T€3H C BHTPEIICH JIOKYC Ha KOHTPOJIA
B3EMaT I0-CTUYHH PEIICHHs B CPABHCHHE C XOpaTa ¢ BBHIIEH JIOKYC Ha KOHTpoua. Jlumara ¢
BBTPEIICH JIOKYC C€ CHIIPOTUBIISIBAT MTOBEUYEC HA COIMAIHUS HATHCK M Ca MO-MAaJKO TOTOBHU Ja
HaBpEIAT HAa JPYr YOBEK, JIOPM M aKO aBTOPUTETHA/BIacTHAa (UTrypa UM Hapexaa aa To
Hanpassr (Lefcourt, H.M.,1982).

Jlpyro WHAMBHMIYyalHO pa3jiMyde, KOETO BIIMsAE BBPXY ETUYHOTO TIIOBEACHUE, €
MaKHaBeJIM3MbT — JIMYHOCTHA XapaKTEPUCTHKA, COYell[a TOTOBHOCT 3a MOCTUraHe Ha BJIACT Upe3
MaHUIMyIUPaHEeTO Ha JpyruTe. MakuaBelnaHIUTe OOWKHOBEHO U3IMON3BAT HM3MaMma BbB
B3aMMOOTHOIICHHUATA, MIMAT IIMTHUYHO CTAHOBHIIIE 33 YOBEIIKATa MPUPO/Ia U HE Ce MHTEpPECyBatT
OT TPaJUIMOHHUTE HUJien 3a npaBwiHo u norpemHo. (Christie, R. and Geis, F.L., 1970). Te ca
yMeIu MaHUMyJaTOpH M pa3uuTaT Ha CmocoOHOCTTa cu Ja yOexJaBaT W BApBaT, ue
MaHUIMyJUPAHETO Ha JpyruTe € ONpaBJaHO, akKo IloMara Jia ce OIpaBJaBa IenTa.
CremoBareiHO, TE3W XOpa € MO-BEPOSTHO Jla C€ aHTAKUPAT B CHMHHUTEIHO €THYHO TOBEJCHHE
(Knouse, S. B., Giacalone, R.A., 1992). Xopara ¢ HHCKH pPe3yJITaTH IO MAaKHaBEIH3bM,
00paTHOTO, IIEHAT JIOSUTHOCTTa M B3aHMMOOTHOILIEHMATA. Te He ca FOTOBU 3a MaHMITYJIUpPAT
JPYTUTEe B UMETO Ha JIMYHATa M0J13a U C€ MHTEpecyBaT OT MHEHHETO UM. CIIy>KUTeITUTe Morat

Ja TPOTHBOJIEHCTBAT HAa MAaKHABEIMCTKH HACTPOCHUTE JIMIA, KAaro ce (OKycHupaTr BbpXY
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eKuIHaTa padoTa, a HE BBPXY UHIUBUIYATHUTEC B3aUMOOTHOIIEHHUS, KBACTO TE3U C BUCOKH
pe3yiTaTH IIe UMaT HaMOLIHE.
KOrHuTHBHO HPABCTBEHO PA3BUTHE

HuBOTO Ha KOTHUTUBHO-HPABCTBEHO PAa3BUTHE HA YOBEKA BIIHSE CHIIO BbPXY €TUYHOTO
nosenaenne. llcuxonorst JloyppHc KonObpr cwmsta, dye mgokaTto xopara Cb3psBaT, ce
MIPHUIBIDKBAT TIPE3 MOPErIia OT IIeCT erana Ha HpaBcTBeHOTO passutue. (Kohlberg, L., 1969).
Ha Bceku creaBaii etan Te cTaBaT Bce IO-MajKO 3aBUCMMH OT MHEHHUATA HA JPYTUTE XOpa 3a
MPaBWJIHO W TMOTPEIIHO, U MO-MajJKO E€roleHTpu4yHHU. Ha mo-BuCOKUTE HMBA Ha HPABCTBEHO
pa3BHTHE XOpaTa Ce HWHTEpecyBaT OT IIMPOKUTE NPUHIUIN Ha CIPABEIMBOCTTAa U OT
n30paHuTe OT TAX eTWuyHHU npuHIMNU. Moxenst Ha Konowpr ce pokycupa BepXy mporeca Ha
B3€MaHEe Ha peHIeHHs W Kak Xopara OOOCHOBaBaT ETHMYHUTE pelleHus. To3um Monen e
KOTHUTHBHA TE€OpUS 32 Pa3BUTHETO 3a HAa4yMHA, [0 KOMTO XOopaTa MHCISAT 3a MPAaBHIIHOTO U
MOTPEUIHOTO, U KaK MPOIeChT HAa B3EMaHE Ha PELICHUS CE MPOMEHS Ype3 B3aUMOJICHCTBUETO C
APYTUTE XOpa U ChC Cpeara.

Koraro xopara cb3psiBaT HpaBCTBEHO, TIXHOTO HPABCTBEHO pa3BUTHE MPEMHUHABA MPE3
TE3H eTanu B HeoOpaThMa MOCIIeJOBATeTHOCT. X0paTa Ha MO-BUCOKHUTE €Tall Ha PA3BUTHUETO €
mo-mMajko BepostHo ga mamsar (Malinovski, C.I., Smith, C.P., 1985), mo-BepostHO € aa ce
aHTKUPAT B CHUTHAIM3UpaHero Ha HepeaHoctu (Brabeck, M., 1984) m ma B3emar eTHUYHU
ousnec-perrenus (Penn, W.Y., Collier, B.D., 1985).
TpyaoBu Haraacu

Harnacute Ha paGOTHOTO MSCTO Ca BaXKHH, 3aIIOTO MPSIKO WM HEMPSIKO BIUSSAT BBPXY
TpyaoBoTo moBeneHne. OCHOBHOTO Cpell Hellara, KOUTO BIHSSAT OTPHULATETHO HA TPYIAOBUTE
Harjacu Ha CIYXHUTEIUTE, Ca W3UCKBAIIUTE TOJEMH YMEHHUS M YCHIWsS DPaOOTHU MecTa,
KOMOMHHMpaHU C JMIcara Ha KOHTPOJI OT CcTpaHa Ha chayxurens. [loJoKuTenHusar
MICUXOJOTHYECKH KJIMMAaT Ha pa0OTHOTO MSCTO OT Jpyra CTpaHa, MOXeE Ja BOIU 1O
MTOJIOKUTEITHH HaTJIacH U 100OpO M3IIbITHEHHE.
YaoBaeTBOpeHneTo Ot padorara. IloBedero ot Hac BspBar, ue paborata TpsOBa 1a €
MOJIOKUTETTHO TPEXKUBSIBAHE. Y IOBIETBOPEHHETO OT paboTaTa € MPHUSITHO WM TO3UTHBHO
€MOIIMOHAIHO CHhCTOSHUE, BH3HUKBAILIO B PE3yNTaT OT OlleHKaTa Ha coOcTBeHata paboTa Win
TPYIOBUTE TPEKUBABaHHWA. To € oOIMa Harjaca W YAOBICTBOPCHHE OT TET KOHKPETHH
M3MEepeHus Ha paboTara: 3aruianiane, camara padoTa, Bb3MOXKHOCTH 32 U3UTaHe, PHKOBOJICTBO

u kojeru. ChriacHo MMPOBCACHU U3CJICABAHUS, IPCAU3BUKATCIIHATA pa60Ta, HOCHCHUTC HArpaiau,
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u3MepeHus Ha paboTraTa, KOUTO MOTAT Ja BOJAT IO YAOBIETBOPEHHE. 3allIallaHeTO € Camo
MapruHATHO CBBP3aHO C YJIOBJIETBOPEHHETO OT paborara. JloOpe MmiaTeHUTE Xopa ca camo
HE3HAYMMO I10-yIOBJICTBOPEHH OT OTHOCUTEITHO 3JI€ IJIATEHUTE.

Y oBnerBopeHneTo OT paboTara € CBBP3aHO C pEIulla JPYyrd BaXXHU JUYHH H
OpPraHM3aIOHHU PE3yJTaTH, HAMPUMEpP OPTaHHW3AIMOHHO TPaXKIAHCKO TIOBEICHUE, T. €.
NOOpPOBOJIHO  TOBEACHHE, KOETO  Hajackaya  (OpMaTHUTE  TPYIOBH  33TBJDKEHUS.
Y I0OBIETBOPEHUTE CIIYKHUTEIH € II0-BEPOSTHO Ja TPaBAT TOJOXKHUTEIHA KOMEHTapH 3a
KOMITAaHMSATA, J1a CE€ BB3bPIKaT Ja Ce OIUIaKBaT, KOraTo HelaTa He BBPBAT J00pe, U Ja rmoMarar
Ha xoserute cu (Bettencourt, L.A., Gwinncr, K.P., Meuter, M.L., 2001). Haackauanero Ha
3a]IBJDKEHUSATA € OCOOCHO Ba)KHO B OPraHM3AIMHTE, KOUTO W3IOJI3BAT CKWIH, 33 Ja BBHPIIAT
paborata. Cny>KUTENUTE 3aBUCAT OT JOMBIHUTETHATA MTOMOI] €IUH OT APYT, 32 J1a TOCTUTHAT
LIEJTUTE HA OpraHU3aluATa. Y JOBJICTBOPEHUTE PAOOTHHUIIM € MO-BEPOSITHO Ja MCKAT Ja BhPHAT
HEIIO Ha OpraHu3alusATa, 3alloTO JKEJAasiAT Ja C€ OTIUIATAT 3a IOJIOKHTCITHUTE CHU
npexusiBanus. (Organ, D.W., 1988).

OTKJIOHSIBAILIOTO C€ MOBEAECHUE Ha paOOTHOTO MSICTO — KOHTPANPOAYKTUBHO MOBEICHUE,
KOETO HapyllaBa OpraHU3al[MOHHUTE HOPMHU M TNPUYMHSIBA Bpeda Ha JpyruTe WM Ha
OpraHm3anusTa, € JIpPyr pe3yiTar OT Harjacute KbM padorarta. J[eBHAaHTHOCTTA MPHUBIHYA
BHUMAHHUETO 3apajy OTPUIATCIIHUTE CHOWUTHS B CBeTa Ha OM3Heca KAaTo ChKpamlaBaHe Ha
CIIY’)KUTEJIM, TEXHOJIOTUYHA HECUTYpPHOCT M JPYrd MPEeIU3BUKATENICTBA, Iped KOUTO ce
U3MpaBAT peaunia opraHuzannu. ChKpalleHusiTa HallpUMep MOKE J1a KapaT CIyXUTeIuTe Ja
pa3BUAT OTPUIATENIHM HArjacH, Ja ca THEBHU M BpaxJAeOHU KBbM OpraHu3alusaTa H Ja ce
BITyCKaT B OTMbIIeHHUE. JlopH KOraTo CIyXHUTENAT 3ama3Ba paboTara cu, HO BspBa, 4e
MPOLIEypPUTE, W3IOJI3BAHU 3a MPEKpaTsIBaHE HA TPYAOBHUTE JIOTOBOPH Ha KOJIETHTE MY, ca
HECIPaBe/UINBH, OTKJIOHSBAII0 CE TMOBEJEHHWE Ha pPAOOTHOTO MSCTO KaTo KIEBETEHEe Ha
paboTonaTens WM OTMbBIIEHHWE Ha MEHUKbpa Moxe na ce mosBar (Heilman, M.E., Block,
C.J., Stathatos, P., 1997). HeyciexsT Ha KOMIaHUTA J1a C€ CIIPABH ChC CUTYAlIUUTE 110 €THYEH
HA4YMH, MOXKe Ja W CTpyBa CKbIO. CIy)KUTEINUTE, KOUTO Ca ChKpAIaBaHH WJIM YBOJIHSIBAHH,
CIJIHO C€ WHTEpecyBaT OT KayeCTBOTO HAa OTHOIIEHHUETO, KOETO MoiyyaBaT. UecTHOCTTa U
OTKPUTOTO OOSICHSIBAaHE HA MPUYMHHUTE 32 YBOJIHEHHETO, U 3aUYMUTAHETO HA JIOCTOWHCTBOTO Ha

CIIy>)KMTEJIUTE 11l HaMaJli BEPOATHOCTTA T€ Jla MpeAsBAT UCK cpelry komnanusTa. (Lind, E. A,
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Greenberg, J., Scott, K.S., Welchans, T. D., 2000). HecripaBeyiuBocTTa Ha pabOTHOTO MSICTO €

OCHOBHA IIPUYMHA 32 IEBUAHTHOCT, CA00TaXX U OTMBIIICHHE.

[TonoxxurenHUTe HarjJacu KbM paboTHATa cpefa OOMKHOBEHO BOJAT 10 HaMajsiBaHE Ha

neBuaHTHOCTTa. [IpegoTBparsBaHeTO U YNPaBICHHETO Ha OTKJIOHIBAIIOTO C€ MOBEJCHHE Ha
paboOTHOTO MSCTO Ca BaKHH, 3alIOTO T€ BPEISAT HA IMPEACTABSIHETO HA OpraHW3alusTa U Ha
oT/ela, B KOUTO ce TOosBsABAT.
AdexTuBHa OTaaneHOCT HA OpraHuzamusara. Cunara Ha UAEHTHUPUKAIMATA HA 4YOBEKA C
OpraHu3anusaTa € U3BECTHA KaT0 OTAANEHOCT Ha Opranuzauuara. AdEKkTuBHATA OTAANEHOCT €
HAMEPEHMETO HA CIYXXHUTEIA Jd OCTaHE B OpraHu3diysaTad 3dpalu CHIHO XElaHue naa ro
Hanpasu. Tst cé ¢chcTOM OT TpH (HAKTOpA — BApA B IEITUTE W IIEHHOCTHTE HA OPTaHU3AIMITA,;
rOTOBHOCT Jd CE BJIAraT yCUJIMS B UMETO HA OpPraHu3alusaTa; >KETaHUEe YOBEKHT /18 OCTAHE YJIEH
Ha Opranm3auusaTa. AQEKTHUBHATA OTHAAEHOCT 00XBAmA JOSUTHOCTTA, HO W JIBJIOOK HMHTEPEC
KbM JOOPYBAHETO HA OPraHU3AHATA.

AdexTrBHATa OTHANEHOCT CE yBEIuYaBad W KOrar0 OpraHu3alUsaTa U CIIY)KHTEITUTE
CHOJENAT €IHW W ChIIM LIEHHOCTH, WU KOratO OpraHu3auusATa MOAYEpTaBa LEHHOCTH KATO
HPaBCTBEH HHTETPUTET, CIPABEIMBOCT, KpeaTmBHOCT M orkpurocT (Finegan, J.E., 2000).
OTpunarenHuTe NPEXKUBSIBAHUS HA PAOOTHOTO MSICTO, KATO HANPHMEp TUCKPUMHUHAIMITA,
Morar 0€3 CbMHEHHE /1a HAMaJIAT a(QEKTUBHATA OTAAIEHOCT.

[ToBedeTo Xopa ca MOJATIMBU HA BHHITHYU BIMSHHS U HE JEHCTBAT KaTO HE3aBHUCHMH
eTuuHu cyOekTu. Bmecto ToBa Te HabOmogaBaT APYTUTE CIYXKHUTENH, KaKTO W HaYMHA upe3
KOWTO ce TOJKpEensT W CJeldT OpraHu3alusaTa 3a HAcOKa, KOSATO Ja HachpuyaBa €THYHOTO
MOBEJICHUE Ype3 KOJCKCH Ha IIOBEACHHWE, CTUYHU KOMHUCHH, CTHYHU KOMYHHKAITMOHHU
cuctemu, oOydeHrne, HOpMH, MOJICITUPAHE U HATPAJIN U HAKA3aHMSI.

OpranuzanoHHaTa KyiATypa MOXe Ja uMa JAbJO0OKH e(eKTH BBbpPXY ETHYHOTO
MOBE/ICHNE HA YWICHOBETE Ha opraHu3anusaTa. OpraHu3alnuuTe, B KOUTO PbKOBOJAUTEIUTE U TOI
MEHU/DKBPUTE Ca POJIEBM MOJCIIA Ha €TUYHOTO TMOBEJCHWE M KOUTO C€ XapaKTephU3HWpaT ¢
OTKPHUTOCT B OOCHKIAHETO HA €THYHUTE MPOOJIEMH, UMAT ITO-MaJIKO WHIMJICHTH ¢ HECTUIHO
nosenenue (Navran, F., 1992). Korarto kynTypara Ha KOMIIAHHMsTa TMOANOMara €THYHUTE
HOPMH, XOpaTa C€ MObpKaT IO CHOTBETHUS HAYWMH. MEHHDKBPUTE MoraT Ja BbBeaar
¢dunocodusiTa, ye €TUYHOTO TOBEJICHUE MMa OM3HEC CMHCHJI M IOJAPABHSBA KOMITAHUATA TIO

IIEHHOCTUTE Ha To-rossiMoto obmectBo (Labich, K., 1992). Jlugepure morat aa wm3mon3Bar
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Sekulova, Sofiya
HCTOPUUTE KAaTO MHCTPYMEHT 3a U3IrpakJaHe Ha CTUYHA KYJITypa U 3a Ch3JaBaHE Ha YyBCTBO 3a

UICHTH(UKAIUS C WICHOBETE Ha OpraHU3aIMsATa C [O-BUCIIA IE)T HA OPTaHU3AIHSITA.
JloBepueTo € apyr K04 KbM €(QEKTUBHOTO YIPABICHHE HA €TUYHOTO IOBEICHHE,
0COOEHO B KYJTYpH, KOUTO HAaChpYaBaT MOJaBaHETO HA CUTHAIM 32 HEpeTHOCTH. CIIy>)KUTEITUTe
TpsiOBa 1a BSpBAT, Y€ CHOOIIABAIIMTE 32 HEPEIHOCTH CIYKHUTEIH e ObJaT 3allUTCHHU, 4e
W3IOI3BAaHUTE TIPOLEAYPH 3a pa3ciec/IBaHe HA €THYHUTE MPOOJIEMH IIE Ca CIPABEAJIUBU U Ue
MEHUKMBHTBT I MPEANprUeMe JICUCTBUS 32 PEIIaBAHETO HA MTPOOIEMUTE, KOUTO Ca OTKPHUTH.
Opranuzanuure, KOMTO HMCKAaT Ja HachbpyaBaT €THUYHOTO IIOBEICHUE, MOraT jJa TIo
MpaBsT, KaTO M3MOJI3BAT CBOSITA OpraHU3alMOHHA Kyiatypa. ETuuHara kopnopaTuBHa KyJiaTypa
MOJXKE SICHO J1a KOMYHUKHpA TPAHHUIIUTE HA CTHYHOTO IOBEICHHE, Ja TOA0HMpa CIYKUTEIH,
KOUTO JIa TIOAKPEMSAT €TUYHATA KYITYypa, /1a HarpakJaBa YWICHOBETE HAa OpraHU3aIHsaTa, KOUTO
JIEMOHCTPUPAT €TUYHO MTOBEJICHUE, U MOCIICIOBATEIHO Ja HaKa3Ba T€3U, KOUTO CE€ aHTaXUpaT B

HECTHUYHO ITOBCACHHUC.
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Abstract:

Students with learning disabilities because of their difficulties at school are prone to experience stress and anxiety
during assessment, fear of failure, fear of negative evaluation, high levels of achievement motivation, unfavourable
attitudes towards the school context, as well as symptoms of antisocial behavior. A part of students with learning
problems attend mainstream schools, resulting in an even higher level of stress for both examinations and their
progress in the classroom. Strategies for coping with and managing stress are necessary both in the preparation of
the student for the examination process by the teacher as a learning-educational process in the school context, and
in the general coping with stress, as a future personality, in later life. The parents and teachers could have
important roles in helping to manage school related stress in students with learning disabilities.

KEYWORDS: anxiety, coping, learning disabilities, stress

Introduction

Learning Difficulties constitute the largest category of special educational needs as about 50%
of students with disabilities have a diagnosis of Learning Difficulties mainly related to reading
difficulties (Kavale & Forness, 2000).

Some references to the difficulties that some children and adults have in learning, their
possible causes, and their contribution to individual differences, have appeared since ancient
Greece (Mann, 1979). However, in 1963 the term "Learning Disabilities" as such learning
difficulties that cannot be explained by the cognitive potential of students was popularized by
the psychologist and special educator Samuel Kirk, at a conference of parents of children with
learning difficulties (called previously “perceptually handicapped children”, “brian injured” or
“with minimal brain dysfunction”) and special education professionals (Kirk, 2014, p.126).

The Etiology of Learning Difficulties

In the early periods of the study of Learning Disabilities, research into their etiology
revolved around the neurological theory (Hermann, 1959; Hinshelwood, 1917). Brain lesions of
minimal extent, which could not be detected by traditional imaging methods, were implicated
(Hermann, 1959; Hinshelwood, 1917). Visual and auditory perceptual-motor deficits, genetic
causes, and problems in specific brain parts, such as the cerebellum, were then considered as
causative factors (Hermann, 1959; Hinshelwood, 1917).

The problems in language processing, deficits in phonological awareness, knowledge
and use of the phonemes of language are considered the most important predictor of the major
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type of Learning Disabilities - reading difficulties (Wagner, & Torgesen, 1987; Wagner et al.,
1994). The hypothesis is that deficient phonological awareness leads to difficulties in storing
and/or recalling and processing words as unified sets and discrete spelling representations, so
there is difficulty in making links between written and spoken word representations and
therefore a lack of comfort and fluency in decoding (Snowling, 2000; Vellutino et al., 2004).

The definition of Learning Difficulties

Throughout the historical development of the scientific field of Learning Disabilities
many definitions have been developed in an attempt to highlight the nature of Learning
Disabilities. Scholars' quests, both research and theoretical, have led to a significant number of
definitions, which are under constant critical analysis and adaptation (Ysseldyke, 2005).

A study of the most widely accepted definition (Hammill, 1990) reveals some elements
that differentiate students with Learning Difficulties from their typical peers or from students
with other problems:

e Learning Difficulties manifest themselves with a range of difficulties and characteristics that are
not, however, common to the whole population. This results in the impossibility of constructing a
central profile and consequently the difficulty of proposing a teaching intervention that is
effective and appropriate for all pupils in this group.

e Learning Difficulties have an organic etiology that is endogenous to the student. Although the
causal factors, nor the mechanism of their functioning have not been fully elucidated, it has
become clear that they are rooted in central nervous system dysfunctions. This assumption
excludes the development of Learning Difficulties after the student enters school and due to
teaching or other factors.

e Learning disabilities are differentiated from other conditions of disadvantage, such as sensory
impairments or mental retardation and the learning problems that characterize them. This
differentiation can serve as a "compass" for the differential diagnosis of Learning Disabilities.

e Learning Difficulties are characterized by an unexpected discrepancy between a student's
cognitive potential and academic performance. The use of the criterion of discrepancy for many
years has been the almost exclusive way of diagnosing Learning Difficulties. This criterion, set to
"quantify" the failure of children in this group, has been translated into either a deviation of the
1Q from performance on weighted academic-type tests, or a deviation of the verbal IQ from the
practical 1Q (Hammill, 1990).

Finally, it should be stressed that the definition of Learning Disabilities not only defines
the conceptual content of the term and its etiology, but also indirectly determines the way in
which they are assessed and diagnosed. The criterion of discrepancy used for many years was
initially viewed positively, because it was considered to ensure the differentiation of Learning
Difficulties from other forms of failure and therefore ensure appropriate educational support
and the appropriate identification of the type of special education structure for the student's
attendance (Meyer & Felton, 1999), but it is viewed with skepticism by contemporary
researchers (Lyon et al., 2002; Vellutino et al., 1998).

The role of family with a child with Learning Disabilities

The family is a system of relationships between its members, but also part of other
wider systems. Thus, everything that happens in a family, the way the family reacts and the
consequences of its reaction are a synthesis of variables where interactions are constantly
active. Moreover, each family tries to adapt to the particular environment in which it lives
through the interaction of its cultural values, its goals, and the specific characteristics of the
environment. The needs of the family and the parents are not always the same but are shaped
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according to the family's stage of development, as well as in relation to the awareness of the
existence of Learning Difficulties in their child. Although parents go through certain stages
when they discover their child's problem, the passage through the stages is not the same for
everyone. Each family has its own characteristics, interactions, functions and development, and
it is therefore unique.

When a child with Learning Difficulties belongs to a family, the most critical moment is
the recognition and diagnosis of the Learning Difficulties problem, which usually comes after
the start of school. At this point, parents may feel anger, frustration, or experience physical
problems, discovering that their previously perfectly normal child is experiencing a serious
problem. Seeking other specialists to reject or confirm the diagnosis is also a very common
reaction of parents. Particularly in the area of Learning Disabilities where diagnosis is difficult
at an early age, it is perhaps expected and acceptable for parents to seek "a second opinion". As
far as the development of defense mechanisms is concerned, this may be functional in the first
instance and give the parents the opportunity to adapt. Otherwise, the parents may react by
conflict with their partner, by constantly changing experts and seeking a new diagnosis, or by
developing a range of defense mechanisms such as denial (Gallagher, 1995).

After the initial adjustment (effective or not), the parents try to understand the cause and
look for possible treatments. The parents seek the cause to find appropriate treatment. In the
realm of emotional response, the parents may be led to accept or reject their child with Learning
Disabilities. In the case of acceptance, the parents focus on the positives and progress and do
not dwell on the failures. In contrast, in the case of rejection, some parents may make
unrealistic demands that hinder the child's maximum development or overprotect the child by
overly reducing their demands or even try to cover up rejection with overly positive comments.
At this point, the role of the teacher is extremely important. Providing objective information
and discreet but firm support can make it easier for parents to choose appropriate services and
make sound educational decisions.

In the field of Learning Disabilities, the important role and influence of parents has been
evident from the very beginning to the extent that parents have been actively involved in
identifying Learning Disabilities as a category of special educational needs. Today, this role is
intensifying, based on some specific developments:

o there is legislation to ensure that parents are involved in educational decisions for their child. By
law, the parents are the ones who make the final decision about their child's education and special
education placement. Furthermore, the parents are considered important in the development of the
Individualized Education Program.

o the parents shape policy and administrative decisions on the education of pupils with learning
disabilities through the activation of parents' groups and associations at local, national and
international level;

o their role is enhanced by the emphasis on early detection and intervention to address Learning
Difficulties. Furthermore, the role and importance of families of children with Learning
Disabilities has been documented with substantial research evidence both in understanding the
problems that arise (Toro et al., 1990) and in the support that families can provide (Eiserman et
al., 1995; Miedel & Reynolds, 2000; Temple et al., 2000). In particular, it has been shown that
increasing the frequency of teacher-parent contact increases the positive attitudes of one group
toward the other and that school interventions are more effective if they are accompanied by
parental support at home (Michael et al., 1992).

The role of teachers in case of Learning disabilities
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Despite the general recognition of the importance of the family in the education of students
with Learning Disabilities, some significant problems often arise in the collaboration between
teachers and parents. The parents may have negative attitudes and distrust of teachers, while the
teachers may have negative attitudes towards parents. Often teachers' and parents' views on
children's abilities and mistakes differ, resulting in conflicts. The teacher makes judgements
based on her/his knowledge of the student's performance in relation to other students, th
student’s age and the teacher’s knowledge of and attitude towards Learning Difficulties. On the
other hand, the parent judges on the basis of his/her experience with the child, the child's
development since birth, his/her effort, his/her knowledge of Learning Difficulties and
accordingly his/her attitude towards them. Particularly in the case of parents of students with
Learning Difficulties, the parents may be ashamed or may not even want to hear negative
comments about their child.

Furthermore, a problem can be created by the different educational level between the
teacher and the parent. Involving parents in their children's education and working with the
school requires a cultural capital that many parents may not have. Particularly in the last ten
years, the cultural composition of the school population in Greece has also changed. Today,
schools are attended by children from families with different languages, traditions, religions
and values, creating a new set of demands. Depending on the different perceptions that each
culture carries, school failure or other behaviors may be interpreted negatively.

In addition, depending on cultural values, Learning Difficulties will be understood as a
permanent or reversible problem, to be dealt with by the individual or the extended family, to
be resolved by the state or the close family context. In the same vein, the values in relation to
the role of the state and education as a whole will influence the way parents deal with the
existence of Learning Difficulties in their children, their attendance at school and thus their
communication with teachers. The importance of the socio-economic factor, particularly
increasing poverty, should also be noted, which affects the family's health, productivity,
physical living environment, emotional health and daily interactions (Park et al., 2002).

If the parent expresses criticism or anger towards the teacher, Jones and Jones (1995)
suggest that the teacher should remain polite and calm, avoid being defensive but listen
actively, ask the parent what the goal is, ask if the student knows the problem, be clear using
factual data, and tell the parent what s/he intends to do to solve the problem. Particularly
important is the first meeting, which must be very well prepared by the teacher, since good
preparation ensures its success (Jordan et al., 1998). It is important that the teacher has a
representative sample of the student's work, that parents can ask questions, that the teacher can
answer them, that there is enough time, and that the teacher can explain what kind of
intervention s/he is proposing (Simpson, 1990).

The teacher must recognize the wealth of information that parents possess and in a
structured and systematic way use it both in developing the programme and supporting the
student and in communicating with the parent in order to create a climate of mutual respect and
recognition. For example, the teacher may prepare a protocol for observing significant
behaviors at home, thus inviting the parent to assess and understand the child's problems. The
teacher can also guide the parent in supporting the child the most of time at home. For example,
provide a schedule where for five days the student notes what he or she does at home. This will
form the basis for organizing and reallocating the time available for each activity. Teachers can
greatly assist parents through providing systematic, easy-to-use and correct information about
materials, agencies, parent associations, etc. Furthermore, teachers collectively or individually
can act as educators for parents on issues of interest to them.
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Managing stress in students with learning difficulties

The threat of assessment can lead to high levels of stress and anxiety among students
with learning disabilities experiencing significant problems such as difficulty concentrating,
frustration, developing clinical symptoms and memory problems. There is a need to reduce the
stress levels of students with learning disabilities in order to achieve an optimal academic
result. The educational institutions should offer extra help to students, especially to those with
learning disabilities, to cope with exam stress in the form of provision of extra time for exams
and some direct intervention strategies.

Anxiety and stress could be treated with medication or psychotherapy. Another method
that has been useful in reducing stress in students is physical exercise (Garber, 2017). Physical
exercise has been shown to reduce symptoms of anxiety and depression through a variety of
physiological mechanisms and through its effect on sleep, social affect, and sense of belonging.
In general, an exercise program of at least 10 weeks, with relatively vigorous physical activity
for at least 20 to 30 minutes and at a frequency of 3 to 4 times per week, has been shown to be
effective in treating anxiety disorders (Garber, 2017). Physical exercise as a treatment is
sometimes superior to control interventions in various studies, and sometimes comparable to
treatments such as cognitive-behavioral intervention and medication (Pelletier et al, 2017).

Mindfulness practices can help people calm their bodies and minds dealing with stress
and anxiety disorders (Falsafi, 2016). They are easy to learn and when people learn them, they
can even practice them at home, on their own (Falsafi, 2016).

Another method of dealing with anxiety is cognitive behavioral therapy that is an
effective treatment for improving mental health by means of changing automatic thinking and
self-criticism - behavioral patterns that often cause anxiety and depression (Asghari et al.,
2016).

To deal with the difficulties of life there are various methods and strategic techniques of
stress management. Some of the strategies we use only benefit us for a short time. Usually they
concern ourselves: we try to change our feelings or we try to forget what concerns us (Blanch et
al., 2008). However, the problem remains and continues to create unpleasant feelings and other
negative consequences. Such strategies are taking medication, using alcohol or tobacco,
overeating, avoiding stressful events or situations (Blanch et al., 2008).

However, there are strategies that help and benefit both immediately and in the long
term. These strategies are directed towards the problem itself with the aim of dealing with it
and freeing us from it and its consequences (Neuderth, 2009). The application of Problem
solving technique is simple and requires only a little effort and is divided into several steps:

1. Defining the problem: We try to define exactly what is bothering or worrying us.

2. Enumeration of possible solutions: We try to find and record as many solutions as
possible, for each side of the problem that concerns us. We do not hesitate to ask other people's
advice.

3. Planning: In very specific terms, we decide how to implement the chosen solution.

4. Action: We implement the solution we gave.

5. Evaluation of results: If the solution was successful then we apply the method to
other problems. If the solution did not work, we try to check and understand what we did not
apply correctly.

Some techniques for coping with student stress focus on skill development for effective
study (Neuderth, 2009). According to the empirical findings, students should be taught
strategies for coping with demands, organizing their studies, planning at an early stage and
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realistic goal-setting to prevent exam stress and its effects (Neuderth, 2009). It is important to
have preventive interventions to deal with exam stress, especially during the time transition
from one school year to the next (Neuderth, 2009).

The teachers and the family cooperating could facilitate students with learning
disabilities to cope with stress and anxiety improving their performance and self-confidence by
means of offering different support for them as educational practices, emotional support, and
change of lifestyle.
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Abstract

In this article, we explore the intricate dynamics of “Parental Resilience and Adaptation: Understanding Copy
Behaviors in the Context of Developmental Disabilities,” thus providing an extensive examination on how parents
to children with developmental disabilities face their unique challenges. The study uses a comprehensive literature
review to explore the complex aspects of parental stress, coping strategies, resilience as well as behavioral
adaptations particularly focusing on personality’s contribution in these processes. It commences by highlighting
the high levels of strain and psychological distress that parents undergo because of demands from caregiving,
social stigma and financial constraints. This is followed by an evaluation of various ways used by these parents in
dealing with their problems which underline the importance of both problem-focused and emotion — focused
coping mechanisms. Resilience is underscored as being one of the important themes represented not as something
that people are born with but it is shown like a result of individuals’ personality traits, social support systems and
ability to derive meaning from during difficult experiences. Furthermore, this research explores behavioral
mimicry concept when parents unconsciously adopt child-representative behaviors influenced greatly by their
personal characteristics. Moreover, this paper discusses the impact that having a disabled child has on families
looking at approaches to adapt such as the need for open communication and supporting family environments.
Lastly, this paper emphasizes how complicated parenting can be in relation to developmental disabilities while it
highlights that its adaptive processes are dynamic hence they call for interventions tailored to their specific needs

as well as support systems.

Keywords: behavioral adaptation, developmental disabilities, family dynamics, parental resilience, personality

organization, psychological coping, stress management
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Introduction
Parenting a child with developmental disabilities is an intricate dynamic that involves several

issues around personality organization and copy behaviors. It is a complicated journey
involving emotional resilience, coping mechanisms and behavioural adaptations.
Developmental disabilities are diverse and may include autism spectrum disorders, Down
syndrome, cerebral palsy among others all of which have their own set of unique challenges to
the families affected (American Psychiatric Association, 2013).

Understanding this dynamic requires a focus on personality organization in parents.
Personality is not a static construct; it can be molded and shaped by the circumstances of life
(Caspi & Roberts, 2001). Parents' personality traits play a significant role in determining their
coping mechanisms and adaptation strategies when parenting children who have developmental
disabilities such as autism (Hastings & Taunt, 2002). For instance, parents who are highly
neurotic may experience more stress in comparison to those who are open-minded or resilient
enough to handle the situation positively (Deater-Deckard, 2004).

The concept of ‘copy behaviors’ or behavioral mimicry is very crucial here. It becomes
so through the parents’ lives as they work hard to adjust their minds, goals and practices for the
sake of supporting their child’s needs (Hodapp & Urbano, 2007). In this regard, as Charlop-
Christy & Carpenter (2000) indicate it is understandable that parents undergo this phenomenon
due to the fact that they would easily pick up characteristics or emotions exhibited by their
children without being aware of it.

Parenting children with developmental disabilities has been well documented
concerning stress. Additionally, these parents also face societal barriers such as inadequate
support system; stigma from society among other financial implications that exacerbate an
already stressful situation for them (Olsson & Hwang, 2001; Woodman, 2014). Such pressure
has dire consequences not just on mental health but also physical wellbeing of individuals like
parents or family members (Miodrag & Hodapp, 2010).

Despite the hardships, many parents demonstrate incredible resilience. In this context,
resilience means being able to do well in life and have good mental health despite facing
difficult circumstances (Masten & Obradovi¢, 2006). It is not a characteristic that exists within

individuals but a process that depends on how persons interact with their environment (Luthar,
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Cicchetti, & Becker, 2000). One of the things required for resilience to develop is social
support which has been found to reduce stress and improve outcomes for parents of children
with developmental disabilities (Boyd, 2002).

Also, there are various coping strategies employed by parents to deal with stress related
to their child’s disability. These can be broken down into problem-focused coping strategies
which address the issue directly and emotion-focused coping strategies which try to regulate
one’s emotions concerning the situation (Lazarus & Folkman, 1984). The personality traits of
parents and the nature of the child’s condition influence how effective these forms of coping
may be (Gray, 2006).

In summary, parenting a child with developmental disabilities is a complex dynamic
that alters parent’s personality organization and behaviour structure. How parents adapt or
manage these challenges rests largely on interplay between personality traits, resilience and
coping mechanisms. With ongoing research in this area it becomes paramount to develop

deeper understanding of these dynamics so as to assist families on this path better.

The Family System in the Context of Disabilities
Disabilities lead to significant changes in the family unit, which is a key component in

the social and emotional development. This becomes more complex in families with
developmental disabled children, since most of these conditions are lifelong and require
constant attention. For effective intervention and support measures, it is important to
understand how developmental disabilities impact on the family system.

Developmental disabilities, like autism spectrum disorders, cerebral palsy, and
intellectual disability pose numerous challenges that affect both the individual and their family
as a whole (American Psychiatric Association, 2013). These challenges include emotional,
financial, social and practical aspects. Thus, one of the significant adaptations of the family to
this situation lies within the concept of family systems theory which argue that individuals
cannot be studied separately but rather as an integral part of their families (Minuchin, 1985).

The effect of such disorders on families often goes deep into emotions. At times parents
face various emotions like guilt, grief or anxiety about their child’s future (Hastings & Beck
2004). Siblings may also feel emotionally neglected or over-burdened due to increased focus on
the disabled child (Stoneman 2005). It becomes necessary for these families to maintain

adaptive coping strategies and resilience in order to keep good mental health.
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The other challenge is financial hardship and practical matters. Families may incur extra

expenses related to medical care, therapy sessions or special education placing them under
financial burden (Parish et al., 2008). Additionally, caregiving demands can reduce
opportunities for parental employment and limit social interactions leading to loneliness as well
as stress (Woodgate et al., 2008).

Socially there is much at stake for the families involved. Inadequate knowledge from
society contributes to exclusion while navigating through services offered by different sectors
leads to confusion (Gray, 2002). Families often report feeling unsupported by their
communities and even by extended family members (Boyd, 2002).

However, despite the challenges that they face, many families display incredible
strength and resilience. In this case, resilience means not simply being able to bear stressors but
also the ability to rise above them and find meaning in life (Walsh, 2003). Family resilience
requires effective coping mechanisms including those that involve seeking social support, open
communication within the family and reliable information and resources (Bayat, 2007).

Developmental disabilities have profound impacts on families in multiple ways.
Consequently there are emotional problems as well as financial issues that affect all aspects of
life calling for changes in behavior as well as resilience. This knowledge is essential for
professionals working with these families in order to create holistic interventions that take into
account the needs of all family members.

Personality and Coping: Theoretical Insights
Personality and coping are intertwined concepts that play a critical role in how

individuals, particularly parents of children with developmental disabilities, manage and
respond to stress. Personality theories suggest that individual differences in coping strategies
and psychological resilience are rooted in personality traits. These theoretical insights are
important for providing appropriate support to these parents, who often face unique and
enduring challenges.

According to personality theories like the five-factor model, such aspects as openness,
conscientiousness, extraversion, agreeableness and neuroticism significantly determine how
people perceive or deal with stress (Costa & McCrae, 1992). For example, people with high
levels of neuroticism show more frequent and intense negative emotions which may affect their

efforts to deal with stressful situations (Bolger & Zuckerman, 1995). In contrast, some traits
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like conscientiousness and extraversion could be linked with better management of stress
including effective coping strategies (Carver & Connor-Smith, 2010).

The specific behavioral and psychological maneuvers through which individuals
master/contain/limit stresses form part of coping strategies as proposed by Lazarus & Folkman
(1984). Problem-focused coping is one type that includes all actions aimed at eliminating or
decreasing the source of stress. On the other hand emotion-focused coping refers to actions that
attempt to manage one’s emotional response to a stressor. Parents of children with
developmental disabilities tend to use a mix of these approaches when dealing with different
demands placed upon them (Hastings & Brown, 2002).

This concept is also important because it relates to resilience: “the ability to bounce
back from negative experiences,” adapt during difficult circumstances, sustain adversity (Smith
et al., 2008). Resilience is not an innate quality but rather an outcome of an ongoing process
involving a complex interplay between personal characteristics and environmental factors
(Luthar et al., 2000). For instance, parents whose children have developmental disabilities can
find meanings in their caregiving duties and grow as a result (Bayat, 2007).

The research has also looked at personality’s role in predicting the use of specific
coping strategies. For example, neuroticism has been associated with less adaptive styles such
as denial and behavioral disengagement while extraversion and conscientiousness have been
associated with more adaptive styles like active coping and seeking social support (Connor-
Smith & Flachsbart, 2007). These coping strategies affect how parents feel about themselves
and the family generally.

In families that have children with developmental disabilities, whatever coping skills
parents use are not just for them as individuals but also influence the overall family system
(Hastings 2003). For instance, some positive coping mechanisms such as seeking social support
and positive reinterpretation may lead to more positive family interactions and better
adjustment outcomes for both parents and children (Gray, 2006).

To sum it up, there is no doubt that those traits play a huge role in shaping how these
parents handle their specific challenges occasioned by having children with developmental
disabilities. Thus, this theoretical perspective helps us to understand the way different parents
respond to stress (Connor-Smith & Flachsbart, 2007). This knowledge is necessary for
designing appropriate interventions aimed at offering effective support to these families.
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Parental Resilience and Behavioral Adaptation
Literature Review on Resilience and Coping Mechanisms

Parental resilience and behavioral adaptation are very important in making parents raise
children with developmental disabilities. In this context, resilience refers to the ability of these
parents to withstand, adapt to, and recover from the stressors and challenges they face.
Behavioral adaptation is about the changes and strategies that parents use in order to be able to
handle their situations well. Based on a comprehensive review of literature on these topics, it
appears that the process of resilience development is influenced by different types of coping
mechanisms used together with the parental well-being effects.

Resilience in parents of children with developmental disabilities is a dynamic process,
influenced by various factors including individual characteristics, family dynamics, and
external support systems. Recent studies have shown that resilience does not occur as a fixed
intrinsic quality but as time dependent behaviors, thoughts or actions (Walsh, 2003). For
example, optimistic mind set which helps them see things differently enables them to get
through those trying moments. Also it is important for them not to worry too much about other
people’s opinions because it hinders their self improvement process. At the same time having
supportive network involving friends, relatives and professional support figures- plays an
integral part in encouraging resilience (Bayat, 2007).

Coping mechanisms employed by these parents can be categorized into problem-
focused and emotion-focused strategies. Problem-focused coping entails actions and thoughts
that address the source of stress like obtaining information or services for the child. Conversely
emotion focused coping entails ways where one attempts at reducing emotional strain such as
seeking emotional support or participating in relaxation exercises (Lazarus & Folkman 1984). It
has been found out that adaptive coping which consists both problem-focused and emotion-
focused strategies helps enhance better parental well-being (Hastings & Brown 2002).

Studies have also explored how parental resilience can influence the choice of coping
strategies. For instance, resilient parents are more likely than those with lower levels of coping
skills to engage in problem-focused coping (Pottie & Ingram, 2008). These parents are often
positive about the challenges that their children’s disabilities pose on them. They interpret these
adversities as avenues for growth and development. This kind of reframing is among the keys

to resilience and has been associated with psychological well-being (Greene, 2002).
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Again, the literature emphasizes the role of contextual variables in shaping parental
resilience and coping. Most importantly, parents’ perception of disability in relation to their
cultural believes and values affects their capacity to cope with those difficulties (Keller &
Honig, 2004). Moreover, resources such as respite care; educational programs available for
parents also affect their effectiveness in dealing with this situation (Dunst et al., 2002).

In conclusion, parental resilience and coping are complex and multifaceted constructs
that play a critical role in the lives of families raising children with developmental disabilities.
According to the literature resilience can be built or strengthened through different factors
including supportive relationships as well as positive ways of facing stressors. Professionals
who work with such families need understand these concepts since it can help them come up
with intervention measures or support systems that enhance resilience while promoting
adaptive coping.

Parental Adaptation Strategies in Literature

There is a need to study how parents adapt to raising children with developmental
disabilities, more so in terms of the strategies they use. This literature review will examine
different approaches by parents in addressing these challenges, focusing on the adaptive
processes and outcomes of such strategies.

In this context, adaptation refers to the modifications and changes that parents make in
response to the demands and stressors associated with raising a child with developmental
disability. These adaptations might include but are not limited to psychological, behavioral and
emotional aspects, which are vital for parental well-being and family functioning. The literature
has identified several key strategies, including seeking social support, information seeking,
positive reframing, and advocacy.

Social support is a fundamental adaptive strategy. Studies have shown that parents who
have robust support networks experience lower levels of stress and better overall well-being
(Boyd, 2002). Besides providing emotional solace, social support can also be practical such as
offering assistance with childcare which can significantly reduce pressures faced by parents on
daily basis (Keller & Honig, 2004).

Information seeking is another critical strategy. Parents often engage in tireless efforts
to acquire information about their child’s condition as well as treatment options available and
services provided. This proactive approach is linked to a sense of control and empowerment
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which is essential for coping with stress and uncertainty (Sloper, 2002). Moreover, it enables

parents to make more effective decisions concerning the welfare of their children in regard to
health care or education.

Positive reframing is a cognitive adaptation strategy where parents find positive
meaning in their experiences. It could involve viewing the situation as an opportunity for
personal growth or focusing on strengths rather than limitations of their child. Research shows
that positive reframing is correlated with higher resilience and less psychological distress
(Hastings & Taunt, 2002).

Advocacy also counts as an important adaptation strategy particularly when it comes to
maneuvering through healthcare systems or education fields. Many times parents become their
child’s advocates who fight for the right to access services, placement in appropriate
educational settings, and inclusion in life. This role can be empowering and contribute to a
sense of purpose and efficacy (Ryan and Runswick-Cole, 2008).

However, the literature also recognizes that these adaptive strategies are not without
challenges and complexities. Adaptation does not occur in straight line and it varies greatly
based on individual, family, or contextual variables. For instance, cultural beliefs about
disability can affect the types of adaptation approaches used (Keller & Honig, 2004).
Additionally, the efficacy of such strategies is greatly influenced by availability and quality of
resources such as specialized healthcare or education services (Dunst et al., 2007).

To sum up, parental adaptation to raising a child with developmental disabilities
involves a range of strategies that are essential for managing stress and promoting family well-
being. These strategies are dynamic because they are varied by social support; information;
positive cognitive reframing; as well as advocacy. Understanding these adaptation strategies is
crucial for professionals working with these families, as it provides insights into how best to

support and empower them.

Examining Parental Copy Behaviors
Role of Personality in Behavioral Mimicry

Parental copy behaviors are a phenomenon that is very complex and yet one that
interweaves issues of personality and behavioral mimicry, especially when raising children with
developmental disabilities. Parents’ personality traits significantly influence this behavior,

which often manifests as parents adopting attitudes and behaviors reflecting their child’s needs
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and conditions. This explains how different personality traits can influence the way parents
react or adapt to their disabled children.

According to psychological research, personality represents a group of permanent
characteristics that affect people’s thoughts, feelings and actions in different situations. The
Five-Factor Model (Costa & McCrae, 1992) describes this framework using five important
dimensions: openness, conscientiousness, extraversion, agreeableness and neuroticism.
Research indicates that these factors influence the ways through which parents respond to the
challenges associated with bringing up children suffering from developmental disorders such as
autism.

In this context, behavioral mimicry refers to unconscious adoption of behaviors,
emotional states or attitudes that resemble those of the child. This theory is based on social
learning that suggests humans learn from observing and imitating others especially those they
have formed close attachments (Bandura, 1977). For example, parents might need to change
how they talk or behave differently around their children.

The role personality plays in this process of mimicry is multiple. For instance, highly
agreeable parents may be more empathetic towards their child’s emotional states leading them
into becoming mimics for purpose of emotional bonding (Graziano & Tobin, 2002). Similarly,
those who score high on openness are more adaptable and willing to engage in new behaviors
that promote interaction between them and their offspring.

On the contrary, those who scored higher on neuroticism were considered more likely to
report greater anxiety levels about their child’s condition leading them into becoming mimics
for purposes of providing care (Deater-Deckard, 2004). In contrast with adaptive forms where a
parent’s emotional state is closely linked to their child’s challenges, a less adaptive mimicry
might arise from this response, which can potentially interfere with coping and management
efficacy.

The other aspect of mimicry that research explores is how it helps parents develop
understanding and empathy. For instance, Hastings and Taunt (2002) argued that behavioral
mimicry often provides parents with deeper insight into the experiences and needs of their
children thereby helping them to become better parents. Empathetic alignment through
mimicking can be beneficial in navigating difficult emotional and behavioral dynamics
surrounding developmental disabilities.
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However, literature also warns against the dangers of too much mimicry such as

emotional enmeshment or loss of individual identity in the parental role. Therefore, striking a
balance between empathetic alignment with their child’s needs and ensuring that they take care
of themselves and other family members is crucial for parents (Woodgate et al., 2008).

In conclusion, personality plays a complex role in parental copy behaviors as part of the
broader parenting experience among individuals who bring up children affected by
developmental issues. These personality traits greatly influence behavioral mimicry thus
affecting the relationship between a parent and a child as well as other family members.
Understanding these interactions helps in effective support for families so that parents may
grow positively without compromising their well-being.

Comprehensive Review of Related Studies

Parenting children with developmental disabilities is one of the most important topics
for psychologists and educators nowadays. Parents’ adjustment to the situation and the unique
challenges they endure on a daily basis are well captured in various studies that are reviewed
here. Parental stress and coping mechanisms; how disability affects family dynamics and the
approach adopted by parents in managing the day to day life as well as long term planning are
some of the areas covered by this literature.

Stress among parents of children with developmental disabilities is one of the major
themes looked into in this area of research. Hastings and Johnson (2001) conducted a study
which showed that parents of such children have higher levels of stress and experiences mental
health issues compared to those who have normally developing kids. Reasons for this increase
in stress include increased caregiving demands, social stigma, financial burden associated with
rearing a child with disability (Abbeduto et al., 2004).

Resilience along with coping mechanisms remains to be an important aspect as well.
Gray’s work (2006) explains how differently parents cope ranging from problem-focused
approaches like seeking information or resources to emotion-focused strategies where they seek
help from others or take care of themselves. The success rate or failure thereof depends on a
number of factors including; level of disability, personality traits possessed by the parent(s),
and availability of external support (LIoyd & Hastings, 2009).

Another domain that has been widely examined is family dynamics as affected by
having a disabled child. Miodrag and Hodapp’s research (2010) indicated that families with

disabled children have different sibling relationships, lower marital satisfaction levels leading
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to dysfunctional families. Open communication skills, realistic expectations setting, and
nurturing supportive families through thick and thin were identified as key adaptation strategies
for overcoming these difficulties (Twoy et al., 2007).

Apart from these findings, there is also a whole chapter devoted to how parents go about
their day-to-day lives. This study by Boyd (2002) highlights how parents of such children
adjust their communication style and routines to fit the needs of the child. The author
emphasizes that it is important for parents to be flexible in order to enhance caregiver’s
practicality and meet the child’s developmental requirements (Hodapp et al., 2005).

Additionally, there are numerous researches conducted on external support systems
such as medical professionals, institutions of learning and community provisions. A study
carried out by Esbensen and Seltzer (2011) sought to clarify this issue underscoring that
services improve parent stress-relieving mechanism consequently promoting a better coping
mechanism with parents. However, access and quality of these services tend to vary greatly
thereby influencing families’ general experiences (Stoneman, 2005).

In summary, literature on parenting behaviors and adaptations among developmentally
disabled persons is vast and complex. It shows that difficulties faced by these families are not
straightforward but rather multifarious hence they have different methods of handling them.
This research also serves as a platform for creation of interventions which would target specific
groups in need assistance from the society, thus providing insights for practitioners seeking to
offer support and guidance.

Concluding Insights
Parental experiences in the context of raising children with developmental disabilities

provide great insights on the intricacies and dynamics of this unique parenting journey. The
conclusion section is a synthesis of various researches that provide an overview of the main
findings on challenges faced by these parents and how they cope, adapt and remain resilient.
One of the most important findings in this area has been increased stress levels and
psychological burden among parents of children with developmental disabilities. Various
studies suggest that these parents have unique challenges like managing the child’s care,
dealing with social stigma and coping with financial difficulties (Hastings & Johnson, 2001;
Abbeduto et al., 2004). This high stress can have negative effects on both their healths’

meaning mental, physical, family dynamics as well as their disabled child’s overall wellbeing.
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Parents develop different kinds of coping mechanisms to deal with such problems. The

literature advocates for problem-focused coping strategies as well as emotional ones. Those
who search for information about their situation gain more control over their own lives as
compared to those who do not (Gray, 2006). Conversely, emotion focused strategies such as
finding social support or taking care of themselves are needed in order to help manage the
emotional impact involved in caregiving (Lloyd & Hastings, 2009).

Resilience is another significant theme in literature about disability. Parental resilience
is not a static trait but rather it evolves over time and influenced by multiple factors. Resilient
parents often possess certain personality traits such as optimism or flexibility and have strong
support networks (Masten, 2001; Walsh, 2003). It allows them to adapt to their situations thus
finding meaning out of it despite its hardships while maintaining positive attitudes.

Adaptation is a concept comprised by several behavioral patterns and techniques.
Parents often need to change their expectations, ways through which they communicate and
daily routines so that they can effectively meet the needs of their child with developmental
disabilities (Boyd, 2002). This involves several factors such as the particular needs of the child,
the parents’ personality traits and external resources that are available to them (Dunst et al.,
2007).

Additionally, literature brings out how families are affected by a child’s disability. The
presence of a developmental disability alters marital relationships, sibling interactions and
overall family structure (Miodrag & Hodapp, 2010). Families that effectively deal with such
problems have adopted open communication ways in addition to maintaining realistic
objectives and developing a supportive inclusive environment within their families (Twoy et
al., 2007).

In summary, this body of literature on parental experiences in the context of
developmental disabilities generates important insights into the challenges, coping mechanisms
and resilience of these parents. It also emphasizes how complicated their experiences are and
how they adapt to dynamic situations. Understanding this is essential for creating effective
support systems and interventions that meet the specific needs of these families. By recognizing
and addressing these unique challenges faced by these parents, it can improve their wellbeing

as well as those of their children and families at large.
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Abstract
This research provides a deep insight into what it takes to be a parent and raise a child with developmental

disabilities. It examines the effects of personality organization, behavioral mimicry and coping strategies on
parents of children with disabilities. The chapter begins by discussing some of the problems linked to such
disabilities, pointing out the psychological and physiological stresses that parents go through. This paper looks at
how different traits in Big Five model affect how parents cope with stress and build resilience. It explores some
neuroscientific aspects of stress and coping, highlighting chronic stress’ ramifications on brain function and the
concept of allostatic load. The social learning theory based phenomenon, behavioral mimicry is used to provide an
insight into why parents often behave as their children do and feel how they feel. Additionally, we look at parental
attitudes towards persons with disabilities from perspectives of culture and society which show how cultural
beliefs shape parents’ reactions towards their disabled children. It ends by discussing some adaptive strategies
with emphasis on social support, therapeutic interventions as well as resilience building programs. The report
concludes by giving recommendations for research directions such as, personality traits: impact over long
timescales; culturally sensitive research; parenting support initiatives appraisal among others.

This comprehensive review provides a multi-dimensional perspective on parents’ experiences whose children have

been diagnosed with developmental disabilities thereby deepening our knowledge about them.

Keywords: developmental disabilities, parental stress, personality organization, behavioral mimicry, social

learning theory, neuroscientific perspectives, cultural influences.
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Introduction
Parenting a child with developmental disabilities is an intricate and multifaceted process, which

requires studying a number of psychological aspects. The focus of this paper is on how
personality organization and copy behaviors work hand in hand in parents of children with
developmental disabilities. For example, parenting in the context of the study refers to a
journey through different psychological and environmental factors. This essay is aimed at
explaining why parents behave the way they do by considering their personalities and its
relationship to their coping strategies and adaptation mechanisms towards unique challenges.

Parents have to deal with several challenges when they have a child with autism
spectrum disorders, cerebral palsy or intellectual disabilities. These include everyday care,
financial constraints, emotional as well as social implications associated with having children
with special needs (American Psychiatric Association, 2013). This has resulted in serious
mental health issues including high levels of stress, anxiety and sometimes depression among
these parents (Singer, 2006). In addition to this, the society’s perception of these families has
brought more problems because of stigma that is involved in it (Gray, 2002).

Parents’ personality organization forms the basis for discussing parental roles.
Personality traits as described by psychology are responsible for determining how one
perceives or reacts to stressors. According to Costa & McCrae (1992), “The Five-Factor
model” represents these qualities: openness, conscientiousness extraversion agreeableness
neuroticism . For example, parents who exhibit high levels of neuroticism can experience more
stress when faced with disability while those who are resilient may adapt better (Deater-
Deckard, 2004).

Moreover, an interesting aspect about parental adjustment is copying behavior where
parents unknowingly mimic their children’s behavior or emotions. Within close familial
relationships this copying behavior arises from social learning theory that suggests individuals
learn or adopt behaviors through observation and imitation (Bandura, 1977). Specifically within
developmental disabilities contexts spend much of their time with their children speaking and
communicating with them in ways that match the unique needs of their children.

The role of social support is critical in this context. Parents who have a strong support
system that includes family, friends, and professional organizations are better able to cope and

have a higher psychological well-being (Boyd, 2002). Furthermore, parents find it helpful to

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 74



RESILIENCE AND ADAPTATION IN PARENTHOOD: NAVIGATING THE
CHALLENGES OF RAISING CHILDREN WITH DEVELOPMENT DISABILITIES
have access to therapeutic interventions and educational programs as these resources help them
manage the challenges associated with having disabled children (Dunst et al., 2007).

This study will delve into these issues comprehensively, providing an understanding of
how parent personality comes into play with imitation behavior and broader familial trends
when dealing with developmental disabilities. The aim of this essay is thus to offer knowledge
on how parents respond to such phenomena, thereby calling for target programs as well as

interventions required by such families.

Developmental Disabilities: A Multidimensional Overview
Developmental disabilities are a wide range of conditions that involve impairments in

physical, learning, language or behavioural areas. They usually occur during childhood and
continue over an individual’s lifetime interfering with daily life and often requiring long-term
assistance. In conclusion, this summary will present an overview of the developmental
disorders such as their types, characteristics and its impact on individuals and families.

Examples of developmental disabilities include autism spectrum disorder (ASD)
[autism spectrum disorders — ASD is the most common (American Psychiatric Association
2013)], cerebral palsy, Down syndrome, mental retardation among others. For instance, ASD
has difficulties in social interaction, communication deficits, restricted interests, and repetitive
behavior (APA, 2013). Cerebral palsy on the other hand involves a set of disorders that affect
someone’s ability to move and keep balance and posture which is generally due to injury to
developing brain (Rosenbaum et al., 2007). Also Down syndrome is a genetic disorder caused
by an extra copy of chromosome 21 that leads to moderate intellectual disability with
distinctive physical features (Bull, 2020).

The effects of these disabilities on child development can be extensive. Developmental
delay for children with developmental disabilities may influence milestones such as walking or
talking which needs specialized healthcare provision, educational arrangements as well as
support services (Boyle et al., 2011). Additionally, their needs may change over time requiring
continuous adjustment of care and support strategies.

The diagnosis of developmental disability in a child affects family life significantly.
Families face substantial emotional turmoil, financial hardship and social dislocation. Parents

experience numerous feelings ranging from denial to acceptance or grief towards their child’s
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condition (Hastings & Taunt, 2002). Additionally, they may have higher healthcare costs for

therapy resulting in financial burdens while having to modify their work schedule or career path
for child care duties (Parish et al., 2008).

Socially these disabilities are also significant. Many families report feelings of social
isolation, stigma and lack of understanding from their communities (Gray, 2006). These
challenges often make life more stressful for such families thus affecting their quality of life in
general.

Further still developmental disabilities can bring about changes to family dynamics.
Siblings of children with disabilities might experience various difficulties including feeling
ignored, assuming greater caregiving responsibilities or feeling the pressure to excel
(Stoneman, 2005). Additionally, marital relationships may suffer as parents frequently register
higher stress levels and increased conflicts (Higgins et al., 2005).

Nevertheless, numerous families triumph against all odds. They change their ways, find
new skills and grow as people due to these aspects (Bayat, 2007). To overcome the ensuing
problems, families need help from extended family members, friends and professionals as well
as access to resources and community based services (Dunst et al., 2007).

In summary, developmental disabilities are complex issues for individuals who suffer
from them and their families. Understanding these conditions and the magnitude of impacts are
key towards providing effective support systems that will aid in interventions. As research
moves forward it is necessary to adopt a comprehensive approach taking into account physical;

psychological; social; financial factors that constitute living with a developmental disability.

Personality Theories and Parental Psychology
The intersection of personality theories and parental psychology offers profound

understanding of how parents of children with developmental disabilities navigate their unique
challenges. This is because personality theories, which examine a person’s continuous traits,
offer explanations on how these characteristics influence the way parents behave, cope up with
stress and their overall well-being.

Central to this discussion are the Big Five personality traits—openness,
conscientiousness, extraversion, agreeableness, and neuroticism—proposed by Costa and
McCrae (1992). These traits have been widely researched in relation to parenting behavior. In

other words, many studies have indicated that highly neurotic parents often experience anxiety

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 76



RESILIENCE AND ADAPTATION IN PARENTHOOD: NAVIGATING THE
CHALLENGES OF RAISING CHILDREN WITH DEVELOPMENT DISABILITIES
and stress when they care for a child with developmental disabilities (Deater-Deckard, 2004).
On the other hand, extraversion and agreeableness are related to such positive parenting
behaviors as warmth and responsiveness (Prinzie et al., 2009).

Personality is also key to parental adaptation and resilience. For example, resilience is
important for parents of children with developmental disabilities who are able to bounce back
from stressors and adversities. According to some researches; some personality traits like
optimism as well as flexibility are associated with high levels of resilience among parents
especially those that have disabled children (Masten, 2001). This ability in them helps not only
in adapting themselves to their child’s needs but also managing stress effectively thus
maintaining a favorable family environment.

Attachment theory is yet another significant perspective that is considered in parental
psychology which identifies the importance of emotional bond between parents and their
children. Bowlby (1982) argued that secure attachment during early childhood plays an
important role in life-long emotional health/social functioning. As such secure attachment can
be difficult for parents of children with development disabilities due to special needs and
communication difficulties faced by such children. However, sensitive parenting behaviors that
respond effectively to a child’s signals can enable formation of a secure attachment which is
good for a child’s growth (Sroufe, 2005).

Parenting styles, as defined by Baumrind (1971), also play a critical role in shaping
child outcomes. An authoritative parenting style is generally associated with positive
developmental outcomes in children and involves warmth, structure, and high expectations.
Parents of children with development disabilities may therefore wish to have an adaptive
parenting style that incorporates the features of being authoritative while considering their
child’s special needs (Hastings & Brown, 2002).

Moreover, is Sameroff’s transactional model of development (2009) which posits that
both parents and children influence each other’s upbringing in an interactive manner. It is from
this viewpoint that we can understand how parents and children both adapt to one another
within families whereby developmental disabilities exist as well as contacting the appropriate
health care provisions.

In conclusion, personality theories provide valuable insights into parental psychology

particularly within the context of developmental disabilities. Interventions aimed at assisting
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these families should recognize how personality traits influence parental behaviors and

resilience or the parent-child relationships. By acknowledging the impact of personality on
parental experiences, providers will be better placed to offer more personalized support suitable

to such households.

Neuroscience of Stress and Coping in Parents

To comprehend their resilience and experiences, we rely heavily on how parents of
children with developmental disabilities react to stress (especially through a neuroscience
perspective). The mental stress associated with raising a disabled child affects the general
health and different physical reactions regulated by complex brain processes.

The hypothalamic-pituitary-adrenal (HPA) axis is at the core of the stress response
system that plays a crucial role in controlling body responses to stress. Stress experienced by a
parent for instance, managing a challenging behavior from his or her child or navigating
healthcare systems, leads to an activation of the HPA axis and subsequently results in cortisol
release, which is considered as the most important stress hormone (Gunnar & Quevedo, 2007).
This system can be chronically activated; it is often seen in parents of children with
developmental disabilities and leads to numerous disorders such as anxiety, depression, and
immune dysfunction (Taylor, Seltzer, & Floyd, 2008).

Recent advances in neuroimaging have helped understand how chronic stress affects
brain structure and functions. For example, there are changes in areas like amygdala and
prefrontal cortex areas of the brain that are responsible for emotional regulation and executive
functioning when someone suffers prolonged high levels of cortisol (Lupien et al., 2009). These
changes may affect coping with stress by parents as well as decision making processes they are
involved in.

Therefore allostatic load is another way to understand how chronic stress impacts
parents. Allostatic Load describes the cumulative wear and tear on body and brain due to
repeated activation of the stress response (McEwen, 1998). Constant caregiving demands as
well as emotional strain for parents involve high allostatic loads that have impacts on their
mental health conditions besides their physical health.

These stresses require coping strategies. Parents utilize various tactics including

problem-focused coping such as information seeking or support seeking while others resort to
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emotion-focused ones like mindfulness and relaxation techniques (Folkman & Moskowitz,
2004).

Another important factor is resilience which entails the ability to recover from stress.
Neuroscientific studies have shown that resilience is partly determined by genetic factors and
brain plasticity as they affect how people respond to stressors (Feder, Nestler, & Charney,
2009). Nonetheless, it has been found that resilience can be developed through social support,
positive coping strategies and interventions such as cognitive-behavior therapy (Southwick et
al., 2014).

Also, parent child interaction itself can alter levels of both stress and coping. Positive
interactions involve affection and responsiveness which can protect both parents and children
from the consequences of stress (Sroufe, 2005). Conversely negative interactions aggravate
stress or increase physiological outcomes of it.

In conclusion, there are complex connections between physiological, psychological and
social factors in the neuro science of parental stress and coping among parents having children
with developmental disabilities. To help these parents effectively identify the right
interventions that could help them cope up with their health impacts from chronic stresses
thereby promoting their well being as well as their ability to withstand future adversities one

must first familiarize with the underlying mechanisms.

Behavioral Mimicry: Understanding Through Social Learning
An idea of mimicking behaviors is at the heart of social learning theory, which helps

elucidate how parents of children with developmental disorders adapt to these challenges.
Social learning theory as conceptualized by Albert Bandura suggests that people learn new
behaviors by observing and imitating others particularly those whom they either identify with
or consider good models (Bandura, 1977). In the context of parenting, this theory provides a
framework for understanding how parents may unconsciously adopt behaviors and emotional
states that mirror those of their children, particularly in response to the unique challenges posed
by developmental disabilities.

Different forms through which behavioural mimicry expressed itself in parents include;
similar communication styles, emotional responses, or coping strategies. For example, parents

of children with limited verbal abilities might simplify their language use or rely more on non-
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verbal cues, mirroring the communication patterns of their child (Charman, 2003). Similarly,

parents might reflect the emotional state of their child, exhibiting heightened empathy and
attunement to their needs (Hodapp & Ly, 2007).

Mimicry is mediated by the mirror neuron system in our brains which activates when
we do something as well as when we see someone else doing it (Rizzolatti & Craighero, 2004).
It is thought that this system plays an important role in understanding other’s actions and
intentions hence enhancing both social learning and empathy. The mirror neuron system could
be crucial to empathetic understanding and deeper connection among parents of children with
developmental disabilities.

Behavioral mimicry has both positive and negative effects on parents according to
research findings. For instance, it can lead to more empathy as well as improved
communication and stronger parent-child bonds (Field, 2007). By mirroring their child’s
behaviour for instance parents can get a better understanding of what the child is experiencing
and needing therefore enabling them to become more supportive and effective caregivers.

Negative implications can also result from excessive mimicry. This includes emotional
contagion whereby parents absorb and internalize their child’s stress or negative emotions,
thereby increasing their own stress levels and decreasing their ability to cope effectively
(Hatfield, Cacioppo, & Rapson, 1994). This might be particularly difficult for parents of
children with severe emotional or behavioral problems.

Parents also engage in anticipatory mimicry besides direct mimicry where they
anticipate and adapt to their child’s potential behaviors or needs. This kind of proactive
adaptation is essential to managing the daily difficulties involved in parenting a child with
developmental disabilities allowing for a more flexible and responsive caregiving environment
(Sameroff & Fiese, 2000).

Moreover, parental mimicry is shaped by the wider social context. Cultural norms,
societal expectations and support systems can all influence how parents perceive and respond to
a child’s disability which then affects their mimicking acts (Bronfenbrenner, 1979).

In summary, behavioural mimicry offers nuanced insights into parental adaptive
responses among caregivers of children with developmental disabilities when viewed from the
perspective of social learning theory. It increases empathy and improves parent-child

interactions but it also poses challenges that need to be carefully addressed. Understanding
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these dynamics is essential for developing supportive interventions that assist parents in

managing the complexities of their roles while maintaining their well-being.

Cultural and Societal Influences on Parenting Practices
Parenting practices are greatly influence by cultural and societal factors, more with

parents having children with developmental disabilities. Societal norms, cultural beliefs and
community support systems are some of the influences that contribute to parents’ attitudes
about, response to and management of their child’s disability.

The experiences and practices of parenting are deeply influenced by culture. Various
cultures have diverse beliefs and perspectives towards developmental disorders which affect
parental reactions to diagnosis and caregiving strategies they decide on. It is possible for a
family in some societies to be shamed or deny that their child has a disability leading to limited
engagement within the community or seeking external help (Skinner, Weisner, & Zoeren,
2007). In other cultures however, there could be collaborative caregiving methods whereby
other family members play a huge role thus reducing pressure associated with stress among
families (Keller & Greenfield, 2000).

In addition, how society views developmental disabilities is also critical. Societies that
are more aware and accepting of these conditions will generally offer more comprehensive
support systems including education, medical and psychological resources. This acceptance
may encourage parents to get assistance because it reduces stigma thereby improving their
well-being and capacity as effective care givers (Gray, 2002). Conversely in societies where
this is not the case, parents may experience challenges such as social exclusion from others like
them; limited access to facilities; increased psychological strain (Mandell & Novak, 2005).

Such societal structures as healthcare systems as well as educational establishments
should also not be ignored. The availability of services such as early intervention programs;
special education; therapy options among others has an impact on how the caregivers manage
their child with DD. Parents in communities where these services are easily obtained and of
high quality can provide better care for their children thus promoting their growth (Rosenbaum
etal., 2007).

Further still, it is important not to forget about existing norms concerning parenting

styles and family dynamics. For instance, there are cultures where authoritarian parenting is
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common leading to an impact on how parents discipline and communicate with children with

disabilities (Chao, 2001). Alternatively, families may have different interaction patterns due to
the values of authority or permissiveness.

Another factor that shapes societal attitude towards developmental disabilities is media
and social networks. They influence how society sees disability based on their representations
in media as well as stories shared through social networking sites. Consequently, these media
factors shape the way parents perceive a child’s disability (Wang, Barry, & Wan, 2023).

Consequently, cultural and societal influences have a major impact on parenting
practices for children with developmental disabilities. Thus they affect such aspects as
acceptance of the disorder and ways parents could cope or adapt to it. As such cultural context
and socio-economic situations need proper understanding before intervening in any families’
life.

Adaptive Strategies and Resilience Building
Parents who have children with developmental disabilities depend on adaptive strategies

and resilience building to succeed in their lives. This suggests that these strategies support them
to cope with everyday difficulties, as well as provide a base for long-term welfare and
psychological resilience. Resilience has been used in this context to mean how parents of
children with challenges manage their mind states during times of adversity.

Adaptive Strategies

In reference to the child’s disability, adaptive strategies involve some different
behaviors or approaches used by the parents to deal with such challenges. This involves
problem-focused and emotion-focused strategies. Problem focused ones imply taking action
aimed at altering or managing the situation, like obtaining information about your child’s
condition, advocating for services, or implementing specific interventions (Dunst et al., 2007).
On the other hand, emotion-focused strategies are aimed at regulating one’s emotions in
response to this situation. These may include seeking emotional support, engaging in self-care
activities, practicing mindfulness and relaxation techniques (Hastings & Brown, 2002).

The Role of Social Support

Social support is a key aspect of the adaptive strategies by parents here. It may be
sourced from family members, friends, support groups or professional services among others.

Research shows that social support is associated with better psychological well-being in parents
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of children with developmental disabilities and may serve as a buffer against stress (Boyd,
2002). In addition to providing emotional comfort, social support can offer practical help that
can be invaluable in dealing with day-to-day tasks and reducing stress.

Parental Resilience

Resilience in parents of children with developmental disabilities includes being able to
get back up after being knocked down by difficult times, adapt to tough circumstances and
maintain or regain sanity. Also Maslen (2001) adds that this resilience is seen within the
context of individual factors such as positive attitude towards life, good sense of humor among
others which enhance it. Another important factor is family dynamics which is often seen in the
form of a strong family unit that communicates effectively with each other.

Interventions for Building Resilience

Resilience-building interventions have been designed for parents. Coping skills
enhancement, emotional support provisions and increased accessibility to resources are among
many other things that these interventions concentrate on. Singer et al. (2007) inform that some
therapeutic approaches such as cognitive-behavioral therapy (CBT) and mindfulness-based
interventions can reduce stress and improve well-being in parents of children with
developmental disabilities. Moreover, through parent-training programs aimed at managing
child behavior, services navigation, there have also been reported cases of resilience building
whereby parental self-efficacy is enhanced thus stress reduction (Neece et al., 2012).

Resilience as a Protective Factor

Resilient parents are not only good for themselves but for the entire family including the
child with developmental disability. As a result, resiliently made parenting has a positive
influence on child’s development. Furthermore, if parents are resilient this will help their
children mimic them in positive coping leading to fostering resilience among them (Yates et al.,
2003).

In conclusion, it is important to understand and support adaptive strategies and
resilience in parents of children with developmental disabilities since both the children and the
parents themselves benefit from these concepts. These strategies and resilience do not only
assist with dealing with immediate challenges but also have long-term positive impacts on

everyone within the family.
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Conclusion and Future Research Directions
This paper has extensively explored the multifaceted experiences of parents raising

children with developmental disabilities, exposing how complex their adaptive strategies and
resilience building might be. This conclusion brings together major findings from the literature
and proposes new research areas.

The synthesis of key findings

Parenting a disabled child is a journey full of challenges that vary across the spectrum
including increase in stress as well as psychological burden. It has been shown that Big Five
traits as represented by personality type play a significant role in determining how parents cope
with these challenges, affecting their overall well-being and family dynamics (Costa &
McCrae, 1992; Deater-Deckard, 2004).

The neuroscience of stress and coping shows physiological impacts brought about by
parenting a special needs child. For instance, chronic stress affects brain structure and function
thereby impacting on parental emotional regulation capacity (Lupien et al., 2009). On the other
hand, the concept of allostatic load underlines the cumulative physiological effect of long-term
stress, thus necessitating effective coping mechanisms for such stressful conditions (McEwen,
1998).

According to social learning theories based on behavioral mimicry parents often behave
like their children when they try to understand what it going on inside them. However, this can
also lead to emotional contagion (Bandura, 1977; Hatfield et al., 1994).

Parenting practices are shaped by cultural and societal influences. Parental experiences
and support availability differ among various cultures due to varying perspectives towards
development disability (Skinner et al., 2007).

Parents need adaptive strategies and resilience. Coping skills have been improved
through social support networks as well as cognitive-behavioral interventions. These strategies
can help reduce stress levels among parents having children with developmental disorders
thereby improving their general welfare status (Boyd, 2002; Singer et al., 2007).

Recommendations for Future Studies

Future studies should aim to longitudinally investigate various personality traits’ impact
on parental stress and coping with time so as to have a better understanding of their dynamic

nature.
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Neurobiological mechanisms underlying stress and resilience in parents need further
scrutiny so as to develop more targeted interventions. Neuroimaging studies are also beneficial
in identifying the specific brain regions and pathways involved in parental stress and coping.

The need for culturally sensitive research on parenting children with developmental
disabilities from different cultural backgrounds is also advocated for. Such studies can help in
defining support systems that are most suited to a particular culture.

Future research should also look at how effective these interventions are in promoting
resilience among these parents. The evidence-based approach would be employed where
randomized controlled trials (RCTs) would be conducted on mindfulness-based stress
reduction, family therapy, and community support programs (Brady & Kendall, 2001).

Research needs to be done about the long-term effects of parent’s behavioral mimicry
on the child as well as the parent. They have identified a balance between empathic attunement
and emotional contagion that can form a basis of healthy relationships between parents and
children (Hoffman & Rosenthal, 1994; Insel & Fernald, 2004).

Finally, future studies should focus on exploring siblings’ and other family members’
perspectives to provide holistically understandings of family dynamics within households
having children with developmental disabilities.

In conclusion, raising a child with developmental disability is not an easy task for any
parent. Therefore further research is indispensable in this area for more effective support
systems and interventions that will improve the wellbeing of both the offspring and their

parents.
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Abstract
The study presents a summary of the stress and coping research as it relates to developmental disabilities,

highlighting key findings and recommendations for future studies and practices on the subject. People with
developmental disabilities and their families are commonly confronted with unique challenges that include
caregiving roles, navigating complex health care systems among others as well as societal discrimination. The
very nature of stress is pervasive while there is a diversity of coping strategies used by these families thus
indicating the synthesis from different studies have provided useful information on key issues. Coping ability relies
heavily on individual resilience, family dynamics and access to support systems.

The findings highlight the need for targeted interventions, early support, enhancing resilience, inclusive policies
and professional trainings among others. These measures can enhance the adaptive capacity of affected
individuals and promote their overall well-being for individuals having developmental disabilities. Longitudinal
studies, cultural differences exploration, building-resilience models, sibling-family dynamics and policy

evaluations are among some of the recommendations.

Keywords: Developmental Disabilities, Resilience, Interventions, Support Systems, Professional Training,

Longitudinal Studies, Policy Evaluation.
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Introduction

The particularity of parenting a child with developmental disabilities is that it influences
parents’ psychological well-being and even personality structures. Thus, this literature review
will examine the complex ways in which parents adjust to such challenges by building their
coping mechanisms.

Parenting a child with developmental disabilities is a journey that cannot be compared to other
parental experiences. This typically means dealing with various challenges entailed in keeping
the children happy while we assist them navigate medical and educational procedures (Hastings
& Taunt, 2002). In essence, this alters their identity as parents thus necessitating an analysis of
personality organization and coping behaviors.

Personality organization refers to the internal psychological structures and processes that
develop within parents in response to their unique parenting experience. Psychodynamic
theories, particularly those focusing on stress and coping, are pertinent in understanding these
transformations. Lazarus and Folkman’s (1984) stress and coping model offers insight into how
parents view or handle stressors related to having a developmentally disabled child.

Parents of children with developmental disabilities adopt different coping strategies that are
often complicated. These actions are not just responses to the immediate situation but also refer
to continuous adaptation and building resilience. Gray (2006) conducted a study on these
parents indicating that they employ diverse coping mechanisms like problem-focused coping
and social support seeking.

Also, parenting children who have developmental disabilities is not uniform; instead it depends
on various socio-cultural factors. Culture plays an important role in shaping parents’ beliefs
about disability (Landsman, 2009). An understanding of culture is crucial for appreciating why
different groups of parents have varied experiences and ways of dealing with problems.
Developmental disability has implications beyond individual life by affecting family processes
and relationships. In this context, siblings of children with disabilities face specific challenges
which also impact family environment as a whole (Stoneman, 2005). Thus comprehension of

these familial dynamics gives a wider scope on how developmental disabilities affect parents.
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Over the years, technology and social media have played a bigger role in these parents’ lives.

The whole idea of online communities and digital resources has allowed for new ways of
coping with daily life (Clifford & Minnes, 2013).

There is a multiplicity of stresses and coping mechanisms that exist among such parents. Most
often, the chronicity of stress experienced by these parents causes them to suffer from such
psychological effects as anxiety, depression and burnout (Singer, 2006). Thus grasping these
psychological impacts will help in coming up with sound interventions in support.

Resilience is an important topic regarding families with children suffering from developmental
disabilities. A study has started focusing on what makes some people resilient and how parents
can develop these characteristics further (Bayat, 2007). By doing this, researchers are offering a
shift in perspectives that leans more towards the power rather than weakness in these parent’s
experiences.

To conclude, this literature review aims at summarizing existing knowledge on personality
organization and coping behaviors among parents having children with developmental
disabilities. It seeks to present a holistic picture of the challenges, strategies used for coping and

points of resilience while highlighting diverse cultural variations caused by society.

Overview of Parental Challenges in Developmental Disabilities

Parenting a child with developmental disabilities is an intricate and multifaceted
experience, characterized by a unique set of challenges that extend beyond typical child-rearing
difficulties. For these parents, increased physical, emotional, financial demands as well as
adaptation and continual learning are common.

Parents grappling with the initial phase of understanding and accepting their child’s
developmental disability undergo severe emotional upheavals. After all the denial, grief due to
diagnosis of autism, Down syndrome, cerebral palsy and other developmental disorders can
evoke various feelings like anxiety about the future (Maul & Singer, 2009). The chronic nature
of these conditions complicated by everyday need for help or care fundamentally alters family
dynamics and its vision on future.

Therefore, parents have daily practical obstacles in dealing with children having
developmental disabilities. These are but not limited to; managing complex health care needs,

negotiating special education systems and ensuring appropriate therapies (Pelchat et al., 2003).

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 92



STRESS AND COPING IN THE CONTEXT OF DEVELOPMENTAL DISABILLITIES:
INSIGHTS, IMPLICATIONS AND FUTURE

Caregiving intensity and frequency can result into physical fatigue or burnout in one’s emotions
hence many parents express more stress compared to those raising typical developing kids.

Financial strain is another significant challenge. Many families bear cost implications
for medical treatment or therapy as well as special education among others (Parish et al., 2008).
Therefore this calls for extra assistance such as decreased opportunities for paid employment
where one of them has to reduce hours worked or resign totally in order to take care of these
loved ones.

Social isolation is a common experience among parents of children with developmental
disabilities. This often limits social interactions and leisure activities due to the demanding care
routines thus leading to loneliness (Resch et al., 2010). Moreover, developmentally disabled
people’s stigma within society results in these families being marginalized even more thereby
deepening this sense of isolation.

A parent also finds it hard accessing enough support services. They may find it difficult
locating appropriate educational settings health care services or community resources that
match the needs of their child (Turnbull et al., 2011). For parents looking for support, service
systems’ complexity and differences in availability and quality become a discouragement.

These challenges also have an impact on sibling relationships thereby affecting family
dynamics. Siblings may experience feelings of neglect, jealousy, or pressure to compensate for
their brother or sister’s needs (Hodapp & Urbano, 2007). These relationship dynamics need to
be addressed in order to maintain a healthy family.

Parents of children with developmental disabilities often display notable resilience and
strength amidst all these challenges. They adopt flexible approaches, change positively and
thrive within their parenting roles leading to a deep sense of meaning and fulfillment (Bayat,
2007). Such resilience is nurtured via social networks that help them to cope with frustration as
well as coming up with positive explanations for their situations.

Therefore, it can be concluded that parents raising children with developmental
disabilities face a series of complexities that necessitate significant adjustments, enhanced
strengths and support. Consequently, the understanding of these issues is paramount in
developing effective interventions as well as support systems aimed at assisting such families in

their special parental expedition.
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Evolution of Concepts: From Early Theories to Contemporary Understandings

The understanding of developmental disabilities has undergone a significant
transformation over the years, evolving from early misconceptions and stigmatizations to a
more enlightened and empathetic approach. This evolution reflects broader changes in societal
attitudes, medical understanding, and educational practices concerning individuals with
developmental disabilities.

Eugenics theory was involved with understanding developmental disabilities during the
first half of the 20th century (Trent, 1994). During this dark period, people did not know how to
deal with or relate to disabled folks who in many cases were assumed to have done something
wrong morally or been unlucky in their genetic composition.

The mid-20th century was characterized by a change in perception about developmental
disabilities that was influenced by works of psychology and education pioneers. Psychologists
like Leo Kanner and Hans Asperger introduced autism as an independent condition thus
challenging earlier perceptions about developmental disabilities (Kanner, 1943; Asperger,
1944). Additionally, this epoch witnessed civil rights movements which inclusive of advocacy
on behalf of disabled people.

The deinstitutionalization movement of the 70s was aimed at enabling individuals with
developmental disabilities to live within communities rather than institutions (Braddock, 1999).
The landmark legislations such as Education for All Handicapped Children Act passed in 1975
which offered free appropriate public education for every child having disability facilitated this
transition.

Understanding neurobiology has significantly increased during the last years of the
twentieth century until now. Investigations into genetic and neuroimaging aspects have helped
to understand conditions including Down syndrome, autism spectrum disorders and cerebral
palsy (Zoghbi & Bear, 2012). Apart from that, early intervention programs were initiated
during this time with emphasis on early diagnosis leading to better outcomes for children with
development disabilities (Guralnick, 2011).

Present day views on developmental disability are being heavily influenced by
movement around neurodiversity arguing that brain differences should be seen as social
categories like race, sex or sexual orientation (Armstrong, 2012). This perspective challenges
traditional views of developmental disabilities as deficits, advocating for acceptance and

accommodation of neurodiverse individuals in society.
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Moreover, this shift towards a social model rather than the medical model which
perceives disability as an issue affecting the individual indicates a development in
understanding developmental disabilities (Oliver, 1996). The change highlights societal barriers
and attitudes as mediating factors that influence experiences of persons with disabilities.

To summarize the evolution of concepts surrounding developmental disabilities from
early theories to contemporary understandings reflects a significant shift in societal attitudes
and scientific knowledge. This transition from considering disabilities to be either moral
weaknesses or health conditions to seeing them as part of human diversity underlines the need

for more action, research and education in this field.

Key Personality Theories in Context

In order to understand how personality organization affects parenting children with
developmental disabilities, one must examine several key theories of personality. These
theories form a basis for understanding the psychological mechanisms that govern parental
behaviors and coping strategies.

One of the foundational theories in Personality psychology is Sigmund Freud’s
psychoanalytic theory which emphasizes on unconscious processes and early childhood
experiences as shaping personality (Freud, 1923). According to Freud, an individual’s
personality comprises of three major entities — id, ego and super ego. In the context of
parenting, Freud points out that early childhood experiences can have profound effect on the
parent as a result of their child’s developmental disability.

Erik Erikson’s theory on psychosocial development is also considered significant in
explaining different aspects about this field. Erikson proposes eight stages that run from infancy
to adult life all characterized by distinct psychosocial dilemmas (Erikson, 1950). For parents
who have children with developmental disabilities, navigating these periods can be even more
complex because they have to balance their own growth needs with those of their young ones.

Analytical psychology by Carl Jung provides another perspective on personality looking
at collective unconscious and archetypes. Jung’ ideas such as persona and shadow explain how
parents could project their unconscious feelings or experience onto their roles as parent (Jung,
1933).

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 95



Andreas, Giannoulakis
Another important view comes from Humanistic theories of personality such as those

proposed by Carl Rogers and Abraham Maslow. Rogers’ self-actualization theory focuses on an
individual’s inner drive towards personal growth and self-worthiness (Rogers, 1951). These
aspects are clearly shown when a child is suffering from developmental disability and therefore
parents seek for personal growth as well as meanings in life through parental experiences. By
using Maslow’s hierarchy of needs which emphasize on self-actualization; we may recognize
motivations together with aspirations for these parents (Maslow, 1943).

The trait theory of personality, most notably the Five-Factor Model proposed by Costa
and McCrae, classifies personality into distinct dimensions: openness, conscientiousness,
extraversion, agreeableness, and neuroticism (Costa & McCrae, 1992). The understanding of
these traits may help to understand how different parents face the challenges of bringing up
children with developmental disabilities.

Behaviorist theories especially those by B.F. Skinner stress that environment shapes
behavior through reinforcement and punishment (Skinner, 1953). From this standpoint it is
possible to perceive how parents’ actions are influenced by what they are exposed to as well as
the response they get from their child.

Bandura’s social cognitive theory which highlights the role of observational learning,
self-efficacy and reciprocal determinism gives a dynamic view of personality (Bandura, 1977).
In terms of parenting this theory suggests that parents acquire knowledge and adjust their
conduct through observing others including parents among other people with professional
background as well as in reaction to feedback from their own child or their environment.

Finally, these few key personality theories give us a wide range of perspectives on why
parents behave differently when faced with situations regarding development disabilities.
Understanding such theories therefore allows us to appreciate how complex psychological
factors affect adaptation and coping mechanisms amongst parents raising children with

development disabilities.

Defining Copy Behaviors in Parental Contexts
Parents—especially those rearing children with developmental disabilities—copy
behaviors, which are adaptive or maladaptive strategies used by parents to cope with the unique

challenges they face. These behaviors are characterized as multi-dimensional and include a
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range of emotional, psychological and practical responses to meet the demands of having a
child with special needs.

Psychologically speaking, copying behaviors in parents tend to be cognitive and
emotional strategies. The ways in which parents think about or understand their child’s
disability can significantly influence their emotions and stress levels. Lazarus and Folkman’s
(1984) cognitive appraisal model on stress and coping is particularly relevant in this regard,
since it explains how individuals assess stressful situations, leading to different coping styles.
Parents who see their situation as more of a challenge than a threat are more likely to engage in
positive coping activities (Lazarus & Folkman, 1984).

Emotional coping behaviors by parents comprise an array of responses including denial
and avoidance, acceptance as well as positive refuting. These behaviors play a significant role
in managing emotional experience that comes with parenting a child with developmental
disabilities. Research has indicated that parents who employ more positive emotional coping
strategies like seeking emotional support or focusing on positive aspects of their situation tend
to have lower levels of stress and better psychological well-being (Hastings & Brown, 2002).

Behavioral coping strategies also encompass copy behaviors. They involve practical
steps that parents take daily when they are raising children with developmental disabilities,
including information seeking, service utilization and advocating for their children’s needs. In
this case the concept of self-efficacy by Bandura (1977) is relevant because parental belief in
their ability to manage effectively for their child’s care is associated with proactive coping
behaviors.

Apart from individual coping strategies, copy behaviors cover social and interpersonal
ones too. This encompasses the way they relate with peers such as siblings, other parents in
similar situations or people offering health care services among others, in search of help and
assistance. Social support is a key factor that has been found to be helpful by parents in
managing the stress associated with raising a child with developmental disabilities (Boyd,
2002).

Cultural factors are also important in determining copy behaviors. Different cultures
hold varying beliefs and attitudes towards disability which may affect how parents view and
handle their child’s condition. For instance, parents from cultures where interdependence and

family support are highly valued may rely more on extended family members while those from
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cultures that emphasize independence may focus more on individual coping strategies (Keller

& Greenfield, 2000).

The role of technology as well as social media has significantly shaped parental copy
behaviors nowadays. Online communities and digital resources provide new ways of getting
support or information which can be very useful for parents who feel lonely or lack access to
traditional networks of assistance (Clifford & Minnes, 2013).

In summary, defining the term “copy behavior” within the context of parenting
especially among those bringing up children with developmental disabilities entails
understanding the complex cognitive, emotional, behavioral, interpersonal and cultural
approaches involved. These behaviors are essential for managing unique challenges and
stressors linked to this parenting experience.

Cross-Cultural Variations in Parental Adaptation Strategies

Cultural context has a profound impact on how parents adapt to raising a child with
developmental disabilities. There are different cultures that hold various beliefs, practices and
values which determine the experience of parenting and adaptation to challenges related to the
condition.

Parents’ perceptions of disabilities and their ways of dealing with them depend largely
on cultural norms and values. In some societies, for example, disability may be a medical issue
treated through rehabilitation or therapy; whereas others conceive it as an ordinary aspect of
human diversity that is about acceptance and inclusion (Skinner & Weisner, 2007).
Consequently, cultural perspectives greatly influence the type of services families seek, as well
as how they relate with professionals and advocate for their children.

In collectivist communities where family ties are cherished, parents’ adaptation
typically involves larger family systems. These systems act as support systems for parents in
managing their daily lives while raising children suffering from developmental disabilities
(Kagitcibasi, 2007). Conversely, in individualistic societies, parents tend to lean more towards
formal support services while stressing independence and self-confidence in their coping skills.

Moreover, religious beliefs play a significant role in shaping how parents adjust.
Religious beliefs can help many cultures understand such disabilities from a different point of

view hence providing them with comfort (Tarakeshwar & Pargament, 2001). Such principles
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can also impact on decisions regarding treatment option as well as provide community-based
support through religious institutions.

Socio-economic factors intersect with cultural norms in affecting parental coping
strategies. Different cultures have varying resources including education and health facilities
which define what is available for parents (Yoshida et al., 2005). Due to financial constraints,
access to these services becomes limited making most parents come up with unique ways of
tutoring their young ones who have special needs.

In multicultural settings language and communication barriers affect parental adaptation
processes thus necessitating alternative means of seeking support information. Non-native
speaker-parents or those with less English proficiency on the other hand may have to face
additional difficulties on accessing services, comprehending information or advocating for their
children (Keller & Greenfield, 2000). These language barriers sometimes alter parental
adaptation strategies since they require different ways of seeking support and information.

Additionally, cultural perceptions about disabilities determine parenting experiences
and adaptation strategies used by parents. Certain communities stigmatize disabled persons
leading to shame and some families do not seek help due to community attitudes towards such
individuals (Groce, 2004). Alternatively, societies which are more tolerant towards disability
may offer conducive environment to both the child and his/her parent.

This is vital in diverse societies that have experienced globalization and immigration.
When migrating people sometimes combine behaviors from their places of origin with those
from the host culture thereby coming up with new ways of bringing up a child that has
developmental disabilities. Blending these practices can be beneficial but it also compels
parents to work within contrasting expectations as well as norms derived from various cultural
backgrounds.

To sum it up, parental adaptation strategies are significantly influenced by cross-cultural
differences when raising children with developmental disorders. The understanding of these
variations in culture is essential for professionals working with families from diverse

backgrounds in order to develop culturally competent support services.
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Influence of Digital Platforms on Parental Behavior and Support Networks

Parental behavior and the formation of support networks, especially for parents of
children with developmental disabilities, has been influenced to a great extent by digital
platforms that have come into existence. How parents access information, seek support, and
connect with others has been transformed in the digital age, redefining their experiences and
coping strategies.

Parents often turn to the internet for information they need. Forums on web-based
platforms are an important source of information for parents. Parents can get various resources
like educational materials from these sites; therapeutic methods for developmental disability
among others. Parents are equipped with knowledge and are empowered since they can now
manage their children’s needs more easily through the availability of digital information.

Parent support networks have included online groups and communities. Virtual spaces
provide some sense of community that is very helpful to say a parent who may be isolated in an
everyday environment (Clifford & Minnes 2013). The emergence of online communities
supports peer discussion regarding emotional issues, experiences with different strategies and
solidarity between those involved.

Social media has emerged as another major platform for advocating for children with
special needs. This can include anything from sharing stories about their children living with
autism to challenging myths about developmental disabilities (Mandell et al., 2012). In addition
to establishing connections amongst peers, such a bold move by some parents has affected
public opinion leading to changes in policies affecting persons living with these conditions.

However, not all digital platforms have positive effect on parental behavior. With so
much data available online, parents may be overwhelmed or misinformed when attempting to
make choices regarding the welfare of their children (Guralnick, 2017). Moreover, there is little
guarantee as regards authenticity hence making it difficult for parents to know what
information is reliable or not.

The quality of interaction taking place over the internet is questionable as well.
Although one can communicate easily through these mediums, most of them lack enough depth
when compared to face-to-face conversations. This can prevent them from fully grasping the
concepts of autism and make it hard to avoid feelings of isolation in some cases; for example,

when they see other parents having similar experiences (Baker & Drapela 2010).
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Parents also face challenges with cyberbullying and negative peers on digital platforms.
When parents share their stories or opinions, they may be exposed to online criticism,
judgmental remarks or even bullying which is tormenting and discouraging (Mishna et al.,
2012). Therefore, it is important for the emotional well-being of parents as well as support
resources for these products to have a safe environment.

However, there are still instances where there is a digital divide. Not everyone has
access to these platforms and it is usually influenced by various factors such as social economic
status, location and skills (\Van Deursen & Helsper, 2015). It is therefore correct to say that this
problem will only increase inequalities as digital have-nots will not find any help or support in
the process.

In sum, the behavior of parents has been greatly impacted by digital platforms
concerning development of parental support networks among those with children who have
developmental disabilities. Although they provide access to information and facilitate
community-based interventions as well as advocacy efforts for children with disabilities; there
are challenges including information overload, lack of depth in interactions and negative
experiences risks (they will come up with a statement about how these issues can actually be
understood). For instance, we should know that this topic is vital for making benefit from
advantages of digital media while minimizing its drawbacks.

Models of Stress and Coping in the Context of Developmental Disabilities

Parenting a child with developmental disabilities is often a stressful experience. It is
crucial to understand how parents deal with their stress, especially if they are to give the right
kind of support and intervention. Several models of stress and coping have been developed to
shed light on the complex dynamics at play in the lives of these parents.

One of such models, is Lazarus & Folkman’s transactional model of stress and coping
(1984). It posits that as a dynamic process, stress entails cognitive appraisal by individuals
about the situation they find themselves in as well as how one copes with it. This model
emphasizes that when it comes to parenting children with developmental disabilities, what
matters most is parents’ appraisal of their child’s disability and their ability to cope. Parents
may classify it as either challenging or threatening or even harmful thus guiding on what kind

of coping mechanism they will use.
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Within this model two common categories of coping strategies include problem-focused

coping and emotion-focused coping. Problem-focused coping involves efforts made by
individuals to confront the stressor directly, such as gaining information about the disorder,
accessing support services or even problem-solving. Conversely, emotion —focused coping
refers to actions aimed at dealing with emotional reactions brought about by a certain stressor
for instance seeking emotional support from others, relaxation techniques among others.

The Stress and Coping Model (Folkman & Lazarus, 1980) builds on this perspective by
emphasizing the role of cognitive appraisal in the process of adaptation. The key focus here is
how one evaluates resources in terms of perceived resources and subjective salience which
influence appraisal. Their level of stress may depend on parental assessments regarding personal
resources, social support systems available for them and implications associated with their
child’s disability.

In addition, cultural factors affect coping strategies. Different cultures have different
ways in which parents handle issues related to developmental disabilities (Imada & Yussen
2012). Due to cultural differences in norms, beliefs, and values, parents may perceive and
respond to the challenges of developmental disabilities differently.

Moreover, coping strategies are influenced by cultural factors. Different cultures have
different ways in which parents handle issues related to developmental disabilities (Imada &
Yussen 2012). Due to cultural differences in norms, beliefs, and values, parents may perceive
and respond to the challenges of developmental disabilities differently.

It is crucial to note that coping mechanisms change over time. Folkman & Lazarus’
Stress and Coping Model argues that people constantly reappraise stressful conditions as they
take place (1988). As children grow older or their needs change, parents of children with
developmental disabilities can also adapt to these changes necessitating shifts in coping styles.

To sum up, the stress and coping models help to explain how parents whose children
have developmental disabilities perceive and cope with the unique challenges. These models
underscore the importance of considering cognitive appraisal, coping strategies, social support,
and cultural factors in designing interventions and support systems to enhance the well-being of

these parents.
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Resilience Factors and Development in the Parental Role

Even the most dedicated caregivers of children with developmental disabilities face
different challenges that test their resilience. It is crucial to comprehend the factors that
contribute to parental resilience and development in this context as it helps in providing
effective support. Resilience is not just about no stress but also being flexible, growing, and
prospering amid adversity (Masten, 2001).

Social support is one major factor that contributes to parental resilience. Parents need a
supportive network comprising family members, friends, and professionals to help them
overcome the challenges they encounter everyday (Dabrowska & Pisula, 2010). This means
that parents can be supported by people who provide emotional validation, information and
practical help thereby making it possible for them to deal with the situation.

Parental resilience is closely associated with a feeling of empowerment and self-efficacy
(Bjorck & Thurman, 2007). If parents feel confident about advocating for their child’s needs or
accessing resources that are essential towards this process or even making informed decisions
then they will be better placed to handle stressors. These programs have been shown to promote
families’ ability to withstand adversity.

In addition, positive coping strategies and problem-solving skills contribute to parental
resilience (Gray, 2006). Effective coping mechanisms like seeking social support, setting
realistic goals and maintaining a positive outlook can act as buffers against the impact of
stressors. Most interventions designed to build resilient families therefore focuses on teaching
parents adaptive coping skills such as these (Taylor & Hastings, 2004).

Overview of Resilience-Building Programs and Interventions

Resilience-building programs are intended to improve parents’ well-being as well as
coping capacities when raising children with developmental disabilities. These parenting
programs rely on evidence-based practices as well as psychological principles.

One example of these programs is “The Incredible Years Parent Training Program”,
which has been adapted for parents of children with developmental disabilities (Reed, Osborne,
& Corness, 2007). The program emphasizes on improving communication between parents and
their children, teaching parenting skills and addressing behavioural issues. By enabling parents
to employ strategies that help them cope effectively, the stress levels can be reduced hence the

overall functioning of the family improves.
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There has been an increase in the use of mindfulness-based interventions to improve

parental resilience (Singh et al., 2018). Parents are taught how to practice mindfulness
techniques such as stress management, emotion regulation and self-compassion. Mindfulness
decreases parental stress leading to increased well-being.

Family Dynamics and Sibling Perspectives

Parents’ children’s developmental disabilities affect their families dynamics and
relationships beyond just parent-child dyad. Brothers and sisters of children with developmental
disabilities play a different role in the family and often have other experiences or perspectives.

Siblings sometimes feel love, protectiveness or even at times resentment or jealousy
(Stoneman, 2005). These complicated relations among siblings should be understood so as to
keep peace in the family. Emotional support from parents as well as facilitating communication
between siblings are ways through which positive sibling relationships can be encouraged
(Orsmond et al., 2013).

Both family cohesion and adaptation are key elements within a family system (Olson,
2000). Families that can adapt more effectively to this unique situation of raising a child with a
developmental disability usually demonstrate greater resilience. Adaptive families are
characterized by flexibility, open communication and shared problem-solving abilities
(Woolfson, 2004).

Moreover, sibling-oriented interventions are needed for enhancing family cohesion. For
instance, sibling support groups or counseling services provide safe spaces where they can
express their feelings about it, learn coping strategies and get advice from others who have
undergone similar things together (Wright & Wright, 2009). This way they will have balanced
families.

In conclusion, being a parent comes with its fair share of challenges, even more so if the
child has a developmental disability. It is crucial for resilience-building programs and
interventions to be provided in order to help parents improve their well-being as well as their
coping capacities. To sum up, the understanding of family dynamics should also encompass
sibling perspectives because these factors are critical for maintaining peaceful coexistence

among family members and preserving overall family resilience.
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Conclusion and Future Directions

To conclude, the effects of raising a child with developmental disabilities on siblings
and family relationships are complex. Siblings can feel positive emotions, take on more
responsibilities and sometimes face difficulties. Family dynamics may be impacted by the
existence of disabled children, which calls for adaptations to maintain unity and
encouragement.

In addition, it is essential that we continue with research and interventions that
strengthen family bonds and support siblings. Future research should look into the long-term
impact of growing up with a sibling who has a developmental disability on siblings’ education,
career outcomes, mental health or general quality of life.

Moreover, when designing support services, policy makers and healthcare providers
must prioritize the inclusion of the perspectives and needs of siblings. This can help in making
families become more resistant while improving overall results for all family members.

In conclusion, recognizing and addressing challenges and opportunities within families
impacted by autism spectrum disorders is critical to maintaining family cohesion, promoting

sibling supportiveness as well as enhancing overall family health.
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Abstract:

Stress at the workplace has become an increasing phenomenon due to external factors such as technological
advancement, changes in the economy of a country which might lead to becoming redundant and so on. Stress can
be considered as an inevitable condition at least at one point in time or another; however, it can also be minimized
to the extent that productivity and health of the employee is maintained which could lead to a productive
organization. Stress is also bound to occur in multinational companies where operation is global and employees
have different cultural background. The causes of stress at the work place range from personal problems to work
overload, physical working environment, work situation and conflicts among collegues and managers. Many
employees struggle with stress, in worst cases leading to uncertainties and severe impairments on health and
performance. This second part focuses on how stressful situation can turn into positive ways to control anxiety in
the workplace. There are several resources available like personal awareness in coping skills. Management can
also utilize some resources for reducing stress levels of the employees and increased work performance.
Therefore, stress management is vital for both, employee and employer. The most successful stress management
mechanism found was time management, sharing of feelings and leisure activities.

Keywords: stress, workplace, behavior, emotions, physical health, COVID-19.

Introduction

Stress in workplace has become a mayor subject of study in recent years, because his
role in their mental and physical health has been realized by employees, but also in the whole
efficiency of the organization. In fact, the psychological risks and work stress are among them
greater challenges in the field of occupational safety and health, because they seem to
significantly affect the health of individuals, businesses and national economies.

Stress is considered by about half of European workers to be normal phenomenon in
their workplace and is responsible for about half of the lost working days. People who suffer
from stress usually feel that way are called upon to manage more that they can bear and
generally not being able to manage the requirements of the tasks assigned to them. Of course
the opposite can happen. When for example, one employee has more qualifications than those
required for the position assigned, is likely to lose motivation for career advancement,
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experiencing stress and frustration. The symptoms that occur due to the experience of
prolonged stress is divided into three categories: physical, psychological and behavioral
symptoms.

Work stress, like any kind of stress, can be the cause diseases associated with high
levels of absenteeism, reduced efficiency, more mistakes and bad interpersonal relationships in
the workplace. This stress can affect anyone, at any level hierarchy, regardless of industry or
company size. It is one of the important risk for most companies and therefore dealing with it is
becoming a top priority for employers and of course human resources professionals. Especially
nowadays, that markets are characterized by globalization and increasing competitiveness,
businesses and organizations are looking for more competitive advantage in the human factor in
order to survive. More specifically, it seems that the companies that give attention on the search
in human talent and enhancing participation of employees in business decision making achieve
long-term competitive advantage. Stress in workplace has been recognized internationally, in
Europe and nationally as a critical issue for both employees and employers. While, in previous
decades were characterized by the treatment of stress as individual problem and all
interventions aimed at the development of individual coping mechanisms, recently is beginning
to appear a different approach, in which the causes of stress must be eliminated with
interventions at the level of the whole organization.

The professional environment in which the individual spends a large part of his or her
life is a place where work stress and psychological pressure are elements of modern
professional life. In today's workplace this phenomenon is common, as employment is
becoming increasingly important, largely neglecting personal life. Employees who are often not
equipped with the appropriate skills, both in terms of knowledge (training and specialisation)
and psychological skills, are faced with many difficulties which they must overcome in order to
survive, remain in their professional position and support their respective professional role. In
short, stress stems from the relationship and interaction between the individual and the
environment (Parsaei et al., 2020).

Stress, or psychological tension, is defined as "a particular relationship between an
individual and the environment that is expressed in the individual's perception that the situation
he or she is facing significantly strains or exceeds his or her mental reserves and thus endangers
his or her mental equilibrium”. Since stress is related to stressors encountered in everyday life,
every person can experience it regardless of gender, age, education or social class due to the
fact that it is their response to internal and external stimuli (Seib et al., 2014). Nevertheless, it is
believed that there are individual predispositions when reacting against stress, which is why
different individuals exposed to the same causes of stress react differently. Stress refers to the
"recognition that the events one encounters are outside the scope of the appropriateness of the
cognitive construct system's "way of perceiving and interpreting events, i.e., one cannot
interpret them™. The concept of state anxiety "refers to the ongoing changes caused by stressful
conditions in both the psychological functioning of regulatory mechanisms and the individual's
behaviour" (Parsaei et al., 2020).
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Specifically, work stress is a situation in which there is no balance, or the individual
perceives that there is no balance, between the demands of the environment or the individual
and the capabilities of that individual (Seib et al., 2014). At this point, it should be mentioned
that psychological stress and anxiety can also be considered as positive when they exist to such
an extent that they motivate the individual to function effectively. On the contrary, prolonged
exposure to stress can reduce a person's effectiveness at work and have negative consequences
for his or her health and family and social life. However, not all manifestations of stress in the
workplace can be classified as work stress, because work stress can be caused by a variety of
different factors. By their nature, some occupations are more stressful than others. Particularly
stressful are those occupations that involve relationships with people, require speed in decision
making, or the decisions taken may have serious economic, social or other consequences (Seib
etal., 2014).

Etymologically, the root of the word stress seems to be found in Latin words “strictus”
meaning “tight” and “stringere” meaning “tighten”. Then, the word passed in ancient French as
“estrence”, meaning “oppression” and arrived in medieval England in the form “stresse”,
meaning “hardship”, follows to our day as “stress”, a term given by Hans Selye (1956) who is
considered the “father of stress”. However, the word “stress” had been used for centuries by the
science of physics in order to render the concept of elasticity of materials, according to which,
an object when is pressed by a strong force, then a reaction occurs to the distorting tendencies
of the forces from the object. More specifically, from the late of 17" century, Robert Hook
1976 (Everly, & Lating, 2013) suggested that the change in form of the elastic body was
proportional to the magnitude of the deformation force.

About 100 years later, Thomas Young put it in a bigger way accuracy of Hooke’s law,
defined stress as the ratio of force to elastic body which balanced an externally applied force, in
area that it acts. So physically, stress is a reaction in an object which is characteristic of its
structure and which is caused by the external force. Once every stress that is caused by one
object results in a bodily change in that, this change can be measured. Looking at the theoretical
background on which supported by various stress researchers, starting with Claude Bernard
(1957), who introduced the concept of the internal environment (millieu interieur) of the
organization as a key to understanding its negative aspect of stress. In this sense he described
the principles of dynamic equilibrium and argued that the internal environment is necessary to
maintain the balance. Consequently, external changes to the environment and forces threaten
and change its internal balance, its stability internal environment. Typical examples of external
forces are the temperature, pollution, energy, consumption, and diseases too. Later Walter
Cannon (1967) used the term “stress” in the field of physiology. He also introduced the term
“homeostasis”, arguing that the successful synchronization of bodily functions ensures a state
of dynamic balance in the body. To achieve stability or homeostasis, the body adapts steadily to
that surrounds.

However when a physical or mental event threatens that balance, the person reacts. This
process is often referred to as a reaction “battle or flight” and is adopted by both animals and
human beings, under situations of intense stress, precisely because they feel threatened. Thus,

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 111



Seretis, Grigorios

the “stress” can be defined as a disturbance of homeostasis. According to the theory of Cannon
(1967), when a human body evaluates an external stimulus as a threat, automatically enters a
state of arousal and immediate mobilization through the sympathetic nervous and endocrine
system. The any reactions, then, are based in the release of powerful adrenal neurotransmitters,
norepinephrine and noradrenaline. The behavior of the primitives, after all, was based on the
existence of two alternative reactions to similar threat situations: stay in the point where the
threat and attack on the enemy appears from one side, or removing and avoiding the enemy
from the other. Hans selye, in turn concluded that the body’s reaction to external influences
always follow the same procedure. According to him, stress is a non-specific reaction of the
body to any requirement for change. By “non-specific reaction” he meant a series reactions
regardless of the nature of the stressor. These are reciprocal actions of the forced that performed
beyond any part of the body, bodily or psychological. Hans Selye (1956) therefore, formulated
the theory of General Adaptive Syndrome (GAS). According to it, although change is a normal
element of social life, all the changes are potentially harmful as they require readjustment.

The concept of non-specific reaction was later modified by them Chrousos and Gold
(1992) arguing that from a point of intensity onwards each stressor causes the non-specific
stress response. Selye (1956) also introduced the concept of “heterostasis”, for describe the
establishment of a new situation by changing the starting point for an organization’s resistance
to unusually high demands. This concept was the forerunner of the ideal of allostasis. The only
one was awarded the Nobel Prize, in contrast to Selye, who had been nominated many times,
but never received it even though he was the prioneer in this matter, was Roger Guillemin in
1977 for his significant contribution to understanding of the mechanisms of the stress response
as evidenced by its presence corticotropin- realeasing factor (CRF), in the hypothalamus, which
activated the secretion of adrenocorticotropin (ACTH) by the pituitary gland. Lennart Levi and
Aubrey Kagan (1974) developed and extended his theory Selye concluding with a theoretical
diagram describing their nature psychological factors and their role in the appearance of the
physical diseases. Their basic premise was that psychological stimuli cause or may cause
pathological disorders. Moving on from Seyle’s theory, they concluded that there is a series of
successive phases in the development of psychogenetic pathological disorders. They claimed
that more changes that occur during life cause a normal reaction to stress, which prepares the
person for dealing with new stimuli.

According to Aldwin (1994), stress is the result of interaction between individual and
his environment, which either through overstimulation , either of the stimulation leads to
psychological and physical tension.

Richard Lazarus (1984) and his collaborators played an important role in development
of stress theory. Lazarus presented a definition that it is essentially based on the assumption of
interactions. According to him, “the stress occurs from the moment the demands burden or
exhaust them regulatory reserves of the individual. He acknowledge that stress is not alone in
the environment but at the same time depends on the personality of the individual and
especially by the quality of its defense mechanisms.
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Finally, stress was identified by Crousos as a condition threat or perceived threat of
homeostasis being resettled from a complex repertoire of behavioral and physiological
adaptations reactions of the organism.

Factors that lead to stress are called stressors and this term refers to any external or
internal stimulus that can cause stress. There is a wide range of factors which promote stress in
a person and professor Selye pointed out that any factor requiring adjustment can be classified
as stressful. It is difficult to record all causes of stress as they can come from family, social,
professional, political, economical or natural environment of the individual. While another
cause of stress can be characterized pleasant or unpleasant, such death, the birth of a new
family member, work environment, retirement, etc; situations that are usually required of
person adapting to them.

INTERNAL AND EXTRERNAL FACTORS OF STRESS

A general categorization of the causative agents of stress attempts to divides in into two
main categories, internal and external causal factors.

External factors are those that are outside from individual. Such factors are associated
with:

v' The natural environment: exposuse to factors such as overheating and cold, the noise, the
pollution that can activate stress mechanism

v Major life changes: such as various personal, social, or professional nature, that individuals
are called upon to deal with and potentially cause stress as they require adjustment

v’ Daily micro-risk factors: situations that the person perceives as annoying and relate to daily
contact with environment. Traffic congestion or some differences with partner, or in the
professional field are included.

v The social environment: human relations and the reduced social support, unemployment and
financial insecurity, marginalization are belonging to this category and they are stressors too.

Internal factors include stimuli and events that have to do with the individual himself,
their values, beliefs, and ethics. Such factors related to:

v’ Lifestyle choices: are related to behaviors adopted by individuals and have to do with diet,
unhealthy behaviors (smoking, alcohol, consumption, etc)

v’ Psycho-personal influences: this is probably where most of them that can cause stress. The
various mental processes of the individual himself such as thoughts, perceptions, values,
attitudes, and the beliefs he has, creating stress. These are the unfulfilled desires, the reduced
self-confidence, the setting of unrealistic goals, and of course his personality type and
potential sources of stress which come from the person himself.

At this point of view, should be emphasized the fact, that a person usually refer to
external factors, however it is important to understand that most causes of stress are created by
the individual himself. The changes are an important part of causative factors of stress since
they can cause concern to the person because they require him to give up one part of himself.
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By this have born a sense of data loss and insecurity created. Holmes and Rahe created a list of
events considered as the sources of stress in a person’s life, and require some adjustment. The
result of this work was the creation of taxonomic scale of social adjustment.
TYPES OF STRESS

Selye made clear the difference between eustress and distress. Eustress is inevitable
consequence of living function and distress occurs when the body doesn’t have the required
amount of energy to maintain its homeostasis of stimulus. This stimulus can be perceived as
pleasant or unpleasant and according to Selye the level of reaction is fundamental.
Consequently each stressful stimulus can be either good nor bad, depending on required
amounts of reaction. Very high or very low reaction levels constitute distress, while medium
levels of reaction constitute eustress. Selye argued that the beneficial or detrimental nature of a
stressful stimulus depends from how the person perceives it and how he chooses to react in it
(perceived stress). Consequently, individuals decide whether the stressor factor will turn out a
good or a bad stress. Thus, he emphasized the active role of individual, based on his
perceptions about his control stress. He argued that by learning a person to react on stressor
factors with positive emotions (optimism, good will and attentions, etc) will be able to
maximize eustress levels and reducing distress levels. On contrast, by expressing negative
emotions (anger, rage, pessimism, etc) individuals will experience distress. This view later on
1995 have approved by Goleman, referred on concept of emotional intelligence. Other
classification of stressors, as types of stress can be:

v Biological i.e. a trauma, a physical strain (when the body pushed beyond its capabilities),
noise, overcrowding, excessive heat or extreme cold.

v Psychological, such as lack of self-knowledge, lack of social support network, strict
adherence to schedules, isolation, the interpersonal conficts, traumatic life events, etc.

Obviously stress has a wide range of effects on the psychic. Equally important but often
underestimated are the symptoms in human’s body due to differential diagnosis. The symptoms
of stress can be divided into three levels, categorizing them by the time of appearing and
significance in the impact on human health.

The first level is characterized by events related to behavior and emotions. These events
are the result of weakness of the person to manage stressful stimuli and return to his normal
attitude. They are difficult to be diagnosed because its necessary the coorporation between
individual and psychologist in order to know any changes in his health. These changes can be
habits of individual, in the daily routine, in his social behavior and cognitive level, such as
feeling frustrated, feeling tired, inattentive, irritable to people and reduced memory capacity.

The second level symptoms are also called as physically symptoms but of low severity,
by which should not be ignored because they affect the quality of daily life of the individual.
They are like warnings of the body, since it embodies problems that confronts the person in
order to alarm and take care of it.
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On the third level of symptoms, stress becomes a risk factor and it refers to the indirect
aggravation of diseases and disorders, ends up the person to feel sick. The presence of the effect
of stress is observed on various degrees in all organic systems.

Effects of work stress on physical health

Stress can cause physiological changes that can create a favourable environment and
facilitate disease development. Of course, existing empathy due to an existing organic condition
can be increased by stress, and some diseases can also appear if they coexist with severe stress.

Cannon in 1939 argued that when a person experiences stress, it is possible for the
body's homeostasis to be disturbed physiologically and to increase its disease susceptibility.
Although the fight or flight response serves quite an adaptive function, either prolonged
stimulation at the physiological level can be dangerous because it causes significant organ
dysfunction. On a physiological level, the fight or flight response is quite impressive. It causes
an increase in blood pressure, heart rate and breathing rate, as well as blood sugar. In addition,
there is sweating of the palms and tightness of the muscles. All these changes help the person
prepare to face the threat or move away from the danger. The normal fight-or-flight response to
stress has been lost in modern societies, and the perception of stress is linked to cognitive
processes that lead to different responses depending on personality type and environment. The
most common symptoms of stress are physical (anorexia, indigestion, constipation or diarrhea,
nausea, stomach upset, insomnia, weight loss or gain, sexual dysfunction, high blood pressure,
back pain, fatigue or lethargy, headache) and mental (aggression, irritability, problems relating
to others, feeling like a failure, difficulty making decisions, mood swings, difficulty
concentrating, lack of self-esteem, loss of interest in people, isolation).

Studies have shown that there is a strong link between high levels of stress and high
blood pressure as well as heart disease (Ahmad & Darzi, 2008). It is also associated with
respiratory distress, panic attacks and excessive sweating (Hellriegel and Slocum, 2010). Leka
and others. (2003) point out that stress can also affect people's immune systems, reducing their
ability to fight infections. Other physiological problems cited by Leka et al., (2003) include
musculoskeletal pain, poor self-perceived health, and sleep problems. Stress is a factor that can
exacerbate the symptoms of musculoskeletal injury as well as prolong recovery time. The fear
of failure, of organizational changes and dynamics are sources of emotional and physical
pressure, which is a risk factor for the development of the syndrome professional burnout, or
burnout. There is evidence of mental health disorders such as consequences of burnout leading
to a change in quality of life (Mancheva, Nikolova & Nerantzi, 2021).

Disruption of control and planning and disruption of personal, professional and social
life are thought to lead to stress (Nikolova,2021). The outbreak of COVID-19 has caused
significant disruptions to normal business operations and employee work procedures. As a
result, it is plausible that employees faced increased difficulties during this particular time
period (Piccarozzi et al., 2021). In this particular framework, workplace stress encompasses the
stress experienced in relation to health and safety hazards, compromised productivity,
challenges in adapting to the work environment, and the emergence of negative emotional
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states. For example, work stress of this nature has the potential to contribute to the development
of adverse mental health conditions.
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Abstract

The Big Five theory of personality, established through factor analysis, identifies five fundamental traits that
underlie human behavior. These traits, developed and refined through various studies, include openness to
experience, conscientiousness, extraversion, agreeableness, and neuroticism. Each trait encompasses a spectrum of
sub-traits, contributing to a comprehensive understanding of individual personality. Understanding the intricacies
of personality traits is pivotal in therapy as these traits profoundly influence individuals' thoughts, emotions, and
behaviors, consequently shaping their interactions with the world and others. The Big Five model provides an
invaluable framework for comprehending these traits, offering therapists insights into clients’ strengths, challenges,
and preferences. This understanding enables therapists to tailor interventions effectively, leveraging the Big Five
framework within a therapeutic context to facilitate optimal outcomes for their clients.

Keywords: Openness, Conscientiousness, Extraversion/introversion, Agreeableness, Neuroticism (emotional
stability)

Introduction

The Big Five theory of personality identifies five distinct traits that serve as a model for
understanding the relationship between personality and behaviors (Poropat, 2009). Researchers
developed this model through factor analysis of verbal descriptions of human behavior (Digman,
1990), refining the traits through subsequent studies (Allport & Odbert, 1936; Bagby et al., 2005;
Fiske et al., 1995; Norman, 1963; Tupes & Christal, 1961). Each of the five major traits
encompasses a spectrum of sub-traits, providing a nuanced understanding of personality.

The five dimensions representing personality traits (OCEAN) are (John & Srivastava, 1999):
Openness

Conscientiousness

Extraversion/introversion

Agreeableness

Neuroticism (emotional stability)

Personality, the intricate fabric of human nature, presents an endless array of diversity and
complexity (Ivantchev & Stoyanova, 2021). Each individual embodies a unique combination of
traits, behaviors, and inclinations that collectively form their personality. Psychologists, intrigued
by this rich tapestry of human variation, have long sought to unravel its mysteries and understand
the fundamental factors that shape personality.
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McDougall (1932) delved into the nuanced distinctions between "characteristic® and
"personality.” He posited that while character constitutes a vital aspect of one's overall
personality, it is but a fragment of the intricate mosaic that defines an individual. McDougall
emphasized the multifaceted nature of character, shaped by a myriad of sentiments, inclinations,
and experiences that evolve over time. He underscored the dynamic interplay between innate
predispositions and external influences. Traits are central to the study of personality, and they are
defined as enduring patterns of thoughts, feelings, and actions that distinguish individuals from
one another (McCrae & Costa, 2003). These traits are the building blocks of personality, shaping
how individuals perceive and interact with the world around them. Whether it be the gregarious
extrovert or the conscientious organizer, traits manifest in myriad ways, reflecting each
individual's unique essence. Psychologists have long recognized the importance of traits in
elucidating the complexities of human personality, employing various approaches to categorize
and understand these fundamental dimensions of individual differences.

The lexical hypothesis, pioneered by Allport and Odbert (1936), posits that the most salient
personality traits eventually become ingrained in language, reflecting their significance in human
interaction and perception. Building upon this premise, subsequent researchers, such as Cattell
(1943, 1945) and Digman (1990), sought to delineate the essential dimensions of personality
through empirical analysis and factor extraction. The culmination of these efforts gave rise to the
Big Five personality traits: openness, conscientiousness, extraversion, agreeableness, and
neuroticism (Costa Jr. & Mccrae, 1980; Tupes & Christal, 1961). These broad domains
encompass a comprehensive spectrum of human personality, offering a framework for
understanding the diverse array of traits that characterize individuals.

The Big Five traits represent a consensus taxonomy derived from extensive research and
empirical validation. Each trait encompasses two complementary aspects, reflecting a nuanced
understanding of personality dynamics (DeYoung et al., 2007a). For instance, extraversion
encompasses enthusiasm and assertiveness, capturing individuals' sociable and outgoing nature,
while emotional stability encompasses volatility and withdrawal, reflecting variations in
emotional resilience and stability (Tellegen, 1985). These traits serve as foundational constructs
in the study of personality, providing a comprehensive framework for understanding individual
differences across diverse populations and cultures.

Openness, one of the Big Five traits, reflects the depth and complexity of an individual's
cognitive and experiential landscape. High-openness individuals are characterized by intellectual
curiosity, creativity, and a penchant for novelty, whereas low-openness individuals tend to be
conventional, pragmatic, and resistant to change (John & Srivastava, 1999). Openness is
associated with a propensity for leadership roles, driven by the ability to think innovatively and
embrace novel ideas (Sutin et al., 2017). Moreover, openness is linked to universalistic values
such as tolerance and egalitarianism, reflecting a broad-minded and inclusive worldview
(Douglas et al., 2016).

Conscientiousness, another key dimension of personality, encompasses traits related to self-
discipline, organization, and goal-directed behavior. Conscientious individuals exhibit a strong
sense of responsibility, diligence, and perseverance, enabling them to excel in various domains
of life (Costa et al., 2001). This trait is associated with positive academic achievement, career
success, and well-being (Tepe & Vanhuysse, 2020). Conscientiousness reflects the ability to
exercise self-control and adhere to societal norms and expectations, contributing to maintaining
social order and stability.

Extraversion, a hallmark personality trait, pertains to the degree of sociability, assertiveness, and
positive emotionality exhibited by individuals. Extraverts thrive in social settings, deriving
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energy and stimulation from interpersonal interactions and external stimuli (McCrae & John,
1992). They are often outgoing, talkative, and adventurous, seeking novelty and excitement in
their pursuits (Habashi et al., 2016). In contrast, introverts prefer solitude and introspection,
valuing deep connections and meaningful interactions over superficial engagements (Tellegen,
1985). Extraversion is associated with spontaneity, impulsivity, and sensitivity to rewards,
reflecting a predisposition to engage with the external world and seek pleasurable experiences
(Depue & Collins, 1999).

Agreeableness, characterized by warmth, empathy, and cooperativeness, reflects one's
orientation toward interpersonal relationships and social harmony. Individuals high in
agreeableness are compassionate, altruistic, and considerate of others' needs and feelings
(Rollero et al., 2019). They value cooperation and collaboration, striving to maintain harmonious
relations with those around them (Sutin et al.,, 2017). In contrast, individuals low in
agreeableness may exhibit antagonistic, suspicious, or competitive tendencies, prioritizing self-
interest over collective well-being (Roccas et al., 2002). Agreeableness is associated with
prosocial behavior, empathy, and compassion, fostering positive social interactions and
supportive relationships.

Emotional stability, also known as neuroticism, pertains to variations in emotional resilience,
stability, and psychological well-being. Individuals with high levels of emotional stability are
calm, composed, and emotionally resilient, even in adversity (Rollero et al., 2019). They exhibit
confidence, optimism, and a secure sense of self, navigating challenges with grace and
composure (Sutin et al., 2017). In contrast, individuals low in emotional stability may experience
heightened levels of anxiety, depression, and emotional volatility, struggling to cope with
stressors and setbacks (Roccas et al., 2002). Emotional stability is associated with psychological
health, adaptive coping strategies, and subjective well-being, underscoring its importance in
fostering resilience and emotional flourishing.

The study of personality offers a fascinating glimpse into the kaleidoscope of human nature,
unraveling the intricate tapestry of traits, behaviors, and tendencies that define individuals. From
the pioneering work of McDougall to the contemporary insights gleaned from the Big Five
model, psychologists have strived to understand the myriad complexities of personality. By
elucidating the fundamental dimensions of personality, researchers aim to shed light on the
factors that shape human behavior, cognition, and emotion, ultimately enriching our
understanding of what it means to be human.

Measuring the Big Five Personality Traits
The Big Five personality traits (openness, conscientiousness, extraversion, agreeableness, and
neuroticism) are typically measured using self-report questionnaires and inventories (Goldberg,
1992) like:
1. Big Five Inventory (BFI): A 44-item self-report inventory that measures the five traits
using short phrases with accessible vocabulary (Etzion & Laski, 1998; John et al., 1991).
2. NEO Five-Factor Inventory (NEO-FFI): A 60-item self-report measure of the Big Five
traits developed by Costa and McCrae (2014). It uses longer statements to assess the five
factors.
3. International Personality Item Pool (IPIP): A set of public domain personality measures,
including scales designed to be analogs of the commercial NEO-FFI (Goldberg et al.,
2006).
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4. Big Five Aspect Scales (BFAS): This 100-item measure assesses not only the Big Five
factors but also two "aspects™ or facets within each of the five broad traits (DeYoung et
al., 2007b).

Regardless of the measure used, the general approach is to have participants rate

themselves on a series of statements or adjectives using a Likert scale. The responses are then
scored and interpreted based on the five broad personality dimensions. It is important to note
that personality is complex, and these measures provide a general snapshot rather than a
definitive assessment. Personality can also change over time and context (Luhmann et al.,
2014).

Utilization of the Big Five Personality Traits in Therapy
Personality traits are fundamental in shaping individuals' thoughts, emotions, and behaviors,
influencing their interactions with the world and others around them. The Big Five model
provides valuable insights into clients' strengths, challenges, and preferences, enabling therapists
to tailor interventions effectively and leverage this framework in a therapeutic context.

Openness to experience significantly affects help-seeking attitudes, mediated by

cognitive flexibility (Cekici, 2019; Murphy & Mackenzie, 2023). Openness is associated with
creativity, curiosity, and an openness to change, which facilitates adapting to new situations
like seeking professional help (Cekici, 2019). Individuals with a high level of openness to
experience tend to be more receptive to novel ideas and experiences (McCrae & Costa, 1997).
Therapy can benefit these individuals by providing opportunities for exploration, self-
discovery, and personal growth (Malouff et al., 2010). For example, mindfulness-based
interventions have enhanced openness by encouraging clients to engage with their thoughts,
emotions, and experiences non-judgmentally and creatively (Oner Cengiz et al., 2023). By
fostering a sense of curiosity and receptivity to new perspectives, therapy can help individuals
high in openness expand their understanding of themselves and the world around them (Hook et
al., 2013).

Conscientiousness significantly indirectly affects help-seeking attitudes, mediated by
cognitive flexibility (McCrae & Costa, 1997). Conscientious individuals may be more likely to
seek professional help due to their organized and disciplined nature. Conscientious individuals
are characterized by their organization, responsibility, and self-discipline. Therapy
interventions targeting conscientiousness focus on promoting effective coping strategies, time
management skills, and goal-setting behaviors (Bajec, 2019). For example, cognitive-
behavioral therapy (CBT) emphasizes developing practical skills to manage stress, improve
productivity, and achieve personal goals (Murphy et al., 2024). Casali et al. (2023) found that
individuals who are high in conscientiousness may benefit from structured therapeutic
approaches that align with their goal-oriented mindset, leading to improvements in overall well-
being and life satisfaction.

Extraversion, the third dimension, encompasses traits related to sociability,
assertiveness, and positive emotionality (McCrae & Costa, 1997). Extraversion has a significant
indirect effect on help-seeking attitudes, mediated by cognitive flexibility (Cekici, 2019).
Extraverted individuals may be more comfortable seeking professional support (Cekici, 2019).
Therapeutic approaches for clients with high levels of extraversion may involve group therapy,

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 120



THE BIG 5 PERSONALITY IN THERAPEUTIC CONTEXT

social skills training, and role-playing exercises to enhance interpersonal communication and
relationship-building skills (Pincus & Ansell, 2003). Incorporating humor, enthusiasm, and
active engagement during sessions can create a supportive therapeutic environment conducive
to growth and self-expression (McCrae & Costa, 1997).

Agreeableness explained the highest proportion (21%) of the variance in help-seeking
attitudes (Cekici, 2019). Agreeable individuals may be more inclined to seek help due to their
trusting and cooperative nature. Agreeable individuals are known for their empathy,
cooperativeness, and interpersonal warmth. Therapeutic interventions targeting agreeableness
focus on enhancing communication skills, conflict resolution abilities, and assertive behaviors
(Cuijpers et al., 2016). For instance, interpersonal therapy (IPT) emphasizes the importance of
addressing relational difficulties and improving interpersonal functioning (Ravitz & Watson,
2014). Individuals with a high level of agreeableness may benefit from IPT by developing
healthier communication patterns, resolving conflicts more effectively, and strengthening social
relationships, leading to greater emotional well-being and life satisfaction (Bagby et al., 2016).

Neuroticism, the fifth dimension, encompasses traits associated with emotional
instability, anxiety, and wvulnerability to stress. Clients high in neuroticism may require
interventions targeting emotion regulation, stress management, and self-care practices.
Acceptance and Commitment Therapy (ACT) techniques focusing on mindfulness, acceptance,
and values clarification can help these clients develop greater psychological flexibility and
resilience (Hayes et al., 2006). Therapists can also teach relaxation techniques, such as deep
breathing and progressive muscle relaxation, to reduce physiological arousal and alleviate
symptoms of anxiety and distress (Conrad & Roth, 2007; Toussaint et al., 2021).

Summary

The Big Five personality traits offer a valuable framework for understanding clients' unique
characteristics and tailoring therapeutic interventions to their needs. By incorporating insights
from the Big Five model into clinical practice, therapists can enhance treatment outcomes,
promote personal growth, and facilitate positive change in clients' lives. Through a holistic
approach that considers clients' personality traits, therapists can create a supportive therapeutic
alliance and empower clients to overcome challenges, achieve their goals, and lead more
fulfilling lives.
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Abstract

The paper explores the relationship between the Big Five personality traits and sexual behavior by means of
theoretical overview of the results from some previously conducted studies. It highlights how non-physical attributes
like ambition and dominance influence partner selection, with women considering these factors for casual
encounters and committed relationships. Some studies have shown that extroversion, emotional stability, and
openness are correlated with various aspects of sexual satisfaction and desire. Additionally, some findings suggest
that extroversion is associated with increased sexual activity, while neuroticism is linked to sexual dissatisfaction
and lower sexual desire. Overall, the findings underscore the complex interplay between personality dimensions and
sexual experiences.

Keywords: Openness, Conscientiousness, Extraversion/introversion, Agreeableness, Neuroticism (emotional
stability)

Introduction

Freud's (1905) conceptualization of human personality development emphasizes the
accumulation and release of sexual energy as a central aspect of maturation, defining "sexual"
broadly to encompass pleasurable actions and thoughts. According to Freud, life revolves around
balancing tension and pleasure, where all tension stems from the buildup of libido (sexual
energy), and pleasure arises from its discharge. Libido represents the biological urge for sexual
activity, influenced by various factors, including hormones, health, social norms, and emotional
well-being, with positive sexual experiences playing a significant role in sexual desire and
normal sexual response (Kuno et al., 2001; Paduch & Vaucher, 2020). Sexual desire, defined as
the motivation to engage in sexual activity (Janssen & Bancroft, 2023; Meston & Stanton, 2017),
raises questions regarding its distinction from sexual arousal, as per Freud's (Freud, 1905)
differentiation between observable sexual excitement and unobservable sexual desires.

Masters and Johnson's (1966) empirical work on the human sexual response cycle

outlined a four-stage model focusing on physiological responses to sexual stimulation, with
distinct stages of excitement, plateau, orgasm, and resolution. While their model did not
explicitly address sexual desire, Kaplan (1974) later emphasized its importance as the initiator
of sexual activity. However, this linear model failed to capture the complexities of sexual desire
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in long-term relationships, leading to alternative perspectives such as the motivation model
proposed by Laan and Both (2008). This model suggests that sexual desire may follow sexual
arousal, emphasizing the role of external sexual stimuli and the interaction between physical
and emotional responses. Moreover, contemporary research has highlighted the interplay
between sexual desire and relationship satisfaction, with discrepancies in sexual desire between
partners predicting lower sexual contact and satisfaction in relationships (Bridges & Horne,
2007; Mark, 2012, 2015).

Overall, the understanding of sexual desire as a dynamic interplay between biological,

psychological, and social factors underscores its significance in human sexuality and
relationship dynamics. We sought to examine the literature about the relationship between
sexual desire and personality traits, specifically, the Big Five personality traits.
The development of the Five Factor Model (FFM) can be attributed to the work of several
researchers in the mid-20th century. In the 1940s and 1950s, psychologists began developing
personality questionnaires to measure a wide range of personality traits (Cattell, 1943, 1945,
1990). One such questionnaire was the Minnesota Multiphasic Personality Inventory (MMPI),
developed by Hathaway and McKinley (1943). The MMPI included scales for traits such as
neuroticism, extraversion, and psychopathy (Schilling & Casper, 2015).

In the 1960s, a group of researchers led by Paul Costa and Robert McCrae embarked on
developing a new personality questionnaire that would measure an even broader range of
personality traits (McAdams, 2019). This questionnaire, known as the NEO Personality
Inventory (Costa & McCrae, 1992), was based on the earlier work of Cattell (1943), who
proposed a model of personality encompassing 16 primary traits.

Costa and McCrae's research led to the development of the Five Factor Model (FFM),
(McCrae & Costa, 1985) which proposed that five broad personality traits can account for most
of the variation in human personality. These traits were derived from factor analyses of data
from a large sample of individuals using the NEO Personality Inventory (Costa & McCrae,
2012; McCrae et al., 1998; Rawlings & Ciancarelli, 1997; Takahashi et al., 2013). The term
"Big Five" was introduced by psychologist Goldberg (1990) and subsequently gained
widespread adoption within the psychological community by the 1990s (John et al., 2008).

Since then, the FFM has become one of psychology's most widely accepted models of
personality, with a substantial body of research supporting its validity and reliability (Costa Jr.
& McCrae, 1995; Digman, 1990; McCrae & John, 1992). The model has been applied across a
wide range of domains, including clinical psychology, organizational psychology, and social
psychology, and has been used to address various research questions, such as predicting
performance in the workplace, understanding the development of personality disorders, and
examining the relationships between personality and health (Gurven et al., 2013; Rawlings &
Ciancarelli, 1997).

The scope of this paper revolves around the significance of personality in sexual behavior. The
primary inquiry within this paper concerns the role of personality in sexual activity. However,
despite the acknowledged importance of sexuality to overall well-being and the extensive
research in personality assessment, there remains a paucity of studies investigating the
relationship between personality traits and sexual function in both men and women.
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The Big Five personality traits and selecting a partner

Conroy-Beam et al. (2019) investigated the patterns of desirability in the context of personality
traits and found that a partner who is appealing as a partner in one aspect is likely to be appealing
across all other aspects as well. A study conducted in the late 1990s discovered that women
when selecting a partner, consider non-physical attributes such as ambition, status, and
dominance as factors in determining potential candidates for both sexual encounters and more
committed relationships (Townsend & Wasserman, 1998). Such attributes as ambition, status,
and dominance are a part of the domain of Extraversion (Matthews, 2019).

The Big Five personality traits and sexual behavior

Among the earliest researchers to explore the nexus between sexuality and personality traits was
Eysenck (1971, 1976), who examined the impact of extroversion, emotional stability, and
psychoticism on sexual attitudes and behaviors. Eysenck observed that individuals with higher
levels of extroversion tended to exhibit greater receptivity to sexual experiences, including
casual encounters, and were more inclined to engage in sexual activity compared to their more
introverted counterparts. High extroversion was associated with greater openness to sexual
experiences.

In a meta-analysis conducted by Allen and Walter (2018), an attempt was made to elucidate the
significance of personality in sexuality and sexual health. The authors analyzed various
personality traits identified in studies and their associations with sexual activity. The primary
findings indicated that individuals with higher levels of extroversion tended to engage in more
sexual activity. These results were consistent with those reported by Meltzer and McNulty
(2016).

The Big Five personality traits and sexual desire

Costa Jr. et al. (1992) investigated the relationship between sexual desire and the five major
personality traits. The researchers explored how extroversion, agreeableness, conscientiousness,
emotional stability, and openness correlated with sexual outcomes. Higher levels of extroversion
were linked to increased sexual desire (Costa Jr et al., 1992). Additionally, openness exhibited
positive associations with heightened sexual urges and desire, sexual fantasies, and a broader
range of sexual experiences, suggesting a significant impact of openness on various aspects of
sexual function (Costa Jr et al., 1992; Ojo, 2017).

Meltzer and McNulty (2016) also observed a negative relationship between the

neuroticism dimension and sexual desire, indicating that higher levels of neuroticism were
associated with lower sexual desire. Neuroticism manifests in symptoms such as anxiety, stress,
hostility, elevated heart rate, depression, and low self-esteem, all of which can diminish sexual
desire.

The Big Five personality traits and sexual satisfaction
Individuals with lower emotional stability reported experiencing more frequent sexual

dysfunctions and lower levels of sexual satisfaction (Eysenck, 1971, 1976). Some other
findings also indicated that higher emotional stability was associated with greater sexual
satisfaction (Costa Jr et al., 1992). Another study examining the connection between
personality traits and sexual satisfaction revealed positive correlations between friendship (a
facet of extroversion), self-awareness (an aspect of emotional stability), and sexual satisfaction
(Heaven et al., 2003). Additionally, personal traits were found to play a crucial role in the
emotional experience of sexual activity. The neurotic dimension exhibited a strong association
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with sexual dissatisfaction and negative emotional experiences (Meltzer & McNulty, 2016).
Furthermore, negative correlations of extroversion, agreeableness, and conscientiousness with
sexual dissatisfaction underscored the relevance of all five dimensions of personality to the
emotional aspect of sexual activity (Allen & Walter, 2018). These negative correlations of
extroversion, agreeableness, and conscientiousness with sexual dissatisfaction suggested that all
personality dimensions influenced emotional experiences during sexual activity (Allen &
Walter, 2018).

Summary

The paper highlights the crucial role of personality traits in shaping sexual behavior and
experiences. Studies showed that women considered non-physical attributes, such as ambition
and dominance, when selecting partners for casual encounters and committed relationships
(Townsend & Wasserman, 1998). Early studies reveal associations between personality
dimensions like extroversion, emotional stability, and sexual attitudes and behaviors. For
instance, individuals with higher extroversion levels tend to be more receptive to sexual
experiences, while those with lower emotional stability report more sexual dysfunctions and
lower satisfaction (Eysenck, 1971, 1976). The literature further explores the relationship between
personality traits and sexual desire, finding that emotional stability and extroversion are linked to
increased sexual satisfaction (Heaven et al., 2003) and urge (Costa Jr et al., 1992; Meltzer &
McNulty, 2016). Moreover, openness is associated with heightened sexual desire, fantasies, and
diverse experiences (Costa Jr et al., 1992; Ojo, 2017). Friendship, a facet of extroversion, and
self-awareness related to emotional stability also show positive correlations with sexual
satisfaction (Heaven et al., 2003).

Though the importance of sexuality importance of sexuality to overall well-being was
acknowledged, there is a lack of research on the relationship between personality traits and
sexual function in both genders. Some findings show, however, that high extroversion is
associated with increased sexual activity (Allen & Walter, 2018). Additionally, personality
traits influence the emotional aspect of sexual activity, with neuroticism strongly linked to
sexual dissatisfaction (Eysenck, 1971, 1976; Meltzer & McNulty, 2016). In addition, a negative
relationship between neuroticism and sexual desire (Meltzer & McNulty, 2016) suggests that
high neuroticism levels can diminish sexual desire due to associated traits like anxiety and low
self-esteem. Overall, these findings underscore the complexity of the interplay between

personality and sexual behavior, highlighting the need for further research in this area.
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Abstract

This paper encapsulates the critical role of personality traits in shaping romantic relationships and marital
satisfaction. Initially, it highlights the profound significance of romantic connections for human well-being,
emphasizing the unique social unit formed by partners who share intimacy and time. The literature review of body
of research underscores how some individual personality traits influence communication patterns, partner selection,
marital quality and stability over time, and overall relationship longevity and happiness. The paper elucidates the
dynamic interplay between personal traits and marital bonds, underscoring the importance of long-term and short-
term perspectives in understanding relationship dynamics. Moreover, it explores the association between the Big
Five personality traits (Openness, Conscientiousness, Extraversion, Agreeableness, Neuroticism) and marital
satisfaction levels, highlighting their direct influence on relationship dynamics.

Keywords:, Agreeableness, Conscientiousness, Extraversion/introversion, Neuroticism (emotional stability),
Openness.

Introduction

The Big Five personality traits represent a widely accepted framework for understanding human
personality. These traits encompass Openness to Experience, Conscientiousness, Extroversion,
Agreeableness, and Neuroticism (often referred to as emotional stability) (Soto, 2019). Each trait
encapsulates distinct aspects of an individual's behavior, cognition, and emotional patterns,
providing valuable insights into how people perceive and interact with the world around them
(John & Srivastava, 1999).

Individuals with a high degree of Openness to Experience, also known as intellectance,

exhibit a strong curiosity and actively pursue novel experiences (Kaufman et al., 2016). This
trait is often prevalent among effective leaders (Judge et al., 2002). Openness to Experience
significantly influences various facets of interpersonal dynamics, such as marriage and
parenting (McCrae & Sutin, 2018).

Conscientiousness characterizes organized, diligent, and resolute individuals who fulfill
their obligations. Owing to their proactive approach, such individuals are rarely embroiled in
conflicts (Noftle & Robins, 2007). Within relationships, Conscientiousness assumes paramount
importance, necessitating both partners to uphold their commitments and share equal
responsibility for the relationship's success (Roberts et al., 2009).
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Extroversion typifies individuals who are sociable, confident, and driven by competition
(Wilt & Revelle, 2017). In leadership roles, high Extroversion bolsters one's capacity to sway
group dynamics effectively (Judge et al., 2002). Within relationships, Extroversion signifies
trust, reflecting an individual's self-assurance (Shiota et al., 2006).

Agreeableness encompasses traits such as empathy, amiability, and optimism (Costa et
al., 2001; Feingold, 1994; Graziano & Tobin, 2009; Habashi et al., 2016). Its significance in
relationships lies in fostering teamwork and cooperation, which are crucial for group cohesion
(Graziano & Tobin, 2009). Leaders who exhibit high Agreeableness excel in facilitating group
discussions, valuing diverse perspectives, and embracing constructive feedback (Johnson &
Johnson, 2024).

Neuroticism/Emotional Stability delineates individuals who remain composed amidst
adversity and do not internalize mistakes or setbacks (Ormel et al., 2013). Leaders with high
Emotional Stability adeptly navigate challenging situations, reassuring and stabilizing their
teams (Tackett & Lahey, 2016). Lower level of Neuroticism was correlated with higher well-
being (lvantchev & Stoyanova, 2021). Within relationships, maintaining composure fosters
constructive dialogue and mitigates the escalation of conflicts, while failure to do so may lead
to prolonged and intensified arguments with one's partner (Sharma et al., 2023).

The five major personality traits are a model for understanding the relationship between
personality and behaviors. After the researchers reduced the list of descriptions to five main
traits, they added more descriptions of sub-traits to deepen the understanding of each trait; thus,
each trait has a spectrum of low and high frequency (Fleeson & Gallagher, 2009; McCrae &
Costa, 2003).

Psychological differences between men and women

Research on personality plays a crucial role in exploring the psychological distinctions between
males and females. Personality is commonly understood as the degree to which an individual
exhibits high or low levels of specific traits (Fleeson & Gallagher, 2009). Given the variability
among individuals, gender disparities in personality traits often manifest as higher scores for a
trait among individuals of the same gender than the average level exhibited by the opposite
gender (Walter et al., 2020). For instance, women typically display higher levels of
Agreeableness compared to men (Averett et al., 2020; Costa et al., 2001; Feingold, 1994; Risse
et al., 2018), suggesting that, as a group, women tend to demonstrate greater levels of nurturing,
sensitivity, and altruism than men (Park et al., 2016). However, this does not negate the
possibility of men also possessing these traits or scoring highly in them; instead, gender research
identifies general behavioral trends among men and women on average. Moreover, this
differentiation does not imply stark contrasts at opposite ends of the trait spectrum; instead,
significant differences can coexist alongside substantial overlap in trait distribution between
genders (Hyde, 2005).

The gender similarity hypothesis posits that most psychological variables are

comparable across genders, emphasizing that humans share more similarities than differences
(Gegenfurtner, 2020; Hyde, 2005). Despite this, many individuals perceive significant
differences between men and women, to the extent that inter-sex communication can be
challenging. John Gray's influential book, "Men Are from Mars, Women Are from Venus"
(Gray, 1992), popularized the notion of substantial psychological disparities between the sexes,
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metaphorically suggesting that men and women hail from different planets, adapting to distinct
societal norms and customs. Gray contends that understanding each sex involves recognizing
their unique responses to stress and stressful situations. While numerous examples from
popular culture reinforce extreme gender disparities, the accuracy of such perceptions remains
debatable (Weisberg et al., 2011).

The research on gender differences in personality traits often highlights that disparities
are more prominent at the "narrow" level of traits rather than the "broad" level. For example,
Del Giudice (2022) discovered that only personal traits accurately distinguished men and
women when measured at a narrow trait level. Evidence suggests a universal aspect to gender
differences in personality traits, with recent approaches shedding light on the extent of these
disparities. An investigation into the historical usage of words associated with the Big Five
personality traits revealed that Agreeableness was the most prevalent dimension, while
Neuroticism was the least common (Schwaba et al., 2018). Agreeableness and agency
constitute the two primary dimensions of social consciousness, due to a tendency to describe
personality using positive rather than negative terms such as Neurotism (Ye et al., 2018).

Gilligan (1980) posited that discrepancies between men and women arise from societal
pressures to adhere to gender-based social norms (Rahmani & Lavasani, 2012). Western
cultures expect women to cultivate strong positive interpersonal skills, such as empathy and
sociability (Cross & Madson, 1997; Eagly & Wood, 1991; Hogan, 1982; Moskowitz et al.,
1994). Some studies investigating gender disparities in personality and interests have identified
variations in the Big Five traits across genders (Lippa, 2010; Schmitt et al., 2008; Weisberg et
al., 2011). While gender differences in Extraversion at the broad domain level are minimal,
with women generally scoring higher, these slight variations may stem from gender-specific
traits (Costa et al., 2001; Feingold, 1994; Weisberg et al., 2011). Women typically score higher
in warmth, sociability, and positive emotions, whereas men often exhibit higher scores in facets
of excitement (Costa et al., 2001; Feingold, 1994; Rahmani & Lavasani, 2012), thrill-seeking
behavior (Else-Quest et al., 2006; Rahmani & Lavasani, 2012), impulsivity, susceptibility to
boredom (Rahmani & Lavasani, 2012), and assertiveness (Costa et al., 2001; Else-Quest et al.,
2006; Feingold, 1994), all subcategories of Extraversion. Given Extraversion's significance in
interpersonal interactions, the dominant pole of the interpersonal circumplex includes traits like
dominance, assertiveness, and leadership qualities, where men tend to score higher than
women, reflecting greater agency (Helgeson & Fritz, 1999).

In the Agreeableness dimension, women consistently outscore men (Else-Quest et al.,
2006; Lippa, 2010; Rahmani & Lavasani, 2012; Shchebetenko, 2017), including related traits
like emotional sensitivity (Costa et al., 2001; Feingold, 1994) and honesty-humility sub-traits
correlated with Agreeableness (Shchebetenko, 2017). While women tend to score slightly
higher than men in certain facets of Conscientiousness, such as organization, obedience, and
self-discipline, these differences are generally inconsistent across cultures, with no significant
gender gap observed in Conscientiousness overall (Costa et al., 2001). Women also exhibit
higher sensitivity levels, often associated with heightened Neuroticism measures (Else-Quest et
al., 2006). Some studies suggest a narrowing gap in Neuroticism dimensions, with women

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 135



Harel,Chen
exhibiting higher levels (Costa et al., 2001; Del Giudice, 2022; Rahmani & Lavasani, 2012),
except in the facet of anger (Costa et al., 2001). Regarding openness, women score higher in
aesthetics and emotionality (Rahmani & Lavasani, 2012), while men score higher in facets such
as imagination and intellect (Else-Quest et al., 2006).

Weisberg et al. (2011) conducted a study explicitly identifying gender differences in the
Big Five subcategories. The authors found that women scored higher than men in facets of
anxiety, depression, self-awareness, and vulnerability within the Neuroticism dimension. The
authors found that women also scored higher in compassion measures within Agreeableness,
reflecting emotional investment in others, a trait associated with warmth and empathy.
Politeness, representing respect for others and avoiding exploitation, correlates with traits like
cooperation and obedience (Weisberg et al., 2011). In Conscientiousness, women scored higher
in facets related to orderliness and organization, including perfectionism . Women showed
similar patterns of Extraversion, while no significant gender gap was found in openness,
although men scored higher in intellect-related facets. Weisberg et al. (2011) concluded that
intellect, associated with innovative ideas, was where men tended to reach high scores.

The Big Five in relationships

Interpersonal connections, particularly romantic ones, are vital to human well-being. Romantic
relationships form a unique social unit where partners share significant time, closeness, and
intimacy. On an individual level, there is an expected link between personality traits and
satisfaction, as traits serve as the toolkit shaping one's relational landscape (Dyrenforth et al.,
2010). Karney and Bradbury's (1995) Vulnerability Stress Adaptation (VSA) model explains
why personality intertwines with relationship contentment. This model underscores dimensions
like spouses' sensitivity (vulnerability), encounters with stressors, and adaptive mechanisms to
elucidate shifts in marital quality and stability over time. The couple's backgrounds and attributes
impact their marital response to stress and subsequent satisfaction levels, framing personality as
either an asset or a liability affecting relational contentment (Karney & Bradbury, 1995;
O’Meara & South, 2019).

Achieving marital satisfaction is not automatic; it demands ongoing efforts from both

partners, especially in the initial years of marriage, a period marked by instability and relational
vulnerability (Gorbanzadeh et al., 2013). Satisfaction arises when the marital reality aligns with
the couple's expectations, recognizing that marriage entails blending two distinct personalities
(Garcia & Gomez, 2014; Johnson et al., 2004). Thus, sustaining an enduring and fulfilling
romantic bond necessitates transcending mere physical attributes and delving into the
personality traits of one's partner (Claxton et al., 2012).

Asselmann and Specht (2020) argued that personality predicted our communication
patterns, partner selection, and the longevity and happiness of our romantic unions. When
exploring the dynamic interplay between personal traits and marital bonds, long-term and short-
term perspectives are deemed essential and should complement each other. Long-term
perspectives prove crucial as personality trait development and relationship effects unfold over
extended periods (Lehnart et al., 2010; Neyer et al., 2014). Conversely, short-term perspectives
offer insights into the underlying mechanisms of long-term impacts, particularly regarding how
personal traits influence relationships. Studies reveal that personality traits and relationship
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quality are dynamic, evolving constructs (Roberts & Mroczek, 2008). Hence, analytical models
integrating these dynamics should be employed. However, despite their significance, an
extensive review indicates a scarcity of such models, and the few studies that have employed
them have yielded valuable insights into the dynamic interplay between personality traits and
marital bonds (Finn et al., 2015; Mund et al., 2015; Mund & Neyer, 2014). For instance,
research suggests that the influence of a relationship on Neuroticism mirrors the impact of
Neuroticism on relationship changes and personality dynamics (Mund & Neyer, 2014).

Sayehmiri et al. (2020) posited that couples characterized by high levels of Neuroticism
tended to experience diminished marital satisfaction. When examining the nexus between
personality traits and relationships, significant effects of Neuroticism on marital quality
emerge. Individuals with high Neuroticism levels often contend with negative emotions (e.g.,
anger, anxiety, sadness), engage in negative behaviors, and report lower levels of marital
contentment (Malouff et al., 2010). Conversely, the dimensions of Agreeableness, Extraversion,
and Conscientiousness in couples contribute to mutual support and effort (Heller et al., 2004).
These findings underscore the notion that marital quality hinges on partners' personalities, with
personality effects on marriages displaying relative stability even as individuals age (Sayehmiri
et al., 2020; Wang et al., 2018). Consequently, it can be hypothesized that, in line with the VSA
model (Karney & Bradbury, 1995), differences in traits may act as "persistent sensitivities,"
fostering adverse interactions between partners and hindering adaptation to external pressures,
thereby potentially deteriorating relationship quality.

Amiri et al. (2011) demonstrated a significant inverse relationship between Neuroticism
and marital satisfaction, indicating that higher levels of Neuroticism correspond to lower levels
of marital contentment. Conversely, Extraversion, Openness, and Conscientiousness displayed
a notable positive association with marital satisfaction (Malouff et al., 2010). A meta-analysis
conducted by Malouff et al. (2010) corroborated these findings, revealing significant
correlations between four personality traits and intimate partner satisfaction: lower
Neuroticism, higher Agreeableness, higher Conscientiousness, and higher Extraversion.
Similarly, Tackett's (2011) study identified three primary traits as significant predictors: lower
Neuroticism and elevated levels of Agreeableness and Extraversion. Notably, Neuroticism
emerged as the most influential predictor, substantially impacting marital quality and stability
(Claxton et al., 2012; Gottman, 2014; Malouff et al., 2010; Tackett, 2011).

What accounts for the association between lower Neuroticism, higher Agreeableness,
higher Conscientiousness, and higher Extraversion with satisfaction levels in intimate partner
relationships? These traits may directly influence relationship dynamics. For instance,
individuals with higher Neuroticism levels often exhibit tendencies toward criticism, contempt,
and defensiveness, which are potentially detrimental to relationship (Gottman, 2014).
Conversely, those with lower Neuroticism levels typically display calmness, thoughtfulness,
and emotional stability (Tackett & Lahey, 2016).

Summary
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Research on the psychological differences between men and women underscores the role of
personality in shaping gender disparities. Personality, defined as an individual's display of
specific traits at varying levels, reveals distinct patterns across genders. Women often exhibit
higher levels of Agreeableness, nurturing, sensitivity, and altruism than men, as evidenced by
numerous studies (Chapman et al., 2007; Schmitt et al., 2008; Vecchione et al., 2019; Weisberg
et al., 2011). However, gender differences in personality traits are more pronounced at a
narrower level, with variations observed in traits like Extraversion, Conscientiousness, and
Neuroticism. While the gender similarity hypothesis posits that most psychological variables are
comparable across genders, societal perceptions often emphasize significant differences between
men and women, leading to challenges in inter-sex communication.
Personality traits are crucial in determining satisfaction levels and relationship dynamics

in romantic relationships. Longitudinal studies highlight the enduring influence of traits like
Neuroticism, Agreeableness, Extraversion, and Conscientiousness on marital satisfaction (Finn
et al., 2015; Karney & Bradbury, 1995; Vecchione et al., 2019). Couples with lower
Neuroticism and higher Agreeableness, Conscientiousness, and Extraversion typically report
higher levels of marital satisfaction. Neuroticism, in particular, emerges as a significant
predictor of relationship quality, with individuals exhibiting higher Neuroticism levels often
experiencing negative emotions and behaviors detrimental to relationship health.

Understanding the association between personality traits and relationship satisfaction
involves considering both long-term developmental perspectives and short-term dynamics.
Analytical models integrating these perspectives provide valuable insights into the interplay
between personality traits and relationship outcomes. Personality is a key determinant of
relationship satisfaction, with traits influencing communication patterns, partner selection, and
overall relationship longevity and happiness (Malouff et al., 2010).
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Abstract:

The theme examines the pivotal role that young psychologists have played during the COVID-19 crisis, focusing
on their contributions to mental health care and the professional challenges they have faced. In this article
strategies used by young psychologists to maintain their own mental health while managing increased demands
are discussed. Also the rapid adaptations to professional practice, including the shift to telehealth and
development of new therapeutic approaches for pandemic-related mental health issues and the ethical dilemmas
and practical challenges encountered by young psychologists during the pandemic, such as maintaining patient
confidentiality in virtual sessions are explored. This article offers a comprehensive overview of how emerging
psychologists have navigated the complexities of the pandemic, highlighting their growth, the evolution of the
field, and the continuous need for adaptability in psychological practices.
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Introduction
In December 2019, the first cases of an unprecedented threat to life were detected in the Chinese

city of Wuhan - the capital of Hubei province and the most populous city in Central China - the
disease of the coronavirus COVID-19, which is caused by the coronavirus SARS-CoV -2
(Severe Acute Respiratory Syndrome Coronavirus-2). (WHO, 2020a). After recording 7,834
confirmed cases of illness and 170 deaths due to the virus worldwide, the World Health
Organization (WHO) declared the outbreak of COVID-19 as an emergency of international
concern public health as of January 30, 2020 (WHO, 2020b). From December 31, 2019 to May
24, 2020, there have been 5,273,572 confirmed cases with 341,722 deaths due to COVID-19
(ECDC, 2020).

With clinical features similar to those of SARS (Severe Acute Respiratory Syndrome) and
MERS (Middle East Syndrome) that broke out in 2003 and 2012 respectively, the symptoms of
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the disease COVID-19 include cough, fever, shortness of breath and respiratory distress and in

more severe cases pneumonia, acute respiratory infection and death (Petrosillo et al., 2020).
Taking into account the high transmissibility of the virus, the high mortality rates in subgroups of
the population and the lack of any of treatment (WHO, 2020c) have led to the adoption of social
distancing measures and isolation practices to reduce the possibility of transmission of the
disease from symptomatic or asymptomatic individuals to the healthy population (Paudel et al.,
2020). Indeed, while the probability of survival after SARS-CoV-2 infection is high in
individuals under 60 years of age, it is observed that 81% of deaths from the virus concern
people aged >60 years (Wang et al., 2019). Considering the fact that at these ages people are
more likely to suffer from an underlying disease, the increase in deaths in > 60 years can partly
be interpreted (Roser et al., 2020). Therefore, patients with cardiovascular comorbidity, as also
with problems of the respiratory system, with diabetes, with lymphocytopenia have a slower
recovery and/or a worse prognosis (NCIP, 2020).

It is, however, important to understand that the case fatality rate (CFR) is an indicator that it is
unable to estimate the real risk of mortality by its nature: the confirmation of the total cases is not
possible either because there are asymptomatic patients (Kobayashi et al., 2020) or because not
all of the symptomatic patients perform the diagnostic tests (Read et al., 2020) and also because
the total deaths do not include the patients who have become ill, they are in a critical condition
and will die. Moreover, a delay between the actual time of death and its registration during
epidemics has also been observed in the past, which means that at any moment there will be
cases of patients who will inevitably die or have already die without being declared (Lipsitch et
al., 2015).

In fact, a safe approach when analyzing data on morbidity and mortality from the disease
COVID-19 should take into account the public health policies adopted by each country and the
differences in the way cases and deaths are estimated, the availability of tests for the detection
and diagnosis of the virus, the readiness and effectiveness of the health systems in dealing with
the pandemic, the compliance of citizens and workers with the measures to prevent and limit the
spread of the coronavirus (Telles, 2020; ECDC, 2020).

In Greece, the first case of illness from the SARS-CoV-2 virus occurred on February 26, 2020,
and the subsequent confirmed cases reached 89 by March 10.15 The first death was recorded on

March 12 and was of a 66-year-old man. From March 10 to May 4, a series of measures to
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prevent and limit the spread of the virus put into effect by the Greek government resulted in the

disease and death rates emerging as the lowest among European countries (Law 4682/2020).
Then, with the decision to protect citizens from the SARS-CoV-2 virus, the operation of
educational institutions, catering outlets, art and culture venues, sports venues and shopping
centers was suspended throughout the country ((Law 4682/2020). This was followed by the
ministerial decision to ban religious practices of functions and services in places of worship
(KYA 2867/Y1). Subsequently, in Official Gazette 986/B/22-3-2020, the joint ministerial
decision was published which provided for the restriction of the movement of citizens with
specific exceptions related to vital, personal and professional needs of the which could not be
satisfied in any other way (KYA Al o/T".IT ok 20036/2020). It is obvious that the taking of these
measures which were reinforced by the revocation of the normal leaves of the staff of all the
health organizations of the country and their strengthening with auxiliary staff, the restriction of
vehicular traffic in the center of Athens and the routes of Mass Transport during the day, the
prohibition of public gatherings of 10 or more people, the restriction/prohibition of movements
to and from Greek territory, the implementation of the order compliance directive for entering
supermarkets using an entry card and the stay of one customer per 10 sg.m. to avoid
overcrowding, the recommendations to observe hygiene rules, the immediate operation of an
emergency communications service and confirmation of movement for citizens, the ban on entry
into Greek territory of citizens from countries outside the European Union and the suspension of
flights to and from certain European countries, the control of those entering Greek territory by
taking a sample for laboratory testing of COVID-19 infection and the imposition of a 14-day
home confinement, the exclusion of areas in which a high epidemiological multiplier was found,
the closure of recreational areas and marinas and the imposition fines to violators of the
measures managed to limit the high losses in morbidity and mortality (ikuteda, 2020).

As of May 5, the Greek government decided to gradually lift the measures restricting the
movement of citizens in an effort to return to social and economic normality, and on May 10 the
mandatory use of protective mask in all public closed spaces.20 Until May 5, the total number of
cases reached 6,421 and the total number of deaths reached 146 since the beginning of the
epidemic, with an average age of the patients who died at 75 years (EOAY, 2020) mental health
of the population during the period of the COVID-19 pandemic The sudden appearance of the
virus and the high transmissibility of the disease of COVID-19, which caused an increase in

hospital admissions, inevitably affects the mental health of individuals (Wang et al., 2020).
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In any epidemic the reactions of the individual affected by its effects directly or indirectly are

common: concern for the loss of one's own health and that of loved ones, fear of death, feeling of
incompetence and inability to protect and care for one's loved ones, fear of social stigmatization
in case of isolation or illness, boredom and depression due to of observing isolation measures
(IFCR, 2020). Although in times of health crises the stressors that affect the physical and mental
health of the population are triggered by similar stimuli, in today's global health crisis it is
necessary to explore those factors that are specifically linked to the coronavirus disease (lasC,
2020).

The emergence of the COVID-19 epidemic has created a rapidly evolving global health
crisis, during which the mental health of individuals is put to the test. Research on the
psychological impact of the epidemic on the general population conducted in its early stages in
China showed high levels of anxiety, stress and depression. Fear of losing loved ones, negative
subjective perception of health and the presence of a chronic disease , fear of previous contact
with a person who may have had the disease, dissatisfaction with the amount of information
available, lack of confidence in the family doctor's ability to diagnose the disease, occasional use
of a mask by others, seem to be associated negatively with the mental health of the Chinese
(Wang et al., 2020).

On the other hand, the provision of clear health protection instructions and updates on
current developments (epidemiology, available drugs and vaccines, routes of transmission), the
belief that they are not at risk of contracting the virus, compliance with recommendations and
prevention measures (regular hand washing, wearing a mask in public places) are associated with
lower levels of stress, anxiety and depression (Wang et al., 2020). In findings of another study,
the incidence of post-traumatic stress disorders was high mainly in the areas that were heavily
affected by the health crisis caused by the SARS-CoV-2 virus (Liu et al., 2020). Also, the rapid
increase in deaths due to COVID-19 has resulted in a change in burial practices, which
depending on the ritual tradition of each people has different effects on the mental health of
family members, with feelings of shame, anger, frustration, injustice, isolation, and even
dishonoring the deceased, can make it difficult to manage the loss of a loved one (Entress et al.,
2020).

Depression and anxiety are expected psychological effects if one considers the sudden
nature of death from the virus. , the absence of traditional farewell ceremonies and the lack of
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social support due to social distancing measures (Eisma et al., 2020). Funeral, as a fundamental

component of religious and cultural mourning, facilitates the processing of loss through
psychosocial support from the community and the opportunity to pay honor and respect to the
deceased (Wallace et al., 2020). Indeed, the inability to say goodbye to the deceased has been
associated with prolonged grief disorder (Carr et al., 2020) while the risk of developing post-
traumatic stress is increased in family members whose loved one has died in the Intensive Care
Unit and not at home (Wright et al., 2010).

The measurement of health-related quality of life showed a positive correlation with
higher income and therefore the ability to respond financially to the epidemic, younger age,
higher education, absence of comorbidities, increased physical activity and a balanced diet
(Nguyen et al., 2020). A study from Denmark, which looked at personality traits and how they
influence the acceptance of measures imposed to protect human life from the coronavirus,
showed that the willingness to accept was greater among the elderly and those with high
emotional intelligence. , while the opposite was observed for those with high levels of
Machiavellianism, narcissism, and psychopathy (subclinical dark personality traits) (Zettler et
al., 2020). The ability to psychologically adapt to an emergency situation, such as the COVID-19
pandemic, and quickly recover from the stress it causes depends by factors such as particular
personality traits, family context and community characteristics affect resilience (Bonanno et al.,
2015). Thus, people who view life with optimism, those who seek support from their
environment by whatever means are available, those who they stay up to date on what's going on
and deploy defense mechanisms against internal or external sources of stress are more likely to
cope with this period of health crisis with high resilience (Chen & Bonanno, 2020; Bonanno,
2020).

Emerging Psychologists during the COVID-19 pandemic
The COVID-19 pandemic has radically transformed the landscape of mental health care,

thrusting emerging psychologists into pivotal roles amid unprecedented challenges. These
young professionals have been instrumental in addressing the surge in mental health issues
while navigating their professional pathways and personal well-being.

During the COVID-19 crisis, young psychologists have made significant contributions
to mental health services. As the demand for mental health support soared, these professionals
were often at the forefront of delivering psychological services. They played crucial roles in
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hospitals, community centers, and emergency response teams, providing critical support to

individuals experiencing anxiety, depression, and other psychological stresses induced by the
pandemic (APA, 2020). Their fresh perspectives and resilience have been essential in
expanding the capacity of mental health services to meet the increased demand.

Emerging psychologists have faced numerous professional challenges during the
pandemic. One of the primary issues has been the sudden and overwhelming increase in
caseloads, which placed considerable pressure on these practitioners, potentially leading to
burnout (Zhou et al., 2020). Moreover, they had to quickly acquire new competencies and
adjust to the shifting dynamics of mental health needs, often with limited experience and
supervision. This situation was compounded by the personal impacts of the pandemic, which
added an extra layer of complexity to their professional responsibilities.

In response to these challenges, young psychologists have employed various strategies
to maintain their mental health while managing increased demands. Many have turned to peer
support groups and supervision, where they can share experiences and coping strategies
(Society for Psychotherapy, 2021). Others have emphasized the importance of self-care
routines, including regular physical activity, meditation, and structured work-life boundaries,
which are essential for sustaining their mental health and professional efficacy.

The shift to telehealth has been one of the most significant adaptations made by young
psychologists during the pandemic. This transition not only required technical skills but also
adaptations in therapeutic approaches to effectively deliver care in a virtual format (Smith et al.,
2020). Young psychologists have been at the forefront of developing and implementing
innovative therapeutic techniques suited for the online environment, which have proven
essential for continuing care amidst social distancing measures.

In more detail, the transition to telehealth has been a defining feature of mental health
care during the COVID-19 pandemic. Faced with lockdowns and social distancing measures,
health care providers, including emerging psychologists, rapidly adopted telehealth platforms as
a means to continue delivering services. This shift not only sustained essential mental health
services but also expanded the reach to populations that were previously underserved due to
geographic or physical barriers. Emerging psychologists were required to quickly familiarize
themselves with a range of digital tools and platforms. The adaptation involved more than just
mastering the technical aspects of these tools; it also required integrating clinical skills into a
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new modality that lacks non-verbal cues which are often critical in traditional face-to-face

therapy sessions (Luxton et al., 2020).

To address this, young psychologists developed and utilized enhanced communication
skills, focusing on verbal nuances and developing new ways to build rapport and empathy
through a screen. Telehealth also prompted the development of specific therapeutic techniques
adapted for the virtual environment. For instance, psychologists have innovated approaches for
engaging clients through interactive online tools, such as shared whiteboards for drawing
therapy techniques and real-time document sharing for cognitive-behavioral therapy
worksheets. These adaptations have not only made therapy accessible but also interactive in a
manner that engages clients who might find traditional therapy settings less appealing. The
rapid shift to telehealth highlighted a gap in existing psychological training programs, which
traditionally emphasized face-to-face interactions. In response, training curricula began to
evolve, incorporating telepsychology competencies that cover ethical considerations, digital
literacy, and specific online intervention skills (APA, 2020). Emerging psychologists have
played a critical role in this educational transition, often acting as both learners and pioneers in
the digital transformation of psychological services.

The ethical considerations in telehealth are complex and multifaceted. Confidentiality
concerns, particularly related to data breaches or unsecured internet connections, became
paramount. Young psychologists had to ensure compliance with health privacy laws such as
HIPAA in the United States, adapting their practices to secure digital platforms and obtaining
informed consent that specifically addresses telehealth risks (Koocher & Keith-Spiegel, 2020).

Practical challenges included managing the blurring of personal and professional
boundaries. The home environment, often doubling as a workplace during the pandemic,
presented distractions and confidentiality risks not present in a traditional office setting.
Emerging psychologists developed strategies to mitigate these issues, such as using
professional backdrops and noise-cancelling equipment to maintain a professional therapeutic
environment. Telehealth has significantly broadened access to mental health services. Clients
who previously faced barriers such as transportation difficulties or physical disabilities found
easier access through telehealth services. Moreover, the flexibility of scheduling and the
absence of travel time improved attendance rates and client satisfaction. Feedback from clients

suggests that many appreciate the convenience and continued access to mental health resources,
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indicating a likely continuation of telehealth as a complement to traditional practices post-

pandemic (Smith et al., 2020).

The rapid adaptation to telehealth by emerging psychologists during the COVID-19
pandemic represents a significant evolution in the practice of psychology. It has challenged
traditional modalities but also spurred innovation and expanded access to mental health
services. As the field continues to evolve, the experiences and lessons learned from this period
will undoubtedly shape the future landscape of psychological practice, making telehealth an
integral part of mental health services.

Moreover, young psychologists have contributed to the development of new therapeutic
approaches tailored to address specific pandemic-related mental health issues, such as coping
with isolation, grief, and existential dread. These innovations in therapeutic practices have
highlighted the flexibility and creativity of young psychologists in responding to emergent
needs.

Young psychologists have also encountered numerous ethical dilemmas and practical
challenges during the pandemic, particularly regarding confidentiality and the privacy of virtual
sessions (Koocher & Keith-Spiegel, 2020). Ensuring patient confidentiality has become more
complex in the telehealth environment, where security concerns are paramount. Additionally,
they have faced difficulties in managing boundaries and the therapeutic frame in virtual
settings, which are crucial for effective therapy.

So, in conclusion the role of emerging psychologists during the COVID-19 pandemic
has been integral to both the field of psychology and the broader health care landscape.
Through their contributions to mental health care, adaptations to professional practice, and
strategies for self-care, young psychologists have not only managed to navigate the
complexities of the pandemic but have also driven the evolution of the field. As the world
continues to grapple with and emerge from the pandemic, the experiences of these young
professionals underscore the ongoing need for adaptability, innovation, and resilience in

psychological practices.

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 151



Seretis, Grigorios

References:

American Psychological Association. (2020). Guidelines for psychological practice during
COVID-19. Retrieved from https://www.apa.org/practice/quidelines/covid-19
Bonanno, G. A., Romero, S. A., & Klein, S. I. (2015). The temporal elements of psychological
resilience: An integrative framework for the study of individuals, families, and

communities. Psychological Inquiry, 26, 139-169.

Carr, D., Boerner, K., & Moorman, S. (2020). Bereavement in the time of coronavirus:
Unprecedented challenges demand novel interventions. Journal of Aging and Social
Policy, 32(4-5), 425-431.

European Centre for Disease Prevention and Control. (2020, April 8). Coronavirus disease
2019 (COVID-19) in the EU/EEA and the UK — eighth update. Retrieved from
https://www.ecdc.europa.eu/sites/default/files/documents/covid-19-rapid-risk-
assessment-coronavirus-disease-2019-eighth-update-8-april-2020.pdf

Eisma, M. C., Boelen, P. A., & Lenferink, L. I. M. (2020). Prolonged grief disorder following
the Coronavirus (COVID-19) pandemic. Psychiatry Research, 288, 113031.

Entress, R., Tyler, J., & Sadig, A. A. (2020). Managing mass fatalities during COVID-19:
Lessons for promoting community resilience during global pandemics. Public
Administration Review. Advance online publication.
https://doi.org/10.1111/puar.13232

Epidemiology Working Group for NCIP Epidemic Response, Chinese Center for Disease
Control and Prevention. (2020). The epidemiological characteristics of an outbreak of
2019 novel coronavirus diseases (COVID-19), China, 2020. China CDC Weekly, 2(8),
145-151.

International Federation of Red Cross and Red Crescent Societies. (2020). Mental Health and
Psychosocial Support for Staff, Volunteers and Communities in an Outbreak of Novel
Coronavirus. Retrieved from http://www.ifrc.org

Joint Ministerial Decision 2867/Y1. (2020). Imposing the measure of the temporary ban on the
performance of all kinds of services and rituals in religious places of worship for the
period from 16.3.2020 to 30.3.2020. Official Gazette, 872/B/16-3-2020.

Kobayashi, T., Jung, S.-M., Linton, N. M., Kinoshita, R., Hayashi, K., Miyama, T., Anzai, A.,
Yang, Y., Yuan, B., Akhmetzhanov, A. R., & Suzuki, A. (2020). Communicating the
risk of death from novel coronavirus disease (COVID-19). Journal of Clinical
Medicine, 9(2), 580. https://doi.org/10.3390/jcm9020580

Koocher, G. P., & Keith-Spiegel, P. (2020). Ethical challenges in telepsychology practice
during COVID-19. Journal of Health Ethics.

KYA D1 a/G.P house 20036/2020. Imposition of the measure of temporary restriction of the
movement of citizens to deal with the risk of the spread of the COVID-19 coronavirus.
Official Gazette 986/B/22-3-2020.Lipsitch M, Donnelly CA, Fraser C, et al. Potential
Biases in Estimating Absolute and Relative Case-Fatality Risks during Outbreaks. PL0S
Negl Trop Dis. 2015;9(7):e0003846.

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 152



https://www.apa.org/practice/guidelines/covid-19
https://www.ecdc.europa.eu/sites/default/files/documents/covid-19-rapid-risk-assessment-coronavirus-disease-2019-eighth-update-8-april-2020.pdf
https://www.ecdc.europa.eu/sites/default/files/documents/covid-19-rapid-risk-assessment-coronavirus-disease-2019-eighth-update-8-april-2020.pdf
https://doi.org/10.1111/puar.13232
http://www.ifrc.org/
https://doi.org/10.3390/jcm9020580

THE ROLE OF EMERGING PSYCHOLOGIST IN ADDRESSING MENTAL HEALTH

CHALLENGES DURING THE COVID-19 PANDEMIC.

KYA Media/G.0.1.C. 29114/2020. Distance rules in private businesses, public services and
other public gathering places throughout the Territory, to limit the spread of the
COVID-19 coronavirus. Official Gazette 1780/B/10-5-2020.

Law 4682/2020. Urgent measures to avoid and limit the spread of coronavirus. Official Gazette
42/A/25-2-2020.

Liu, N., Zhang, F., Wei, C., et al. (2020). Prevalence and predictors of PTSS during COVID-19
outbreak in China hardest-hit areas: Gender differences matter. Psychiatry Research,
287,112921.

Luxton, D. D., McCann, R. A., Bush, N. E., Mishkind, M. C., & Reger, G. M. (2020). mHealth
for mental health: Integrating smartphone technology in behavioral healthcare.
Professional Psychology: Research and Practice.

National Public Health Organization (EODY). (n.d.). Daily report of epidemiological
surveillance of infection by the new coronavirus (COVID-19). Retrieved from
https://eody.gov.gr/epidimiologika-statistika-dedomena/imerisies-ektheseis-covid-19/

Nguyen, H. C., Nguyen, M. H., Do, B. N., et al. (2020). People with suspected COVID-19
symptoms were more likely depressed and had lower health-related quality of life: The
potential benefit of health literacy. Journal of Clinical Medicine, 9(4), 965.

Paudel, S., Dangal, G., Chalise, A., Bhandari, T. R., & Dangal, O. (2020). The coronavirus
pandemic: What does the evidence show? Journal of Nepal Health Research Council,
18(1), 1-9.

Petrosillo, N., Viceconte, G., Ergonul, O., Ippolito, G., & Petersen, E. (2020). COVID-19,
SARS, and MERS: Are they closely related? Clinical Microbiology and Infection,
26(6), 729-734.

Read, J. M., Bridgen, J. R., Cummings, D. A., Ho, A., & Jewell, C. P. (2020). Novel
coronavirus 2019-nCoV: Early estimation of epidemiological parameters and epidemic
predictions. MediArXiv.

Roser, M., Ritchie, H., Ortiz-Ospina, E., & Hasell, J. (2020). Coronavirus disease (COVID-19),
2020. OurWorldInData.org. Retrieved from https://ourworldindata.org/coronavirus

Smith, K., et al. (2020). Telehealth modalities for psychologists: A rapid transition due to
COVID-19. Telehealth Medicine.

Society for Psychotherapy. (2021). Supporting mental health workers during and after COVID-
19. Mental Health Practice.

Telles, C. R. (2020). COVID-19: A brief overview of virus social transmission through the
atmosphere. MediArXiv.

Wallace, C. L., Wladkowski, S. P., Gibson, A., & White, P. (2020). Grief during the COVID-
19 pandemic: Considerations for palliative care providers. Journal of Pain and Symptom
Management, 60(1), e70-e76.

Wang, C., Pan, R., Wan, X., et al. (2020). Immediate psychological responses and associated
factors during the initial stage of the 2019 coronavirus disease (COVID-19) epidemic

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 153



Seretis, Grigorios
among the general population in China. International Journal of Environmental
Research and Public Health, 17(5), 1729.

Wang, L., He, W., Yu, X,, et al. (2020). Coronavirus disease 2019 in elderly patients:
Characteristics and prognostic factors based on 4-week follow-up. Journal of Infection,
80(6), 639-645.

Wang, Y., Di, Y., Ye, J.,, & Wei, W. (2020). Study on the public psychological states and its
related factors during the outbreak of coronavirus disease 2019 (COVID-19) in some
regions of China. Psychology, Health & Medicine. Advance online publication.
https://doi.org/10.1080/13548506.2020.1746817

World Health Organization. (2020a, March 27). WHO Director-General's opening remarks at
the media briefing on COVID-19. Retrieved from
https://www.who.int/dg/speeches/detail/who-director-general-s-opening-remarks-at-the-
media-briefing-on-covid-19---27-march-2020

World Health Organization. (2020b). Report of the WHO-China Joint Mission on Coronavirus
Disease 2019 (COVID-19). Retrieved from https://www.who.int/docs/default-
source/coronaviruse/who-china-joint-mission-on-covid-19-final-report.pdf

World Health Organization. (2020c, January 30). Statement on the second meeting of the
International Health Regulations (2005) Emergency Committee regarding the outbreak
of novel coronavirus (2019-nCoV). Retrieved from https://www.who.int/news-
room/detail/30-01-2020-statement-on-the-second-meeting-of-the-international-health-
regulations-(2005)-emergency-committee-regarding-the-outbreak-of-novel-coronavirus-
(2019-ncov)

Wikipedia contributors. (2020, May 27). COVID-19 pandemic in Greece. In Wikipedia, The
Free Encyclopedia. Retrieved from https://en.wikipedia.org/w/index.php?title=COVID-
19 pandemic_in_Greece&oldid=959103587

Wright, A. A., Keating, N. L., Balboni, T. A., Matulonis, U. A., Block, S. D., & Prigerson, H.
G. (2010). Place of death: Correlations with quality of life of patients with cancer and
predictors of bereaved caregivers' mental health. Journal of Clinical Oncology, 28(29),
4457-4464.

Zettler, 1., Schild, C., Lilleholt, L., & Bohm, R. (2020). Individual differences in accepting
personal restrictions to fight the COVID-19 pandemic: Results from a Danish adult
sample. PsyArXiv. Retrieved from https://psyarxiv.com/zjgqu/

Zhou, X., Snoswell, C. L., Harding, L. E., Bambling, M., Edirippulige, S., Bai, X., & Smith, A.
C. (2020). The role of telehealth in reducing the mental health burden from COVID-19.
Telemedicine and e-Health.

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 154



OrOZANAAEH SOUTH-WIEST

YHVIBEPCUTET UNIVERSITY
‘HEO$UT PVINCKIA- NEOFIT RILSKI

" 00 snarOearpAd 2100 BLAGGEVERAD

Theoretical article

THERAPEUTIC INTERVENTIONS AND SUPPORT STRATEGIES FOR CHILDREN
WITH ADHD - NEW TECHNOLOGIES AND ADHD

Alkisti Katsakou - Department of Preschool and Primary School Pedagogy
South West University ‘Neofit Rilski’, Blagoevgrad — Bulgaria

email: ilion29@gmail.com

Abstract

This article refers generally to the disorder of Attention Deficit Hyperactivity Disorder (ADHD) that occurs in
children and adolescents, as well as its effects on the cognitive and psychosocial development of sufferers. But
mainly it focuses on therapeutic interventions and strategies which can help children with ADHD.

The research found that ADHD, as a neurodevelopmental disorder, negatively affects the daily functionality and
the degree of autonomy and socialization of children and adolescents. Furthermore, the daily life of the family is
demanding, intense and requires a strong inner strength from the parents to manage the child with ADHD in the
most beneficial way (Moen, 2014).

It is a fact that, in recent years, the cases of ADHD are increasing more and more, and therefore the request is for
early therapeutic intervention and reinforcement, to prevent further negative consequences and to improve the

quality of life and well-being of ADHD sufferers.

Keywords: ADHD, children/adolescents, therapeutic intervention, reinforcement strategies, quality of life.

Introduction
ADHD is a serious disorder of psychological development with symptoms that appear from the
preschool period and remain relatively stable into adulthood. According to the World Health

Organization (WHO, 2004), ADHD consists of a persistent pattern, lasting at least six (6)
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months of inattention and/or hyperactivity/impulsivity that negatively affects school

performance and daily functioning of the individual. Briefly, it refers to four (4) dimensions of
behavior: attention deficit, restlessness/agitation, impulsivity, hyperactivity (Bjerrum et al.,
2017).

The incidence of ADHD ranges between 4-12% in school-age children, and therefore
affects a considerable proportion of the population (Biederman et al., 2006), with researchers
also not having arrived at a specific cause for the genesis of the syndrome. The diagnosis of the
disorder still presents difficulties as the symptoms overlap with other disorders (Pehlivanidis, et
al., 2012).

The need to investigate the issue is related to the importance of early diagnosis of ADHD
in children and adolescents, which can contribute to the prevention and treatment of adverse
effects in the daily life of sufferers and by extension their families and to smooth integration of
young people with ADHD in society as a whole. As Donnelly (2006) mentions, each case is
different and therefore a specialized psychosocial intervention is required depending on the
particularities and comorbidities that each child or adolescent exhibits, in order to achieve
optimal results.

The study of ADHD has attracted the interest of experts in recent years, as the
percentages of children and adolescents who are part of the spectrum of these disorders appear
to be increasing. However, further emphasis should be placed on the importance of prevention
and treatment of the problem because the limitation and/or elimination of disorders is a decisive
factor for the optimization of school life, learning performance, and uninterrupted daily
functioning.

The rest of the article lists especially to the recommended therapeutic interventions and
reinforcement strategies for children with ADHD, which aim to facilitate their daily

functioning.

1. Therapeutic Interventions and Reinforcement Strategies
The development of health promotion strategies should be based on the knowledge of
whether and to what extent the hyperactive behavior of people with ADHD poses serious or
non-severe risks for future mental health problems (Moya et al., 2014). At the same time, the
ever-increasing incidence of ADHD places the issue at the center of public health concern due

to the high prevalence rate, chronic nature of the disorder, severe impact on family life, school
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performance and peer relationships. In addition, the cost of treatment and confrontation is high,

financially burdening public health systems.

The American Association for Child and Adolescent Psychiatry (AACAP) recommends
in principle the implementation of behavioral therapy for the management of preschool children
with ADHD. However, there is also drug treatment in children up to six (6) years of age with
multiple psychiatric disorders. AACAP guidelines vary depending on the age of the patient. In
the preschool age (4-5 years), behavior modification therapy is recommended based on the
child's clinical picture according to parents’ and teachers’ reports. Medication is recommended
when behavioral therapy fails to improve the child’s functioning (CDCP, 2016).

According to Plitzka (2007), effective long-term management of the patient with ADHD
is continuous care by an experienced clinician, who gathers the required information from the
child's family and environment. The frequency and duration of follow-up sessions should be
individualized for the child and family and commensurate with symptoms and severity,
comorbidity with other disorders, and response to treatment.

Regarding drug treatment, studies have shown that specific stimulant drugs offer short-
term relief of symptoms and improvement in academic performance. However, the patient’s
response to medication is uncertain, and its long-term effectiveness has also not been
established. The optimal treatment of ADHD includes an individualized intervention program
based on any comorbidity each child may have and, at the same time, pharmacotherapy
combined with psychoeducation, behavioral therapy, environmental modification and possibly
psychotherapy of the child and/or his family (Goldman et al., 1998). The treatment of ADHD is
based on the cooperation of the health professional and the patient. In the case of children, the
cooperation of both parents and teachers is necessary.

The individualized program drawn up should have specific goals that are reshaped
according to the child’s progress. A combination of behavioral therapy and medication usually
works best. There are psychostimulant medications that are used alone or in combination,
however the healthcare professional must decide which is appropriate for the patient's needs
and symptoms (Hoseini et al., 2014). The use of medicines stimulates the central nervous
system and can improve problems such as low self-esteem, emotional fluctuations and

outbursts of anger, social adjustment. At the same time, the guidance programs (in a group or

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 157



Katsakou, Alkisti
individual context) provide supportive psychotherapy, with the aim of solving everyday

practical problems (Pehlivanidis et al., 2012).

Donnelly (2006) also argues that during the therapeutic approach of ADHD, the
particularities and comorbid conditions that accompany the disorder in each patient must be
taken into account, because there is no one treatment suitable for all. Patients have
individualized needs and optimal treatment should include medication and psychosocial
interventions aimed at addressing specific symptoms.

In addition to therapeutic interventions aimed at optimally managing ADHD, researchers
suggest strategies that parents and teachers can implement to facilitate the learning process and
achievement of students with ADHD. Mainly these strategies are related to
physical/psychomotor interventions. Educational games, for example, can improve writing and
reading and enhance memory, attention and concentration. In addition, keeping a list that
includes children's behavioral goals related to hyperactivity and impulsivity, antisocial
behavior, and academic skills seems to be very useful. Parents and teachers help children stick
to the list consistently. Regarding the classroom environment, it is argued that the ability of
teachers to manage all students plays an important role in focusing the attention of children
with ADHD. It is necessary for teachers to create a positive climate with students in order to
prevent any problems in the interaction of children (Santos & Albuquerque, 2019).

The use of computers is also suggested as a tool to improve academic performance, as the
characteristics of tasks based on computer programs enhance attention and concentration.
Research shows improvement in math and reading performance. For example, the CAT
(Computerized Attention Training) program includes a list of exercises that focus on cognitive,
auditory, and visual skills. The CAl (Computerized Attention Instruction) program focuses on
math and reading. Using both of these programs reduces attention problems (Santos &
Albuquerqgue, 2019).

Interventions Depending on the Main Symptoms of Children with ADHD
Linda Grossman (2017), after an in-depth and extensive study, suggests the following
practical and effective daily interventions, depending on the main symptoms of a child
suffering from ADHD:
e Based on the symptom of hyperactivity, parents should provide the child with plenty of
activity opportunities to release his energy. For example, they could enroll the child in
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sports, such as swimming or soccer, where he will have the opportunity to move for a

considerable period.

e Regarding the problem of concentration, parents can ask the child to repeat the instructions
given to him so that he remembers better what to do. They can also use pictures that show
the child what actions to follow to complete an activity.

e For children with organizational difficulties, it is good to use colors that emphasize words,
objects, information, topics. The calendar is also useful for children with time management
problems so that they can refer back daily and better organize time based on their
activities.

e For children with difficulties in completing school lessons, it is good to ensure a quiet
place, without distractions from the television or other noises, where all the required
materials are gathered. Also, it is suggested to take short breaks of 10-15 minutes at regular
intervals during the study. Parents can check if assignments have been completed and
placed in the appropriate folder.

e Sleep problems could be treated with techniques such as quiet activities before bed,
avoiding violent television programs and engaging in mobile phone or computer games,
preparing for sleep with usual routines well in advance, a warm milk, and a bath.

e For children with ADHD symptoms, modifications to the educational process and the
school classroom are suggested, such as providing more time to complete tasks or tests,
repeating instructions so that they are understood, assigning smaller tasks, arranging the
space so that there is possibility for mobility in the context of student cooperation, placing
the child near the teacher so that he can concentrate better.

In general, parents and educators should focus on the success of the child with ADHD
and highlight the positive features of daily functioning and academic achievement. In this way
they will empower the child by prompting him to reflect on how he was led to success and thus
to invent and develop his own problem-solving strategies.

As Kourkoutas (2019) mentions, among the techniques for strengthening the psychosocial
skills of children with ADHD, emphasis is placed on modifying parenting practices, with
interventions such as family therapy and parent counseling. Regarding the community of

teachers, it is suggested that teachers should put more emphasis on understanding the
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dysfunctions of children with ADHD in order to avoid negative situations such as

stigmatization and emotional distancing from the learning process.

2. New Technologies and ADHD

Technology is dominant in the daily life of children as well as adults, while young people
are undeniably able to use technological tools with great fluency. This condition is very
important to be taken into account and exploited by experts, since without a doubt technology
can further enhance the intervention process for people with ADHD. At the same time, their
utilization has a positive effect on the change of the therapeutic environment, a fact which is
very important for these individuals. The therapeutic process with the parallel use of ICT is
even possible to transfer the conference and training room to a virtual environment. In fact, a
wide range of studies have shown that this form of learning is a particularly effective method
with very positive ramifications during its application in various environments as well as after
the session is over. This type of participatory process with the use of new technologies is based
on the theory of constructive criticism as well as collaboration (Vygotsky, 2000).

Also noteworthy are the studies concerning the use of new technologies in the
intervention and education of students with ADHD. More specifically, the use of appropriate
software for the needs of children and adolescents with ADHD is primary so that they can focus
more on the intervention process. In addition, these software, if used correctly by the specialist,
will help him to better understand the needs of the young person with ADHD in order to adjust
his approach (Ohan et al, 2008). Furthermore, similar research showed that new technologies
exerted a positive influence on the performance of people with ADHD, their participation
increased, and their concentration improved (Stasinos, 2013).

On the other hand, the use of new technologies also improves the psycho-emotional level
of young people with ADHD while at the same time helping cognitive goals. As far as the
social development of students with ADHD is concerned, it is cultivated through cooperative
education which enhances interest, creates a good atmosphere, motivates students, and
improves their self-image through rewards. Thus, the use of software in intervention and
training processes seems to be positive for the individual and equally effective in terms of the
intended results. In fact, the use of new technologies can be combined with familiar
intervention strategies and theories, always keeping in mind the special character of each

person. So, with the use of these technologies, individuals are able to discover information on
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their own with the help of an expert. And the intervention sessions with the parallel utilization

of new technologies, strengthen the self-esteem of the individuals, their feeling of social
acceptance by their peers, the formation of a pleasant climate in various environments, such as
the school classroom. Of course, in order to be able to achieve the remodeling of the
environment, a space with computers needs to be built, in order to make the intervention
process for young people with ADHD successful (Stasinos, 2013).

In this context, the use of “Gamification” (integration of game mechanisms in a non-
game environment) in the various software is also important, as these seem to show positive
results in terms of maintaining concentration, especially in ADHD individuals. However, it is
essential that these applications and educational games prevent the development of feelings of
frustration and cancelation by people with ADHD (Stasinos, 2013).

As can be seen, one of the first studies that took place to investigate the effect of
technological tools (P/C, etc.) on people and especially children with ADHD, was that of
Kleiman, Humphrey and Lindsay (1981). In this specific study, the performance of 18 children
diagnosed with ADHD, specifically the hyperactive type, was compared in terms of
mathematical reasoning for solving problems in an electronic environment compared to the
conventional method of solving problems on paper. It turned out that children took twice as
long to solve problems on paper, while they completed almost twice as many problems using
computers. At the same time, corresponding results were also observed in terms of accuracy
when solving mathematical problems, but the individuals were not graded (Mikropoulos, 2006).

In a later study by Ford, Poe, and Cox (1993), the influence of two software programs on
reading ability and mathematical problem-solving ability was studied in 21 individuals with
ADHD. These two softwares presented a number of features that resembled either a game or a
presentation. In addition, users had the option to compete with another user-participant or
against the computer. In fact, there was no lack of 3D graphics and the choice of finite or
unlimited time for the answer. The research showed that people’s attention increased and even
remained focused on the application when it resembled a game and users had no time limit. On
the other hand, the application that had conventional didactic presentations in which images
alternated proved to be unable to sustain the attention of people with ADHD, in contrast to

games (Mikropoulos, 2006).
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At the same time, the lowest levels of attention were observed in software related to

reading compared to that related to mathematical thinking. Furthermore, when the demands of
the electronic environment appeared high in proportion to the user's capabilities, then
individuals showed low levels of attention to the software. However, this study had several
methodological flaws, so it is difficult to draw firm conclusions because the long-term benefits
of children’s participation were not assessed, nor did the researchers agree on the measurable
behavior of the participants. Also, the study took place in a laboratory environment and not in a
realistic environment, while the ADHD diagnosis protocols are inconsistent with modern
practice (Mikropoulos, 2006).

Furthermore, the researchers could not agree on a definite conclusion regarding the
theory, that is, whether the change in the attention and attitude of the participants was related
exclusively to the software components or other factors also influenced, since the software used
in the study showed significant variation. Furthermore, the researchers focused more on
observing the participants' behavior rather than their performance, although the supporting role
of software in improving school performance was discussed. On the contrary, the most modern
studies also take place in natural environments, involve older, in terms of age, individuals and
focus on the formation of a common line on the part of the researchers (Mikropoulos, 2006).

Specifically, in a study by Ota and DuPaul (2002), the influence that an electronic
environment had on the performance in mathematics and on the attitude of the participants
during their involvement in the research was studied. It was attended by 3 students in the last
grades of the Primary school who had been diagnosed with ADHD. The study was carried out
in the special school environment and concerned the comparison of students’ performance in
the educational software environment with their performance in the classroom environment,
during conventional teaching. It was observed that the students showed a moderate
improvement in mathematics but noticeable in their attention to the application, during the
intervention. Of course, the researchers considered that the modest improvement that was
observed may be attributed to the short duration of the intervention. In addition, it is important
to mention that in this study there were some limiting factors, such as the medication that the
participants received, as well as the area of the special school where the study took place. These
facts limited the generalizability of the results to other settings as well as to students with
ADHD who are not receiving treatment (Ota & DuPaul, 2002).
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A few years later the study by Mautone, DuPaul and Jitendra (2005), focused on the

effect that educational software in mathematics had on achievement and behavior in the
classroom environment. Were participated 3 students from the 2nd, 3rd and 4th grades of the
primary school diagnosed with ADHD. The specific software was structured in graded levels of
difficulty, depending on the cognitive level of the participants, included elements that simulated
electronic games, fast and regular feedback as well as a short video game as a reward to the
user who would collect a certain number of points. Performance on the software was then
compared to traditional classroom instruction, individual reading, and in-class peer
collaboration (Mautone, DuPaul & Jitendra, 2005).

The research showed that the performance of the participants in mathematics improved
while, at the same time, the maintenance of attention in the software improved. In fact, the
changes recorded in the question of attention were very fast with the use of the educational
software, but it took time to improve the cognitive skills. Of course, for the researchers this was
considered reasonable because students with ADHD show significant difficulties in their school
performance, in which case additional time is needed to improve it. It is noteworthy that,
compared to the previous studies presented above, the recorded effects are significantly more,
up to twice as many, and thus, this condition proves that educational software can be very
positive in terms of improving the school performance of students with ADHD. At the same
time, this research formed the basis in order to connect the requirements of the software with
the capabilities of the students, the generalization of the results to other environments, as well
as to students who do not receive medication (Mautone, DuPaul & Jitendra, 2005).

In fact, studying in general education is a valuable stage since there are not a few students
with ADHD who attend general school. It was also shown that teaching in the electronic
environment improves the focus of attention on the task and at the same time has a positive
effect on the general attitude of the students, as well as on their response to the intervention,
compared to conventional methods that only used traditional tools. However, there are not
many studies that focus on the evaluation of the quality of these interventions for students with
ADHD, since it appeared that the results of some do not show the prevalence of computer-
based interventions over those of traditional teaching (Mautone, DuPaul & Jitendra, 2005).

More specifically, in the research by Shaw and Lewis (2005) in which 20 students with
ADHD from all grades of the Primary school participated, techniques related to the Physics
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lesson were used and elements such as the conventional method with paper and pencil, the

printed a format which, however, included color performances and illustrated dialogues, in the
form of comics, but also a computer with a word processor, as well as moving images with
sound. Although the computer environment contained sound and moving images and
constituted a complex environment, however, high accuracy in participants' responses was not
observed. Of course, the researchers characterized it as one of the highest levels of maintaining
attention on the task (Shaw & Lewis, 2005).

Furthermore, the children who took part in the research told the researchers that the
electronic environment may have attracted their attention but distracted it from other
information. This probably means that factors other than the alternation of images and sound
are at work in enhancing academic performance through interventions in electronic
environments. Of course, interaction with the P/C environment may indirectly affect the user's
use of it, through changing motivations. An important factor that affects the experience of the
student/user with the computer environment is his own efficiency in using it and this condition
is related to the education he has received in IT, but also how much he uses technology in
everyday life of. Given that self-efficacy is a very important factor that affects the improvement
of performance and the overall attitude of students with ADHD, it is considered appropriate to

study the effect of this factor during interaction with the computer (Shaw & Lewis, 2005).

Using New Technologies in the Classroom

Students with learning disabilities and neurobiological disorders such as autism and
ADHD, seem to be able to be helped by the learning environment and the possibilities provided
by new technologies, as long as they are fruitfully integrated into the educational process
(Hasselbring & Glaser, 2000). For children with ADHD the use of computers in the educational
process is an alternative effective educational strategy, on the one hand because these children
show a dexterity in handling computers, and on the other hand because symbols and images
stimulate their interest.

The implementation of educational technology applied to students with ADHD aims at
three main directions (Liu, Wu & Chen, 2013):

¢ In the evaluation of the effectiveness of the use of educational technology in special
education.

¢ In planning educational activities using educational technology.
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¢ In the emotional reaction of special education students and teachers towards educational

technology.

As it turned out, the computer is very useful in classrooms where children with ADHD
study as it has multiple and complex functions. It serves as a knowledge object, a source of
information, a supervisory and communication medium, but also as a cognitive tool (Raptis &
Rapti, 2001). The teacher can use the computer to present the teaching material in a more
enjoyable way for children with ADHD, with the help of graphics, image and sound that gain
their attention, and involve the students in activities simulations that contribute to the
construction of knowledge (Solomonidou, 2001). Research has also shown that computer work
helps children with ADHD symptoms increase attention, improve impulse control, and reduce
hyperactivity (Carey & Sale, 1997).

Differentiated teaching through new technologies, teaching scenarios, and appropriate
activities are a basic requirement for an “equal for all” classroom. The goal, through ICT, is for
students with ADHD to understand how to think, but also to receive differentiated “what to
think”. Information processing is important with both hemispheres of the brain from image to
canon (right hemisphere), and from words to canon (left hemisphere) (Pritchard, 2009).

With the use of new technologies in the classroom, the following most important things
are achieved:

e Increasing interests in the teaching process and concentration,

e Participation in the course,

e Learning abstract of concepts,

e Social interaction and development of understanding of social conditions,
e Strengthening the feeling of “I can”,

e Cultivating multiple intelligences.

Of course, all the above require appropriate logistical infrastructure in the classrooms and
training of the teachers themselves, as a “resistance” has been observed regarding the
differentiation of their teaching.

Finally, there are many educational software and games which help people with ADHD
to practice their weaknesses, to strengthen their attention, observation, memory, coordination.
Memory Games are card games where the goal is to find the pairs, have a short duration and

requires observation, memory, and concentration from the player. By extension, it is ideal and
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used to combat ADHD (De La Guia et al., 2015). Next, Lumosity consists of games that

practice memory, attention, flexibility/adaptability, speed, and problem solving (Sternberg et
al., 2013). As for ADHD, since it exercises memory and attention, it is recommended by
experts, not only for children but also for adults. Tetris is also a game that requires the player to
observe the shape of each falling object and then guide it where it fits best in order to form
lines. In this way, it increases the player's observation and requires his absolute concentration,
which makes it a good solution to reduce ADHD.

Kinems also aims to improve visual motor coordination, short-term memory, language
and math skills, problem-solving skills, following directions and sequence management. As for
ADHD, the games Kinems has available to deal with it are (Retalis et al., 2014):

e Unboxit: Here the player has to match the pairs of hidden objects inside the boxes by
opening one object after another. Therefore, the game is ideal for practicing memory,
concentration and attention and, by extension, for dealing with ADHD.

e Melody Tree: Is a memory and matching game of pairs with sound objects in the “melody
tree”. Therefore, this game exercises auditory memory and requires the player to
concentrate and pay attention in order to complete it.

e Walks: Is a motor planning and visual motor coordination game, which requires the player
to concentrate, observe the movement of unexpected objects and then plan their own. In
this way, it forces him to limit his impulsiveness and wait for the right moment to pass
(Kavagha, 2016).

3. Conclusion

The use of new technologies can act as a tool for facilitation and free access to the
learning process for children and adolescents with ADHD, without discrimination and barriers
due to diversity. Basic IT knowledge gives the opportunity of new paths to special educators
and students to discover modern ways of learning, with the aim of active participation and
meeting special needs, but also to find therapeutic interventions and strategies to support
children with ADHD. Clearly, technology and innovations are not the only solution to
educational problems, but they can contribute to facilitating the daily learning of people with
ADHD, always combined with appropriate training, support and guidance. But this requires
organized efforts at the state level and a change in educational philosophy and policy,

combined with appropriate resources and the provision of necessary equipment.
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Distance education could perhaps bring more positive results in the integration of

students in school everyday life, because in the online classroom, the teacher is given the
opportunity to provide personalized distance teaching, to provide educational support adapted
to the particular needs of each student with the correct utilization tools/platforms and digital
environments. It is therefore understood that in order to realize the above, continuous effort and
necessary training of teachers is required, both in new technologies and in matters of students
with ADHD.

In conclusion, therefore, interventions and teaching in a digital environment seem to
increase the productivity of children with ADHD during the intervention, as well as reduce
their distraction, and in some cases stimulate and strengthen the children’s memory. However,
few studies have examined the quality and usability of such intervention software to enhance
memory and attention in children with ADHD. Therefore, a study is deemed necessary
regarding the construction of a software application for children with ADHD, which will aim to
strengthen the attention and memory of these children, and which will be evaluated by teachers

in terms of its quality and ease of use.
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Pesome

Emoyuonannama unmenucenmuocm e eadcen (Qakmop 3a 6b3numanuemo u obpasosanuemo Ha oeyama u
BbLIMONCHOCIIMA CamMU 0a YNpAeIsAeam Ceoume Yy8cmed U eMoyuu, Kamo omoensim 6HUMAaHue Ha 4yscmeama U
emoyuume Ha Opyeume. Te3u ymenuss mozam 0a 3anOYHAM Od 2U U3Y4deam Ha 6écsaxka ev3pacm. Passusanemo na
eMOYUOHATTHAMA UHMENULEHMHOC Y YueHuyume Modce 0a yiecHu pabomama HaA ywumensa, HO u 0a 0aoe
Heobxo0uMama npeonocmaska me 0d ce passusam Kamo ehpekmusHu, a0anmueHy TUIHOCHU.

Ymenuama 3a yueme ca eadichu, 3a npedcmagaHemo HA Y4eHuyume NHO 6CEKU €OUH npeomem U 3a
Cb30a6anemo Ha NO3UMUGHA 0OYUUMENHA CPeda, HO Me CHUO OCUZYPABAM HA YUeHUuyume cpeocmeo 3a yueHe npes
Yenus JHCUGOm, KOUMO NoMazam 3a yCneuiHomo noiazane Ha Usnumume u peuwlaganemo Ha 6b3HUKHAIume 3a0a4u.

Upes croocnume ananocuyu yueHuyume NPUMeHcagam abCmpakmHo U J02UYHO MUcieHne u npuooodusam
CNOCOOHOCM 0a NPAGAmM PA3IUKU MeNCOy GaKmu u MHEeHUs, OYeHKU U 3aKII0YeHUs. 6 npoyecd Ha 6b3npuemane Ha
unopmayus, 0a ce npuiazam NO3HAHUAMA CU.

B mosu xommexcm macmosuwyama cmamus e NOCGEMeEHA HA NOJOGUME U Gb3PACTNOGUME PA3IUYUL 8
eMOYUOHATHAMA UHMENULEHMHOCH, CIMUL06eme HA yueHe U CNOCOOHOCMMA 34 POPMUPAHE HA CIONCHU AHATOSUU.
Hannume 3a uszcnedeanemo ca CvOpanu ¢ NOMOWMA HA GLHPOCHUYU 34 U3CTE08AHEe HA eMOYUOHATHAMA
UHMENUSEHMHOCH U GbNPOCHUYU 3a YCMAHOBA8AHe CMmuid Ha yueHe cnoped Xouu u Mwvmgpopo u no REID u c
Memoouka ,,cnodxcnu ananoeuu. Llenma e oa ce uzciedeam pasiuyuiama 6 eMOYUOHANHAMA UHMENUSEHMHOCH,
cmunoseme Ha yueHe u CHOCOOHOCIMMA 34 (POPMUpAHe HA CNIONCHU AHANOSUU NPU YUeHUyu Cnopeo noaa u
6v3pacmma um. Ilonyuenume pesynimamu noxkaseam, ue ce yCmMaHoGA6amM 3HAYUMU NONOGU PA3IUYUL 6 CIUIO0GEme
UM Ha YueHe (MaKmuien u pasmMuluiaeauy), Kakmo u 6 eMOYUoHATHAMA UM UHIMEAULEHMHOCII.

Knrwuosu dymu: EMOYUOHATIHA URMENUCEHMHOoCM, CIMUJI06€ HA Y4eHe, CLONHCHU aAHAl0cUU

Summary
Emotional intelligence is an important factor in the upbringing and education of children and their ability to
manage their own feelings and emotions by paying attention to the feelings and emotions of others. These skills can
start learning them at any age. Developing emotional intelligence in students can not only make the teacher's job
easier, but also provide the necessary prerequisite for them to develop as effective, adaptable individuals.

Study skills are important for students to perform in any subject and to create a positive learning
environment, but they also provide students with a lifelong learning tool that helps them to pass exams and solve
problems as they arise.
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DIFFERENCES IN EMOTIONAL INTELLIGENCE, LEARNING STYLES AND
ABILITY TO FORM COMPLEX ANALOGIES BY GENDER AND AGE IN STUDENTS

(14 -17 YEARYS)

Through complex analogies, students possess abstract and logical thinking skills and acquire the ability to
distinguish between facts and opinions, make judgments and inferences in the process of perceiving information,
and apply their knowledge.

In this context, the present paper focuses on gender and age differences in emotional intelligence, learning
styles, and the ability to form complex analogies. Data for the study were collected using Emotional Intelligence
Research Questionnaires and Learning Style Identification Questionnaires according to Haney and Mumford and
REID and with Complex Analogies Methodology. The aim was to investigate differences in emotional intelligence,
learning styles and the ability to form complex analogies in students according to their gender and age. The results
showed that significant gender differences were found in their learning styles (tactile and reflective) as well as in
their emotional intelligence.

Keywords: emotional intelligence, learning styles, complex analogies

BnBenenue

Emornunte ca BaxxeH (hakTop 3a perynanusaTa Ha Io3HaBaTeHuTe nporecu. CnocoOHOCTTa Ha
JIETETO 32 BJIaJIeeHE Ha CBOMTE UyBCTBA CE Pa3BUBA U YChBBPIIECHCTBA OT FOJJMHA HA FOJIMHA.
EmornmonanHaTa MHTEIMTEHTHOCT € €HO OT YCIIOBHSTA, KOETO OTPEAeysl HENPEIHAMEPEHOTO
BHUMaHME U 3alloMHsIHE. EMOIMOHaIHATa HHTETUIeHTHOCT KAaTo IICUXUYEH KOHCTPYKT € 00EKT
Ha u3ciensane ot 90-Te roauHU 0 AHEC. A TICHXOCOIMOIIOTsT MoHced I'utynm pasriiexna
€MOIMOHAIHATa UHTEJIMT€HTHOCT KaTo pealHo [I03HAHNE B KOHTEKCTa Ha YOBEIIKaTa
uaeHTuIHOCT. Criopel Hero BCHYKH €MOLIMH ca IPU3HBH 32 JICHCTBHE, €BOJTIOIIMOHHO 3aI0KEHU
B YOBEKA. B TO3U KOHTEKCT TO3M TUIl MHTEIIMUIEHTHOCT MOXe Jja ObJie pasriiexk1aHa KaTo
CTpaTerus 3a CIIpaBsHE.

CbBpEeMEHHUST CBSAT € CBAT HA IMPOMSIHA, KOATO KaTO YacT OT €BOJIOLMOHHUTE IPOLIECH €
Hen30ekHa. B TakmBa yclioBUS yMeHHsTa 3a y4deHe ce (opMmupar y Jaemara Omie Hpeau
paxknanero. Pa3BuTuTe ymeHHs 3a ydeHe MoJoOpsBaT MPEJICTABIHETO HAa YUYEHHUIUTE 10 BCEKU
€IMH TIpeIMET M TIoMaraT 3a Ch3JaBaHETO Ha MO3UTHBHA OO0y4HMTeNHa cpena. Te ocurypsBat Ha
YUYCHULIUTE MHCTPYMEHTH 3a Y4eHEe Mpe3 LEeHs >KUBOT, KOUTO MOJIOMarar 3a YCIEHUIHOTO
roJlaraHe Ha BCSKAaKbB BUJI U3IUTH U TeCTOBE. Te3u yMEHHS ca eMITMPUYHO Pa3IMdHu OT o0miara
MHTEJUTeHTHOCT M MOTaT Jia KOMIIEHCHpAT Ae(UIUT B 00IIaTa TpaMOTHOCT MJIH IPeABAPUTEITHH
MO3HAHUS TI0 JIaJIeHa TeMa IIPU pelIaBaHe Ha MPOOIeMH.

VY4eHeTo € yMCTBEHa JeHHOCT, Ype3 KOSITO YOBEK pa30upa CMHUCHIIA HAa TOBA, KOETO My Ce
OOsICHsIBa W 3alaMeTsiBa HOBU acOIIMAaTWBHU BpPB3KWA. Ho cnenBa ma ce pa3Oupa, 4e yUUTENST
urpae OCHOBHa poJisi pH (GOPMUPAHETO HA YMEHMATA, HEOOXOJUMHU Ha YUEHUIUTE Ja CE CIIPABST
C TMpeau3BUKATENICTBaTa Ha >XKMBOTAa. Toil TpsOBa ga oOyuaBa B ChBpEMEHHaTa 0Opa3oBaTeiiHa
cucTeMa, NpWIaraiku pa3Iu4yHU BB3MUTATETHM METOAM M MOXBaTU. Upe3 yCBOSBaHETO Ha
CHOCOOHOCTTa 3a (JOpMHUpPAHE HA CIIO)KHU AHAJIOTMU YYEHMIIMTE MPUIOOMBAT CIIOCOOHOCT Ja
NPaBAT PA3IMKU MEXy (aKTH U MHEHMS, OLIEHKU U 3aKJIIOYEHHUs B MpOIeca Ha Bb3IpUEMaHe Ha
nHpOpMaIHs, J1a ce MpHIaraT Mo3HaHMs MPU PEIIaBaHETO Ha HOBU M Pa3lIMYHU OT OOWYalHUTE
npobIemMH.

IIpe3s XXI Bek xopara TpsiOBa J1a MpUTEXKABAT Pa3BUTH YMEHMs 3a MHUCIIEHE, YMEHUS 3a
y4eHe, 3a J1a MOTaT Jla pelIaBar npodJieMUTe B CbBPEMEHHHUSI TEXHOJIIOTHYEH CBAT. Te TpsOBa 1a
3HAAT KaK J1a U3M0JI3BaT COOCTBEHUTE 3HAHUS U YMEHUSI.

Metonosorus
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Ilen na uzcneosanemo: Jla ce uzcneaBar pa3andusaTa B EMOIIMOHAIHATA UHTEIUT€HTHOCT,
CTHJIOBETE Ha YYE€HE M CIOCOOHOCTTA 3a (OpMHpAaHE Ha CIOKHU AHAJIOTHH CIOpEI IMoja |
BB3PACTTA HA U3CJICIBAHUTE YUCHUIIH.

3aoauu:
- Jla ce onmumar coruoieMorpa)CKuTe XapakTePUCTUKH Ha U3CJICIBAHUTE JIULIA;
- I[a (o]§] aHaJII/BI/IpaT pa3qu1/1;1Ta B EMOIIMOHAJIHATa MHTCIUTCHTHOCT, CTHJIOBCTC Ha
y4eHEe U CIOCOOHOCTTA 3a (hopMHpaHe Ha CIOKHHU aHAJIOTUU CIOPE IMoJIa M Bb3pacTTa
Ha U3CJICABAHUTC y‘-IeHI/II_[I/I.

Xunomesa: [lonycka ce, 4ye II€ C€ YCTAHOBAT CTAaTUCTHYECKA 3HAYMMHU IIOJIOBU H
BB3PACTOBH Pa3/IMyMsl B €MOIMOHATHATA HHTEIUT€HTHOCT, CTUJIOBETE Ha YU€HE U CIIOCOOHOCTTa
3a (hopmupaHe Ha CIOKHU aHAJIOTHUU CIIOPEJ MoJIa M Bb3pacTTa npu yueHurm (14-17 r.).

H3cneosanu nuya
N3Bankara cheraBisgBa 140 yueHunm ot Obarapck y4widina Ha Bb3pact 14 — 17 1.

JlaHHuTe 3a W3CJIENBAHETO Cca CHOpaHM C TOMOINTa Ha BBIPOCHUIM 3a H3CIEIBAHE Ha
eMOIIMOHaTHATa HHTEMUTeHTHOCT (npo¢). CTOSIHOBA) ¥ BBIIPOCHHIIM 3@ YCTAHOBSBAHE CTHJIA HA
yueHe cnopea XbpHU 1 MbMdpopa u o REID u ¢ MeTtoauka ,,ci0KHI aHaJIOTUU.

N3uncnenara croitHocT Ha Asda Ha KpoHOax mpu HacTosiaTa u3Bajka 3a BCSIKa €IHA OT
CKaJIUTE Ha JIBaTa BBHIIPOCHULIM € HAZ .7, KOETO MOTBBPXKAaBa HAJCKIHOCTTA HA MPHUIOKEHUTE
WHCTPYMEHTH.

H3nonzeanu cmamucmuyuecku memoou
[Tony4yenure nannu ca obpaborenu B SPSS — Bepcus 19, kaTo ca M3MOM3BaHU CIICAHUTE

METOAN /aHaIn3K: OIUcaTeIHa CTAaTUCTHKA, YECTOTEH aHAIMU3 U t-test 3a HE3aBUCUMH U3BaKU.

Pesynmamu
CrenBa NpoLIEHTHO pa3NpeelIeHUe Ha U3CIICABAHUTE JIUIA CIIOpE] Kiaca, KOWTO ydart.

Tabnuya 1. Pasnpedenenue Ha uzciedsanume auya cnopeo K1aca um

Kiac YectoTa [IpouenT KyMynatuBeH npoueHT
8 44 31.4 31.4
9 42 30.0 61.4
10 54 38.6 100.0
0061 Opoit muma 140 100.0

Bunno ot npeacrasenoto pasnpenenenue 31.4% ot nscneaBanure nauna ca ot 8 kiac, 30%
ca yueHuim ot 9 xiac, 38.6% - 10 kiac

Tabnuya 2. Pasnpedenenue Ha uzciedsanume auya cnopeo noia

IMon Yecrora ITponeHt KymynatuBeH nponest
Mowmuye 82 58.6 58.6
Momue 58 41.4 100.0
0061 Opoit nua 140 100.0
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Buano ot Tabmuma 2 mo-royisiM € JAenbT Ha u3chenBaHute momuuera (58.6%), mokato
MoMueraTta cberaBiaBat 41.4%.

Ta@mua 3. Onucamennu cmamucmuku Ha ev3pacmma Ha uzcneosanume auya

Mu Ma
Acn Ex | nmmamHa KCHMaJTHa
M SD MeTpHus cec CTOMHOCT CTOMHOCT
Bw3pact 15. 0.998 0.05 - 13. 17.0
(roguHM) 28 8 0.979 00 0

Bunno ot Tabnuna 3 mpenctaBeHOTO paslpeeseHUe ¢ JaHHU MPUOIU3UTEIIHO ChOTBETCTBA
Ha raycoBoTo. M3cienBanuTe nuina ca Ha Bb3pact Mexay 13 — 17 rox., cpeanara Bb3pacT Ha
u3cienBaguTe gumna € 15 ron.

Ta6ﬂuua 4. Onucamennu cmamucmuku Ha pesyimamume Ha uzcneosanume auya om

ncuxonocuunume evnpocuuyu (N= 140)

Mnu Ma
M SD Acu E| Humamna KCHMaJHa
METpHs KcIec CTOMHOCT CTOMHOCT
AKTHBEH CTHII 10 2.99 - - 4.0 18.0
.94 0.032 0.441 0 0
PasMunisgsany 13 3.28 - - 6.0 20.0
CTHII .32 0.116 0.706 0 0
Teoperesupari 11 3.22 0.2 - 5.0 19.0
CTHII A4 34 0.516 0 0
[TparmaruyeH cTI 12 2.95 - - 4.0 19.0
.65 0.133 0.246 0 0
Crozensiae Ha 22 4.02 - 0 10. 30.0
€MOLMH U EMITATHSI A2 0.569 .336 00 0
MoruBanus 3a 31 4.40 - 0 18. 39.0
MIPEOI0JITBaHE Ha .55 0.712 .370 00 0
TPYIHOCTH ¥ ONITHMHU3bM
Pasmo3naBane Ha 17 3.15 0.1 0 8.0 25.0
HeBepOaHaTa  EKCIPECHs .35 02 .309 0 0
HAa EMOLMHTE Y JPYIHTEe
xopa
PasmosnaBane Ha 14 2.55 - - 9.0 20.0
CBOHTE EeMOILUHU u .97 0.541 0.204 0 0
CaMOKOHTPOJI
Emornmonanna 12 13.45 - 0 84. 152.
MHTEJIMTeHTHOCT (0011 6a) 2.26 0.573 194 00 00
CII05KHM aHAJIOTHH 5. 3.30 1.3 1 0 16
26 4 32 .549

Bugno ot Ta6HI/II_Ia 4 OpCACTaBCHUTC pa3npCACICHUA C JaHHU HpI/IGHI/BI/ITCHHO
CHOTBETCTBAT HA rayCOBOTO. HpaBn BIICYATJIICHHUEC, Y€ CTOMHOCTHTE Ha ACUMCTPHA U CKCIEC
HaaBuIIaBaT CAMHHIIA, HO BCC IIaK Ca IIOJ ABC, KAKTO MW H3BaaKara € C odem Haza 100
H3CJICABAaHU JIMIla, KOCTO JJaBa OCHOBAHHC [a CC IMPUIOXKAT MapaMETpUIHU METOAU 3a aHAJIM3

Ha C’b6paHI/ITC JaHHU.
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CrnenBat pe3ynTaTu OT t- test 3a 1B HE3aBUCUMM U3BAIKH.

Ta6ﬂuua 5. Paznuuus 6 EMOYUOHANIHaAma urmeluceRmnocni, cmujioeeme Ha y4eHe U
cnocobnocmma 3a qbopMupaHe Ha CNO2CHU aHAlocuu cnope() noua Ha uzcieosanume auya

ITon N M SD t df | p
AXTHBEH CTHI Momuue | 82| 11.32 | 2.689
Momue | 58| 10.41 | 3.335
1.771|138/|.079
Pasmunasan ctuin Mowmuue | 82 | 13.80 | 3.187
Momue | 58| 12.66 | 3.327
2.064 | 138 |.041
Teopetesuparil CTHI Mowmuue | 82 | 11.26 | 3.026
Momue |58 11.71 | 3.489
0.815(138 | .417
[IparmatudeH cTun Mowmuue | 82 | 12.65 | 2.852
0.017 | 138
Momue | 58| 12.66 | 3.126
.986
CroziesiHe Ha €MOILIMM U €MITaTHs Momuue | 82 | 23.51 | 3.422
Momue |58 | 20.90 | 4.327
3.989 | 138 |.000
MoTtuBanus 3a IpeonoiiiBaHe Ha TPYIHOCTH U ONTHMU3ZBM Mommnue | 82 | 32.35 | 3.976
Momue |58 | 30.43 | 4.754
2.597|138|.010
Pasno3HaBaHe Ha HeBepOaTHATa EKCIIPECHs HAa EMOLIMUTE Y Mowmmuue | 82 | 17.82 | 2.864
JIPYTUTE X0pa
Momue | 58| 16.69 | 3.450
2.107 | 138 |.037
Pasmo3naBane Ha CBOWTE €MOIIMH U CAMOKOHTPOIT Momuue | 82 | 14.80 | 2.603
Momue |58 | 15.22 | 2.485
0.956 | 138 | .341
EMorronarHa HHTEIMTEHTHOCT ( 001 0a) Momuue | 82 | 124.96 | 11.847
Momue |58|118.45|14.731
2.895 138 |.004
C0XHY aHAJIOTUU Mowmuue | 82| 5.61 | 3.442
Momue |58 | 4.78 | 3.061
1.477|138].142
I'pymoBo y4ene Mowmuue | 82 | 14.82 | 4.730
Momue | 58| 14.57 | 5.079
0.297 | 138 | .767
WuauBuayanHo ydaeHe Mowmmuue | 82 | 17.44 | 4.134
Momue | 58| 17.28 | 4.976
0.211|138|.833
Busyanen ctun Ha yueHe Mowmmnue | 82 | 14.82 | 4.670
Momue |58 | 14.50 | 4.543
0.400 | 138 | .690
CnyXoB CTHJI Ha YU€HE Mowmuue | 82 | 17.83 | 4.160
0.710|138|.479
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Momue |58 17.31 | 4.394

TaxTuieH cTui Ha yueHe Mowmmnue | 82 | 16.43 | 4.603

Mowmue |58 | 14.52 | 4.036
2.542|138|.012

KunectetndeH cTui Ha ydeHe Mowmuue | 82 | 18.56 | 4.122

Momue |58 17.43 | 3.907
1.632|138].105

BunHo ot mpencraBeHaTa TabiuIaTa MO-TOpPE C€ YCTAHOBSBAT CTATUCTHYCCKH 3HAYUMHU
pasmuunst (t138=2.064, p=.041) mexay uscieaBaHUTe MOMYETa © MOMHYETA [0 OTHOIIICHHE Ha
OpUIaraHeTo Ha pasmuuiiasaw; cmuil Ha yuyene. Ilo-koHkpetHo wmomuderata (M=13.80,
SD=3.187) umar mo-u3pa3eHH NPEANOYUTAHHS KbM PAZMUULIABAWUS CMUL HA YYeHe B
cpaBHenue ¢ momuerata (M=12.66, SD=3.327). PesynaraThT O3Ha4YaBa, 4e MOMHYETaTa Ha
BB3pacT 14-17 r. mpeamoymrTaT B MO-TOJsIMAa CTENEH CpPaBHEHHWE C MoOMYeTara Ja choupar
uHpoOpMaIns, 1a IPOy4BaT HellaTa U3 JACTANIN, 1a IPaBAT MPErJie]] Ha TOBa, KOETO Ca HAYUWIIH.

[lo oTHOmEHNE HA OCTaHANUTE (aKMuGeH, meopemesupawy U Npazmamuier) cmuioge 3d
yuene no Mwvmgopo He ce YCTAaHOBSBAT CTATUCTHYECKH 3HAYUMH TIIOJIOBH Pa3jIMyUs IPH
M3CJIEeIBAaHUTE JINLIA.

BungHo ot mpencraBeHara TaOiMIla MO-TOPE CE€ YCTAHOBSIBAT CTATUCTUYCCKH 3HAUYUMHU
pasanuns (t(138=3.989, p<.001) mexay um3ciaeIBaHWTE MOMYETa M MOMHYETA 110 OTHOIICHHE
CIIOCOOHOCTTAa MM 3a cnooeisine Ha emoyuu u emnamus. V3cnenBanute momuyera (M=23.51,
SD=3.422) B no-roJyisiMa CTEICH Ca CHOCOOHU Od CROOeNAmM eMOyuY U eMnamusi B CPaBHEHUE C
momuerata (M=20.90, SD=4.327).

VYcraHoBsIBAT Cc€ M CTAaTHCTUYECKH 3HauMMH pazmmuus (1=2.597, p=.010) wmexny
W3CIeABAHUTE MOMYETa U MOMHYETa [0 OTHOIICHUE MOMUBAYUAMA UM 3d NpeodosiseaHe Ha
mpyonocmu u onmumuszvm. 3cnenpanure momuuera ca (M=32.35, SD=3.976) B mo-rosisima
CTETICH Ca MOMUBUPAHU 3A NPeodONsaAHe HA MPYOHOCMU U ONMUMU3bM B CPaBHEHHUE C
momuerata (M=30.43, SD=4.754).

Ot npencraBeHara TadiuIaTa MO-TOpPe ce YCTAHOBSIBAT CTATUCTUYECKH 3HAYMMH Pa3TUUIUS
(t238)=2.107, p=.037) mexay U3caeBaHUTE MOMYETa 1 MOMHUYETA TI0 OTHOIIIEHUE CIIOCOOHOCTTA
UM 32 PA3no3HA8aHe HA HesepbanHama excnpecusi Ha emoyuume y opyeume xopa. I3cnenBanute
momuuera (M=17.82, SD=2.864) B mo-roysisiMa CTENEH ca CHOCOOHU 04 PA3NO3HABAM
HegepbanHama excnpecusi Ha emoyuume y opy2ume xopa B cpaBHeHHe ¢ Momuetara (M=16.69,
SD=3.450).

VcTaHOBSBAT ce M CTaTHCTHYECKH 3HauuMu pasnuuns (t138)=2.895, p<.004) mexmy
U3CcIeBaHUTE MOMYETa U MOMMYETA 110 OTHOIIEHUE eMOYUOHANIHA UHmenu2enm1ocm (00w oan).
Uscnensanute Mommyera ca (M=124.96, SD=11.847) B mo-roisiMa CTElEH MPUTEIKABAT
eMOYUuoHaIHa unmenucenmuocm (0ow 6an) B cpaBuerue ¢ momuerara (M=118.45, SD=14.731).

Ot mpencraBeHara TabnmuIaTa MO-TOPE CE€ YCTAHOBSBAT M CTATUCTHYECKU 3HAYUMU
pasmuunst (t(138=2.542, p=.012) mexay u3ciaeaBaHUTE MOMYETa W MOMHYETA IO OTHOIIEHHE
maxmunen cmun Ha ywene. N3cnensanute momuuera (M=16.43, SD=4.603) B mo-rojsima creneH
MPUTEKABAT MaKmuilen cmuil Ha yuyeHne B cpaBHeHue ¢ momuerata (M=14.52, SD=4.036).
PesynrarsT 03HayaBa, ue MOMHUYETaTa Ha Bb3pacT 14-17 r. mpenmnodurar B MO-TOJIsIMA CTETEH
CpaBHEHHE C MOMUYETATa Jia ChCTABAT MAMETHHU 3alMCKH, J1a M3M0I3BaT MaTepHaTHN MaKeTH, Ja
MOATOTBSIT ONMUTH U €KCIIEPUMEHTHU B J1a00paTOPHU YCIOBHSL.
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OT mpoBe/IeH aHAIKM3 HAa BIUSHUETO HA BH3PACTTA BHPXY MU3CICABAHUTE XaPAKTCPUCTUKH,
HE C€ YCTaHOBSIBA CTATHCTHUYECKU 3HAYUMH BBH3PACTOBH PA3NIMYMs 110 OTHOIICHUE HAa CTHIIOBETE
Ha y4€HE U eMOIMOHAIHATA UHTEJIMIEHTHOCT MPHU U3cieaBanute yuenunu (p>.05).

Juckycusn

Hacrosimata cratuss € mocBeTeHAa HA TIOJIOBUTE W BB3PACTOBUTE pa3iuyus B
€MOITMOHAJIHATa WHTEIIMICHTHOCT, CTUJIOBETE Ha Y4YeHE M CIOCOOHOCTTa 3a (opmupaHe Ha
CJI0KHH aHAJIOTHH.

[TonyyenuTe pe3ynTaTd IOKa3BaT, Y€ C€ YCTAHOBSBAT 3HAYMMHM II0JIOBH Pa3JIMuvs B
CTHJIOBETE HA y4YeHE (TaKTHJICH M pa3MUIIUIABAIIL), KAKTO U B eMOLIMOHATHATA UHTEJIUTEHTHOCT.

Oczpanuuenusn na uzcied08anemo

OCHOBHO OTrpaHWYCHHE B MPOBEACHOTO H3CienBaHE ¢ (DaKThT, Y€ B W3BAJKAaTa BIIH3AT
y4eHHUIM MeXy 14 - 17 TOauHU, KOUTO y4aT B YUHJIUIIA PA3OJI0KEHH B CTpaHaTa HHU.

3aknwuenue

Hacrosmoro uscnenBane Moxe Ja ObJIe OT 10J13a 32 IICHXO0JIO3UTE, padOTEIIH ¢ FOHOIITH Ha
BB3pacT 14 — 17 roj., TOKOJIKOTO MOKa3Ba, Ye I11e C€ YCTAHOBST CTATUCTUYECKU 3HAYMMH TOJIOBU
U BB3PACTOBU paA3U4Us B EMOIMOHAJIIHATA WHTEJIUICHTHOCT, CTWJIOBETE Ha YY€HE U
CHOCOOHOCTTa 32 JOPMUpPAHE HA CIIOKHU aHAJIOTUU CIIOPE] M0JIa U Bb3PacTTa Ha YUCHHIIUTE, a
OT CBOSI CTpaHa CTHJIOBET€ Ha YYEHE Ca OT ChIIECTBEHO 3HAUYEHHE MNP MPOTHO3UPAHETO Ha
€MOITMOHAJIHATa HWHTEJIUICHTHOCT, a 10 TO3M HAYMH W Ha MNpodecHOoHAIIHATa W JIMYHATA
peayin3anysi Ha yYeHUIIUTE B OOIIECTBOTO HHU.
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Abstract:

This study investigates the financial literacy of teenagers diagnosed with Attention Deficit Hyperactivity Disorder
(ADHD). While financial literacy among the general population has garnered significant attention in recent years,
little research has focused on understanding the financial knowledge, skills, and behaviors of teenagers with
ADHD. Drawing on existing literature in psychology, education, and finance, this study examines how ADHD may
impact teenagers's financial literacy development and their ability to manage money effectively. Factors such as
impulsivity, inattention, and executive functioning deficits associated with ADHD influence financial decision-
making skills reducing financial knowledge, the abilities for planning, information retrieval and evaluation,
numerical solving skills, etc. Additionally, the role of educational interventions in promoting financial literacy in
this population is considered. By shedding light on the unique challenges and needs of teenagers with ADHD in
the realm of financial literacy, this research aims to inform educators, parents, and policymakers about strategies
to enhance financial education and support for this vulnerable group.

Keywords: Attention Deficit Hyperactivity Disorder (ADHD), education, financial (il)literacy, teenagers

Introduction

Attention Deficit Hyperactivity Disorder (ADHD) is a neurodevelopmental disorder
affecting approximately 5.6% of teenagers worldwide, characterized by symptoms of
impulsivity, hyperactivity, and inattention (Salari et al., 2023).

While ADHD has been extensively studied in relation to poorer academic performance
(Henning et al., 2022; Polanczyk et al., 2012), social functioning (Shaw et al., 2012), quality of
life (Danckaerts et al., 2010), and mental health outcomes (Polanczyk et al., 2012), relatively
little attention has been given to its implications for financial literacy. Financial literacy,
encompassing knowledge, skills, and attitudes related to managing money effectively, is
increasingly recognized as a critical aspect of lifelong success and well-being (Badiggam,
2023). However, teenagers with ADHD may face unique challenges that impact their financial
literacy development and financial decision-making abilities.

Understanding the intersection of ADHD and financial literacy is crucial for several
reasons. First, individuals with ADHD often exhibit difficulties with impulse control, planning,
and organization, which are essential components of effective financial management. These
challenges may manifest in impulsive spending, difficulty budgeting, and a lack of foresight in
financial decision-making. Second, the prevalence of ADHD suggests that a significant portion
of the population may be at risk of experiencing financial difficulties due to underlying
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neurodevelopmental factors. Third, early interventions targeting financial literacy in teenagers
with ADHD have the potential to mitigate adverse financial outcomes later in life and improve
overall financial well-being.

Despite the potential significance of this issue, research on the financial literacy of
teenagers with ADHD remains limited. Existing studies primarily focus on academic
achievement and behavioral interventions (Henning et al., 2022; Polanczyk et al., 2012),
overlooking the specific needs and challenges related to financial skills development in this
population. Therefore, there is a critical gap in the literature that warrants further exploration.

This study aims to address this gap by examining the financial literacy of teenagers with
ADHD. By investigating how ADHD symptoms influence financial knowledge, attitudes, and
behaviors, this research seeks to identify potential areas of difficulty and inform the
development of targeted interventions to improve financial outcomes for this vulnerable
population. Through a comprehensive understanding of the relationship between ADHD and
financial literacy, educators, parents, and policymakers can work together to implement
effective strategies that promote financial competence and resilience in teenagers with ADHD.

ADHD (Attention Deficit Hyperactivity Disorder)

ADHD (Attention Deficit Hyperactivity Disorder) is a developmental disorder rooted in
organic causes, profoundly impacting various facets of child's functioning and posing persistent
challenges for the child, their family, and broader social circles (Kakouros & Maniadaki, 2006).
Individuals with ADHD exhibit deviations from the norm in attention focus, impulse control,
and sometimes motor activity, presenting difficulties across diverse contexts that can
profoundly affect academic performance, professional endeavors, and socio-emotional
development over time (Papageorgiou, 2005).

In the United States, a national parental survey conducted in 2016 revealed that six out
of ten children diagnosed with ADHD also grappled with at least one additional mental,
emotional, or behavioral disorder, such as anxiety, depression, autism spectrum disorder, or
Tourette syndrome (Danielson et al., 2018). Despite its well-documented symptoms of attention
deficit, impulsivity, and hyperactivity, ADHD often goes undiagnosed or misattributed to other
coexisting conditions, resulting in inadequate treatment that fails to address the disorder
comprehensively (Panhellenic Association of People with ADHD, 2020).

ADHD manifests in three primary subtypes: predominantly inattentive, predominantly
hyperactive-impulsive, and combined type, each presenting distinct patterns of
symptomatology (Epstein & Loren, 2013; Wilens & Spencer, 2010). The etiology of ADHD is
complex and multifactorial, involving genetic predispositions, heritability, and environmental
influences (American Psychiatric Association, 2013; Kakouros & Maniadaki, 2006;
Papageorgiou, 2005).

Notably, there is a significant familial component to ADHD, with a child bearing a 25%
likelihood of inheriting the disorder from a parent who also has ADHD, and siblings also facing
heightened susceptibility (American Academy of Pediatrics, 2019).

Financial illiteracy

Financial illiteracy encompasses a range of definitions. According to the OECD,
financial literacy entails consumers', investors', and businesses' grasp of financial concepts and
products, along with their capacity to evaluate financial risks and opportunities to make
informed decisions, seek relevant assistance, and take effective actions to enhance their
economic well-being (OECD, 2005). Another perspective defines financial literacy as
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individuals' capability to comprehend, analyze, manage, and communicate about personal or
business economic conditions affecting material well-being (Vitt, n.d). It also involves making
economic choices, discussing economic issues, and planning for the future concerning
economic decisions and events in the national or global economy (Lusardi & Mitchell, 2013;
PRI - Policy Research Initiative, 2005).

The significance of financial literacy cannot be overstated, as it has the potential to
elevate the standard of living (Lindsey-Taliefero et al., 2011). However, many individuals may
fail to recognize or acknowledge their own financial illiteracy (Nofsinger, 2018). It is
imperative for citizens and entrepreneurs to understand the necessity of comprehending
financial matters, seeking financial education, and consulting accredited institutions for advice.
Moreover, consumers should be cognizant of the ramifications of their actions and the
contractual agreements they enter, enabling them to make informed and responsible decisions
(Nofsinger, 2018).

Financial education should be practical rather than purely theoretical, especially for
older consumers. Educational systems should tailor financial education to meet the diverse
needs of consumers, which may vary based on factors such as age, income level, education
level, family situation, attitudes, personal needs, interests, occupation, and more (Nofsinger,
2018). Consumers with lower incomes, in particular, often have limited access to information
due to infrequent use of financial products, underscoring the critical need for financial
education among this demographic.

Additionally, children and students require financial education, as proficiency in
financial management and basic economic concepts is essential. A student's financial situation
can impact their ability to complete their education and academic performance (Lyons, 2007).

Previous research conducted in Greece among adults with cognitive impairments
revealed a negative influence of financial illiteracy on financial capacity (Giannouli & Tsolaki,
2021). Similarly, a study conducted in the Netherlands highlighted poor financial literacy
among adults with ADHD, manifesting in various aspects of everyday financial knowledge and
skills compared to adults without ADHD (Koerts et al., 2023). Another study in the USA found
that adults diagnosed with ADHD during childhood had lower monthly incomes compared to
their non-diagnosed peers, even if they no longer exhibited ADHD symptoms (Pelham et al.,
2020).

Research methodology

The research carried out concerned high school students with ADHD and aimed to
investigate the degree of illiteracy of the teenagers with ADHD.

The hypothesis of this study was that adolescents diagnosed with ADHD may have
deficits in fundamental financial understanding. Financial literacy is critical to making wise
monetary choices and achieving self-reliance. Therefore, the research aimed to ascertain
whether teenagers had sufficient financial literacy to cope independently with finances. This
study seeks to enhance the current understanding of the intersection between ADHD and
financial literacy by providing valuable insights into the potential challenges facing this
demographic group. Ultimately, it seeks to contribute valuable data that will enhance the
existing body of knowledge about financial literacy and ADHD.

Research tool
The research methodology used a survey as the main instrument, which was
administered to adolescents with ADHD who participated in the study. Particular attention was
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paid to the design and organization of the questionnaire structure, following established criteria
for questionnaire design. This approach ensured that the research tool aligned with the findings
from the literature review, while effectively addressing the research questions and objectives.

Based on the scientific literature, the domains tested for financial literacy were:

Planning: Examined participants' propensity for budgeting and making deliberate
spending decisions (Amagir et al., 2018; Taylor & Wagland, 2011; Totenhagen et al.
2015; Vieira, 2012) — measured with the questions «I plan what | spend my money on
rather than spending somewhat spontaneously» (Prevett et al., 2020), “It is important to
pay attention to the security of a website before making a transaction online (e.g. https
sites, safety logo or certificate)” (OECD, 2022), “I set aside money for my goals” (Rojas-
Vargas & Vega-Mendez, 2020);

Savings: Evaluated individuals' habits regarding setting aside money for future needs
(Amagir et al., 2018; Chen & Volpe, 2002; Furtuna, 2008; Lindsey-Taliefero et al., 2011;
Lusardi, 2006; Refera et al., 2016; Taylor & Wagland, 2011; Totenhagen et al., 2015;
Vieira, 2012) — measured with the question “l save some money | receive each month for
a future need” (Vieira et al., 2020),

Lending and Credit: Assessed understanding of interest rates and borrowing concepts
(Chen & Volpe, 2002; Furtuna, 2008; Lindsey-Taliefero et al., 2011; Refera et al., 2016),
credit (Amagir et al., 2018; Totenhagen et al., 2015) — measured with the question “You
lend 25 euro to a friend one evening and he gives you 25 euro back the next day. How
much interest has he paid on this loan?”” (OECD, 2022)

Information Retrieval and Evaluation: Investigated skills related to researching, utilizing,
and scrutinizing financial information (Krechovska, 2015) — measured with the questions
“Have you received education in subjects related to business, economics or finance as
part of your school or university education?” (OECD, 2020), “Do you make day-to-day
decisions about your own money?” (OECD, 2022), “I think that it is safe to shop online
using public Wi-Fi networks (e.g., in cafés, airports, shopping malls)” (OECD, 2022),
“When the inflation rate increases, the cost of living rises” (Vieira et al., 2020), “I
compare prices when making a purchase” (Vieira et al., 2020), “I discuss with my family
about how I spend our money” (Vieira et al., 2020),

Numerical Proficiency: Tested ability to solve basic mathematical tasks related to
financial scenarios (Krechovska, 2015) — measured with the question “Imagine that five
friends are given a gift of 1,000E in total. If the friends have to share the money equally
how much does each one get?” (OECD, 2022),

Legal Awareness: Explored awareness of legal considerations when engaging in financial
transactions (Krechovska, 2015) — measured with the question “I think it is important to
read the terms and conditions when buying something online” (OECD, 2022).

Each domain was measured using specific questions tailored to assess corresponding

skills and knowledge, as outlined in the literature.

Sample description
The sample consisted of 121 Greek teenagers with ADHD. Male teenagers

predominated slightly (N = 80, 54.8%) compared to girls (N = 41, 36.9%).

Analyzing research data
The statistical program SPSS 29.0 for Windows (Statistical Package for Social

Sciences) was used in order to do the necessary processing and analysis of the research data
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obtained from the questionnaire (Halikias, Manolessou & Lalou, 2015). Descriptive statistics
and chi-square analysis were applied.

Results

Application of chi-square analysis established that the differences between the number
of participants who chose each different option of answer to each question were statistically
significant for all questions in the study (p <.001).

Regarding lending, in the question "You lend 25 euros to a friend in the evening and he
gives you 25 euros the next day. How much interest has he paid on this loan?" only 4 (3.3%)
answered correctly, 11 (9.1%) gave a wrong answer while 106 (87%) answered "I don't know".
These results indicated insufficient financial literacy of 96.7% of the studied teenagers with
ADHD in the area of lending.

About finding, using and evaluating information, to the question "Have you received
training in business, finance or economics as part of your schooling?" only 18 (14.9%)
answered positively while 103 (85.1%) answered negatively; to the question "Do you make
daily decisions about your own money?" 14 (11.6%) answered positively, 101 (83.5%)
answered negatively and 6 (5%) answered “I don't know”. Regarding the statement "When
inflation rises, so does the cost of living"”, 4 (3.3%) answered that it was correct, 83 (68.6%)
answered that it was incorrect, and 34 (28.1%) did not know what to answer. The majority of
the studied Greek teenagers with ADHD consider safe to make online purchases using public
Wi-Fi networks (70.3%). Only 12.4% of the studied Greek teenagers with ADHD compared
prices when making a purchase. Only 9.9% of the studied Greek teenagers with ADHD
discussed with their families about how they spend their money. These results indicated
insufficient financial literacy of more than 80% of the studied teenagers with ADHD in the area
of finding, using and evaluating information regarding finances (information retrieval and
evaluation).

Regarding solving numerical problems as an aspect of financial literacy, to the question
"Imagine that five friends are given a gift of 1,000 E in total. If the friends have to share the
money equally, how much does each one get?", only 6 (5%) answered correctly, 11 (9%)
answered incorrectly, while 104 (86%) answered "I don't know". This finding indicates that
95% of the studied Greek adolescents with ADHD should further develop their numeracy
proficiency as an aspect of financial literacy.

Regarding saving, only 14 Greek adolescents with ADHD (11.6%) saved money every
month suggesting saving as an underdeveloped aspect of financial literacy in Greek adolescents
with ADHD.

Regarding planning, the majority of the studied Greek ADHD adolescents did not plan
what they spent their money on (N = 101, 83.5%). Regarding whether it is considered important
to pay attention to the security of a website before making an online transaction, only 28.9%
answered positively (N = 35). Besides, 94.2% (N = 114) did not set aside money for their goals.
These findings indicate that more than 80% of Greek teenagers with ADHD should develop
further their planning as an aspect of financial literacy.

Regarding orientation in the legal system, the majority of the studied Greek teenagers
with ADHD considered not important to read the terms and conditions when buying something
online (N = 91, 75.2%), that signalized a need for further development of this aspect of their
financial literacy.

The results suggest that Greek adolescents with ADHD would benefit from additional
emphasis on enhancing their knowledge about lending (96.7% out of them), developing their
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numeracy proficiency (95% out of them), planning within the realm of financial literacy,
finding, using and evaluating information regarding finances (80% out of them), orientation in
the legal system (75% out of them).

Discussion

The research findings support the hypothesis that adolescents with ADHD show deficits
in fundamental financial knowledge. In the sample of Greek adolescents with ADHD, a notable
majority demonstrated insufficient skills in evaluating information about the prices and safety
of online shopping, seeking spending guidance from family members, and having a
rudimentary understanding of the legal framework surrounding financial issues.

Greek adolescents with ADHD should undergo additional development in various
aspects of financial literacy, including gaining knowledge in business, economics, or finance,
exercising autonomy in money management decisions, understanding specific financial
terminology like inflation or lending, and improving proficiency in solving numerical problems
related to finances.

Greek adolescents diagnosed with ADHD stand to benefit from comprehensive
improvements in their financial literacy skills. This entails not only acquiring foundational
knowledge in subjects such as business, economics, and finance but also actively engaging in
decision-making processes concerning their finances. Strengthening their autonomy in
managing money will empower them to navigate financial situations effectively. Moreover, a
deepened understanding of specific financial terms like inflation and lending will equip them
with the necessary vocabulary to comprehend and discuss financial matters confidently.
Additionally, enhancing their proficiency in solving numerical problems related to finances will
enable them to analyze and address financial challenges with greater ease and efficiency.
Overall, investing in the holistic development of these various aspects of financial literacy will
equip Greek adolescents with ADHD with essential skills for navigating the complexities of the
financial world and achieving greater financial independence and stability.

Conclusions

In conclusion, this study sheds light on the financial literacy of teenagers with Attention
Deficit Hyperactivity Disorder (ADHD) and underscores the importance of addressing this
critical aspect of their development. The findings reveal that teenagers with ADHD may face
unique challenges in acquiring and applying financial knowledge, with implications for their
long-term financial well-being. Specifically, deficits in planning, impulse control, and attention
regulation associated with ADHD may hinder their ability to make informed financial decisions
and manage money effectively.

Teenagers with ADHD encounter some obstacles in learning about financial concepts
and principles. This could be due to factors such as reduced attention span, difficulty focusing
on complex tasks, or challenges with memory retention.

Even if teenagers with ADHD are able to acquire financial knowledge, they may
struggle with applying it effectively in real-world situations. Impulsivity and difficulties with
executive functioning can make it challenging for them to plan and make sound financial
decisions.

The challenges faced by teenagers with ADHD in acquiring and applying financial
knowledge can have significant implications for their long-term financial well-being. Poor
financial decision-making in childhood and adolescence may lead to difficulties managing
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finances as adults, potentially resulting in financial instability, debt, and other adverse
outcomes.

Overall, this analysis underscores the importance of recognizing and addressing the
unique challenges that teenagers with ADHD face in developing financial literacy skills. By
understanding these challenges, educators, parents, and policymakers can implement targeted
interventions to support the financial well-being of this population and mitigate potential long-
term consequences. By incorporating strategies that accommodate their specific learning needs
and provide structured support, educators, parents, and policymakers can help empower
teenagers with ADHD to develop essential financial skills and foster greater independence in
managing their finances.

Furthermore, the study underscores the importance of collaboration between various
stakeholders, including healthcare professionals, educators, and financial literacy experts, in
addressing the intersection of ADHD and financial literacy. By working together to identify and
implement evidence-based interventions, we can better support the financial well-being of
teenagers with ADHD and equip them with the skills they need to navigate the complexities of
the modern financial landscape.

Overall, this research contributes to a deeper understanding of the challenges and
opportunities related to financial literacy among teenagers with ADHD, laying the groundwork
for future research and interventions aimed at promoting their financial competence and
resilience.
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Abstract:

Financial literacy is a mixture of knowledge, skills, abilities and experience that is acquired in the process of
socialization, and it is necessary for coping with everyday situations in human life and as a part of specific
occupations. A study among 136 Greek teenagers investigated their financial literacy by means of a survey
including questions from the scientific literature regarding planning, savings, lending, information finding, using
and evaluating, solving numerical tasks, and orientation in the legal system as some aspects of financial literacy.
It was found that the studied Greek teenagers should develop mainly such components of financial literacy as
savings, knowledge about some financial terms as interest, inflation, etc., independent decision-making regarding
money, and solving numerical tasks that could be facilitated by further school training in the financial area.

Keywords: education, financial (il)literacy, teenagers.

Introduction

Financial illiteracy refers to the lack of understanding and skills about financial issues.
Adolescents, as an age group in transition from childhood to adulthood, can be significantly
affected by financial illiteracy. Adolescents often have not yet gained experience in financial
activities and have not yet completed their education in financial matters. Moreover, education
on financial issues may be neglected in schools. This can lead to a lack of awareness on topics
such as managing a personal budget, understanding tax obligations, using credit cards,
investing and other important financial issues.

To address financial illiteracy among adolescents, it is important to integrate financial
education into educational programs. Schools and other educational institutions can provide
information and resources to teach the basics of finance and build skills that will help
adolescents in their daily lives and future financial well-being.

Theoretical framework

In recent years, the issue of financial literacy has gained prominence on the agendas of
various entities, including businesses, government agencies, educators, community groups,
organizations, and policymakers. Recognizing the importance of financial literacy extends
beyond individual households and families; it also holds significance for entire communities.
This is because individuals who are well-informed and financially literate tend to make more
informed decisions for their families, thereby enhancing their financial security and overall
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well-being. Strong and secure families, in turn, play a crucial role in promoting local
community economic development.

The concern regarding financial (il)literacy first surfaced during the stock market
opening in 1999 in the USA and it was further highlighted after the subprime mortgage crisis in
2008 (Ackert & Deaves, 2010). Financial illiteracy is a concept that has been defined in various
ways. According to the OECD, it involves the amalgamation of consumers', investors', and
businesses' understanding of financial concepts and products, along with their ability to assess
financial risks and opportunities. This enables them to make informed decisions, know where to
seek relevant assistance, and take effective actions to improve their economic well-being
(OECD, 2005).

Financial illiteracy, the lack of understanding and familiarity with financial matters can
have serious consequences for individuals and society as a whole. People who are not
financially literate may receive fewer opportunities for financial success. A lack of
understanding of the basic principles of financial management can lead to debt problems, lost
investment opportunities and generally lower levels of financial well-being.

Financial illiteracy leads to waste of financial information and misuse of private savings
(Ackert & Deaves, 2010). People who do not understand the management of their personal
budget and their financial obligations are more exposed to the risk of bankruptcy. Other people
may not choose the right product that best meets their needs because they find it difficult to
compare products (Lin, 2002). Lack of financial literacy can be a barrier to participation in the
economy. People may not be able to understand and take advantage of economic opportunities
or engage in economic activities that could benefit them.

People may not realize or admit their financial illiteracy (Nofsinger, 2018). Citizens
and entrepreneurs should know that they need to understand financial issues, that they need
financial education and that they need to seek advice from accredited institutions. At the same
time, consumers should be aware of the consequences of their actions and the contractual
agreements they sign in order to make informed responsible decisions (Nofsinger, 2018).
Education in financial management and basic financial concepts is especially important.
Students' economic status can affect their ability to complete an education degree and their
academic performance (Lyons, 2007).

Addressing economic illiteracy is therefore important to promoting economic prosperity
and stability at the individual and societal level.

Research methodology

The research carried out concerned high school students and aimed to investigate the
degree of illiteracy of the teenagers.

The main assumption of the research was that teenagers did not have basic financial
knowledge. Financial literacy leads to correct financial decision making and independence
(Charitha, 2018). It is therefore important to investigate whether adolescents are financially
literate and can stand independently in the financial domain and it was the objective of the
study. The present research is hoped to contribute to the collection of important information,
which will enrich the existing literature on financial illiteracy.

Research tool
A survey was chosen as the research tool, which was distributed to the adolescents. The
design and organization of the structure took into account the basic criteria for questionnaire
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design, so that the questions would reflect the literature review on the one hand, and on the
other hand, would respond to the research questions and serve the research objectives.
Based on the scientific literature, the domains tested for financial literacy were:

e planning (Amagir et al., 2018; Taylor & Wagland, 2011; Totenhagen et al. 2015; Vieira,
2012) — measured with the questions «l plan what | spend my money on rather than
spending somewhat spontaneously» (Prevett et al., 2020), “It is important to pay attention
to the security of a website before making a transaction online (e.g. https sites, safety
logo or certificate)” (OECD, 2022), “I set aside money for my goals” (Rojas-Vargas &
Vega-Mendez, 2020);

e savings (Amagir et al., 2018; Chen & Volpe, 1998; Furtuna, 2008; Lindsey-Taliefero et
al., 2011; Lusardi, 2006; Refera et al., 2016; Taylor & Wagland, 2011; Totenhagen et al.,
2015; Vieira, 2012) — measured with the question “I save some money | receive each
month for a future need” (Vieira et al., 2020),

e lending (Chen & Volpe, 1998; Furtuna, 2008; Lindsey-Taliefero et al., 2011; Refera et
al., 2016), credit (Amagir et al., 2018; Totenhagen et al., 2015) — measured with the
question “You lend 25 euro to a friend one evening and he gives you 25 euro back the
next day. How much interest has he paid on this loan?” (OECD, 2022)

e information finding, using and evaluating (Krechovska, 2015) — measured with the
questions “Have you received education in subjects related to business, economics or
finance as part of your school or university education?” (OECD, 2020), “Do you make
day-to-day decisions about your own money?” (OECD, 2022), “| think that it is safe to
shop online using public Wi-Fi networks (e.g., in cafés, airports, shopping malls)”
(OECD, 2022), “When the inflation rate increases, the cost of living rises” (Vieira et al.,
2020), “I compare prices when making a purchase” (Vieira et al., 2020), “I discuss with
my family about how I spend our money” (Vieira et al., 2020),

e solving numerical tasks (Krechovska, 2015) — measured with the question “Imagine that
five friends are given a gift of 1,000E in total. If the friends have to share the money
equally how much does each one get?” (OECD, 2022)

e orientation in the legal system (Krechovska, 2015) — measured with the question “I think
it is important to read the terms and conditions when buying something online” (OECD,
2022).

Sample description
The sample included 136 Greek teenagers attending general high school courses. Of
them, 67 were male and 69 were female.

The process of analyzing research data

The statistical program SPSS 29.0 for Windows (Statistical Package for Social
Sciences) was used in order to do the necessary processing and analysis of the research data
obtained from the questionnaire (Halikias, Manolessou & Lalou, 2015). Descriptive statistics
and chi-square analysis were applied.

Results

The statistical analysis and processing of the results led to very useful conclusions
regarding the degree of illiteracy of adolescents. Chi-square analysis was applied, and it was
established that the differences between the number of participants who chose each different
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option of answer to each question were statistically significant for all questions in the study (p <
.001).

Regarding planning, the majority of the studied Greek teenagers planned what they
spent their money on instead of spending somewhat spontaneously (69.9%), considered
important to pay attention to a website's security before making an online transaction (93.4%),
but did not set aside money for their goals (68.4%). These findings reveal that planning skills as
a component of financial literacy should be further developed in Greek teenagers, especially in
relation with the savings component of financial literacy.

Regarding savings, the most studied Greek teenagers did not save any money each
month (58.5%) that indicated savings as a not enough developed aspect of financial literacy
among Greek adolescents.

Regarding lending, to the question "You lend 25 euros to a friend one night and he gives
you 25 euros the next day. How much interest has he paid on this loan?" 37 (27.2%) answered
correctly, 25 (18.4%) gave the wrong answer while 74 (54.4%) answered “I don't know.” Greek
teenagers’ financial literacy should be further developed in the area of knowledge about
lending.

Regarding information finding, using and evaluating, to the question "Have you
received training in business, finance or economics related subjects as part of your school
education?" only 22 responded positively (16.2%) while 114 (83.8%) responded negatively. To
the question "Do you make daily decisions about your own money?" 46 (33.8%) responded
positively, 85 (62.5%) responded negatively, and 5 answered “I don't know” (3.7%). Regarding
the sentence "When inflation increases, the cost-of-living increases”, 49 (36%) responded that it
was correct, 54 (39.7%) responded that it was wrong and 33 (24.3%) did not know what to
answer. These aspects of financial literacy (training in business, finance or economics,
independent decision making about own money, knowledge about some financial terms such as
inflation) should be further developed in Greek teenagers. However, the majority of the studied
Greek teenagers did not consider safe to make online purchases using public Wi-Fi networks
(65.2%), discussed with their family how they spent their money (61.1%), and compared prices
when they made a purchase (80.1%). The most Greek teenagers in the sample seemed to report
satisfactory abilities for evaluating information as part of financial literacy.

Regarding solving numerical tasks as an aspect of financial literacy, to the question
"Imagine that five friends are given a gift of 1,000E in total. If the friends have to share the
money equally how much does everyone get?", 45 (33.1%) answered correctly, 47 (40.9%)
answered incorrectly, while 44 (32.2%) answered “I don't know.” The Greek teenagers should
further develop their abilities for solving numerical tasks as an aspect of financial literacy.

Regarding orientation in the legal system, the majority of the studied Greek teenagers
considered important to read the terms and conditions when buying something online (87.5%),
that signalized a good base for further development of this aspect of their financial literacy.

Discussion

The hypothesis that teenagers did not have basic financial knowledge was partly
supported by the research findings. The most Greek teenagers in the sample seemed to report
satisfactory abilities for evaluating information regarding prices and security of online
purchases, seeking advice how to spend from their family, as well as they had some basic
orientation in the legal system as part of their financial literacy.

Savings was not enough developed aspect of financial literacy among Greek
adolescents. The planning skills as a component of financial literacy should be further
developed in Greek teenagers, especially in relation with the savings component of financial
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literacy. The aspects of financial literacy like training in business, finance or economics,
independent decision making about own money, knowledge about some financial terms such as
inflation or lending, solving numerical tasks should be further developed in Greek teenagers.

Conclusions

The survey captured the fact that teenagers nowadays are largely financially illiterate.
Financial illiteracy among adolescents represents a serious challenge with broad implications
for their individual and social well-being. This research demonstrates that as a result of
financial illiteracy, adolescents experience difficulties in managing their finances,
understanding taxes, loans and online shopping, which can lead to financial insecurity. Most
teenagers need further development of some aspects of financial literacy such as savings,
financial planning, price control, security and transaction/shopping conditions.

Financial illiteracy comes because of the lack of financial education in schools. It is
characteristic that secondary education in Greece today lacks financial literacy courses for all
students. It is important to integrate economic knowledge into the curriculum in order to equip
young people with the necessary economic skills. Young people with limited financial literacy
are not sufficiently informed about their employment options. This has an impact on their
career decisions and their financial independence. It is characteristic that in our survey they
themselves rate their knowledge quite low. Society must understand the importance of financial
education and promote initiatives to combat financial illiteracy. This can be done through
educational programmes, events and awareness-raising, as well as the introduction of financial
education at all levels in the curriculum.

Addressing financial illiteracy among adolescents requires integrated efforts by society,
education and government authorities to ensure financial awareness and ensure the financial
well-being of young people.
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Abstract

The multiplicity of teacher’s roles combined with unfavorable working conditions can create stress and
professional burnout to him/her, with all that entails, also bring about negative effects on his/her health and on the
quality of teaching, but also by extension on students’ progress, things that are considered critical and important.
This article is mentioned mainly in the results of a study, which investigates the effect of stress and job satisfaction
on the development of the burnout syndrome of Greek teachers (permanent, substitute or hourly workers) of
special education, who are working in primary and secondary schools.

Based on the purpose and objectives of the study arose four (4) research questions, which should be answered, as
well as one (1) main and other twelve (12) secondary hypotheses, which would be confirmed or not. The survey
was conducted during the period April - June 2023 and the uniform questionnaire included four (4) separate
questionnaires, as follow: a) One with teachers’ demographics (5 questions), b) Oldenburg Burnout Inventory
(OLBI) for measuring burnout (16 questions), ¢) Job Stress Measure (JSM) for assessing job stress (16 questions),
and d) Minnesota Satisfaction Questionnaire (MSQ) for measuring employees’ satisfaction (20 questions). The
above uniform questionnaire was distributed through various teachers’ social networks, survey management
software named ‘Google form’, various emails, etc., through which were received 368 responses (282 - 76.6%
from women and 86 - 23.4% from men), which originating from respective participating special education
teachers. Finally, all the statistical procedures of this study were performed through the statistical IBM SPSS

Statistics-Ver. 25 program.

Keywords: Stress, job satisfaction, burnout syndrome, special education teachers.
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For the study and analysis of the phenomenon of job stress, a lot of research was done,

and many theoretical models have been developed, which highlight the following major sources
of it, as far as teachers are concerned:

e Students’ behavior/learning problems (Varnava-Scura, 1996).

e Time pressure felt by teachers to complete school curriculum.

e Low school performance of students.

e Unsatisfactory working conditions and low salaries.

Also, the degree of satisfaction of a person of his profession is determining factor for the
development of his social and family functioning, but also for the level of his mental health.
And a teacher with low levels of satisfaction is driven to work burnout and acts as a
discouragement to motivate and develop the creativity of his students (Moe, Pazzaglia &
Ronconi, 2010). One of the most important causes of teachers’ emotional burnout, is the
development of negative relationships with students, as well as the general bad climate that
prevails in the school classroom (Chang, 2009).

Teaching experience appears to have a positive effect on teachers’ job satisfaction (Wang
et al., 2018), and an enough important factor related to it is teachers’ prestige, which emerges
through social relationships. Regarding burnout, it is a phenomenon that has been studied for
more than forty years (Maslach & Leiter, 2017), which is a common as well as a complex
problem together that affects teachers emotionally, physically, and psychologically. Also, the
prevailing working conditions (Sari, 2004), the lack of support from administration,
bureaucracy (Billingsley, 2002), the increased demands of the role of the employee in special
education, and relationships with parents (Kourkoutas et al., 2015) are significant factors to the
exhaustion of teachers.

Burnout and job satisfaction of Greek teachers and special education teachers, affect their
professional and personal life, has a direct and substantial impact on the teachers themselves,
on key recipients of their services, students and a direct impact on their efficiency and the
productivity in the education system. Job stress and burnout are the subject of this study, as
well as their role in the mental and physical health of special education teachers. The present
study also aims to investigate the factors of this burnout in special education teachers in the
classrooms of the secondary education level.

Regarding the main content of this article, there are some theoretical references for job

stress, job satisfaction, and burnout syndrome. Also, in this are mentioned the aim and tasks of
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the study, research hypotheses, sample, methods for collecting the research data, and the results

of the research and the relationships between the above three variables.

1. Theoretical Part
Stress and Job Stress

Anxiety disorders are the most common group of psychiatric disorders, and 25% of
people have at least once met the criteria for such a disorder. They have high individual and
societal costs, as they tend to be chronic and cause disabilities and physical disorders.
Workplace is one of the main factors causing stress, which is created when the demands of the
work environment exceed the abilities that individuals possess to carry them out.

Anxiety is an unpleasant and undefined feeling, associated with a multitude of physical
reactions, and is usually characterized as a state of excessive worry, or discomfort and fear
(Eysenck, 1997). The World Health Organization (WHO) defines job stress as “[Job stress is]
The reaction that people may have when faced with work demands or pressures for which they
have no knowledge or skills, resulting in difficulty coping with their work” (Leka et al., 2003,
p. 1). The common element of most definitions for job stress is the pressure that the person
feels in his workplace, for a certain period time (Saridi et al., 2016).

For the interpretation and analysis of job stress, many theoretical models have been
developed, which make it easier to understand the way in which this affects employees. Some
of the most important of them are: General Adaptation Syndrome (GAS), Job Demand -
Control - Support Model, Transactional Model of Stress, Cooper and Marshall’s Model of Job
Stress, Transactional Model of Stress and Coping, Effort - Reward Imbalance Model (ERI), Job
Demands - Resources Model (JD-R), and Person-Environment Fit Theory.

Most of the factors that contribute to the appearance of job stress converge in the
conditions of work pressure, insecurity, excessive demands, combined with the individual's
inability to respond according to his cognitive background and skill set, as well as the ability to
control or support employees, constitute the most general framework of factors that trigger job
stress (WHO, 2003). Along with the above, both individual and environmental factors should
be considered, which contribute to the development of this phenomenon (Stefanidou et al.,
2010).

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 197



Koumoutsou, Maria- Sara
Some of the most important causes of job stress are (Triperina, 2002) the poor

interpersonal relationships between colleagues, excessive workload of the staff, exclusion of
employees from decision-making, and work-life imbalance. In a study (Vakola & Nikolaou,
2005) job stress was found to be associated with lack of motivation, occupational accidents,
reduced performance at work, reduced job satisfaction employee’s side, problematic
communication, intra-professional conflicts and negative attitude towards organizational
changes in the workplace.

Most important sources of teachers’ job stress are (Brown & Nagel, 2004) students’
behavior problems, time pressure felt by teachers to complete school material, and
unsatisfactory working conditions. A study conducted by Lazuras (2006) in Greece found that
among the stressors reported by Special Education teachers as limiting their performance were
factors related to organizational aspects of the job, such as organizational structure, lack of
information about what and how they should do, insufficient supervision and inspection, and
lack of co-operation between colleagues. Platsidou and Agaliotis (2008) found that the
heterogeneity of classes, the activities of the daily program, the implementation of the syllabus,
the assessment of students with special needs and the collaboration with other scientific bodies,
with parents and with colleagues, were the most stressful factors for special education teachers.

Zhong et al. (2009), in their research on university teachers in China concluded that
burnout is the first reaction to job stress and that it plays an important, mediating role in the
relationship between job stress and teachers’ physical and mental health. Also, according to
Maher (1983), burnout may be the result of chronic and not rationally managed stress that
people experience in trying to respond satisfactorily to more than one role (Antoniou & Dalla,
2008). Billingsley (2002) also reports that job stress is clearly related to teacher burnout and
attrition.

Leontari, Kyridis & Gialamas (2000) found that female teachers as well as teachers with
less experience and lower qualifications have more stress than their other colleagues, while in
relation to age, marital status, years of service and educational level, no statistically significant
correlations were found between men and women teachers. Unmarried have been consistently
shown to have higher levels of burnout, and newly appointed teachers show higher levels of
depersonalization and emotional exhaustion compared to all other age groups (Polychroni &
Antoniou, 2006).
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Research findings by Aftab and Khatoon (2012), which examine the relationship of job

stress with demographics of secondary school teachers, show that teachers experience low
levels of job stress. Regarding gender, male teachers have higher stress levels than female
teachers. The research results by Shkembi et al. (2015), which investigates workplace stress
among primary and secondary school, showed that job stress was significantly predicted by
place of residence and level of education but not by age, gender, marital status, or work
experience. Kourmousi & Alexopoulos (2016) found that female and younger teachers reported
significantly higher levels of stress, and secondary education teachers had more stress than
those in primary education.

Tsiakiros and Pasiardis (2002) found that teachers deal with their stress by creating
friendly and cooperative relationships with colleagues, make timely and responsible planning in
the educational process, try to have good relations with parents and try to they find the positive
elements of a situation. Finally, dealing with and managing job stress is a special case that
depends on social support, family environment, age, gender, etc. (Hatzichristou, 2004).

Job Satisfaction

Locke (1976) characterizes job satisfaction as the positive emotional response of the
individual towards the specific work he performs, to the extent that his professional values are
fulfilled at the same time. Weiss (2002) found out that job satisfaction is not simply an
emotional reaction but a comprehensive attitude resulting from the judgment of the individual.
The research showed that teachers with low levels of job satisfaction are likely to develop
negative relationships with their colleagues (Allodi & Fischbein, 2012).

Most important factors which determine job satisfaction are those that are related to the
same individual, that is: gender, age, level of education, professional experience, and
personality of the employee (Tsounis & Sarafis, 2015). But also, there are some other
endogenous (e.g. skills of employee, intrinsic job satisfaction, freedom of choices, decision
making, taking initiatives, independent work) and exogenous factors (e.g. space and working
conditions, salary, gifts or bonus, working hours, promotions, security, leadership).

Gkolia and Koustelios (2014) found that there are five (5) factors related to job
satisfaction: role of the school principal, interpersonal relationships with colleagues, love and

interest that teachers show for their profession, the nature of the work, and the conditions that
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prevail in the workplace can work positively or negatively in terms of job satisfaction.

According to Gkolia and Koustelios (2014) the main factors of teachers' job satisfaction are the
prestige, nature of work, relations with the students, relations with the colleagues and manager,
salary, and working conditions.

Theories surrounding motivation are the cornerstone and connecting link of the
theoretical approach to the phenomenon of job satisfaction. They are divided into two major
categories, ‘Ontological theories/approaches’ (those that satisfy and motivate workers and are
related to the needs one presents to motivations linked to the nature of work or its environment)
and ‘Mechanistic theories/approaches’ (they emphasize on the conditions that prevail, which
can enhance both efficiency and employee satisfaction) (Cole, 2002).

Job satisfaction is affected by the practiced form of leadership, and also, it has been found
out that the more positive the school climate and the more cooperation, interaction and support
teachers seek, the higher their job satisfaction is expected (Gkolia, Belias & Koustelios, 2014).
Also, for the manager to function as an effective leader, it is important to cultivate the
appropriate organizational culture, which should be based on shared values, goals, and
orientations, as the organizational culture determines the behavior and the attitudes adopted by
the members of the educational organization (Belias & Koustelios, 2014). On top of that, the
research by Belias and Koustelios (2014) showed that the director who adopts characteristics of
transformational leadership, acts as an example to be followed by the educational staff,
promotes, and strengthens the cooperation between them, so that the jointly pursued goals can

be achieved.

The Burnout Syndrome

Maslach, Jackson and Leiter (1996) define burnout as a psychological syndrome and
emotional exhaustion, depersonalization and reduced job efficiency that may arise between
people competing for a position (Mearns & Cain, 2003). Pines and Keinan (2005) believe that
job burnout is one of the most important consequences of work stress and is due to the negative
effects of chronic work stress on health, but also to psychosocial factors. Also, Pines (2002)
believes that some factors that cause burnout in teachers are difficulties in handling children
with attention deficit and other difficulties, incompetent managers, lack of support in cases of
students with special needs, low wages, involuntary teacher movements, social pressure,

demanding parents, and excessive bureaucracy.
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In general, the main factors which cause the burnout syndrome to teachers are the

individual (e.g. gender, age, years of service, marital status, educational level) and the
educational environmental (e.g. workload, ambiguity and conflict of roles, low salaries,
peculiarities of each workplace) factors (Antoniou & Dalla, 2009). According to Stagias and
lordanidis (2014) the stress the teachers experience can be defined as a set of unpleasant and
negative emotions (e.g. anger, sadness, depression), and the increased stress can lead to reduced
effectiveness of teachers, which in turn may lead to poor performance of students (Pappas,
2006). While teachers’ burnout can be defined as the syndrome that it is the result of chronic
work stress and is characterized by physical, emotional and behavioral exhaustion (Kyriacou,
1987).

Papagianni and Reppa (2008) found out that the burnout of the Greek general education
teachers is in lower levels compared to teachers' burnout working in special education. While
Koustelios and Tsigilis (2005) found that the basic factors responsible for the occurrence of
burnout on general education teachers is the nature of their work, management of the school
unit, relationships between colleagues, and general conditions that prevail in the school
environment. In the research by Tsigilis, Zachopoulou and Grammatikopoulos (2006) was
realized that job satisfaction in teachers of the public sector, caused by the conditions and
nature of work itself, is negatively related to the burnout.

Effects of stress and by extension burnout are twofold, both in school organizations and
individual teachers. The school organizations are affected by the loss of teachers, either due to
resignation or premature retirement, but also by reducing the effectiveness of those who
remain, while at the individual level the consequences relate to health problems, low self-
esteem, and deterioration of personal relationships (Howard & Johnson, 2004). Siu (1995)
summarizes the following effects of burnout on teachers: psychological exhaustion,
psychological dysfunctional stress and physical, low job satisfaction, high levels of negative
stress, and emotional, behavioral, and mental symptoms. Ghani, Ahmad, and Ibrahim (2014)
believe that stress in special education teachers is the result of the following key factors:
inappropriate behavior of students, workload, limited available time and resources, low
recognition of their special efforts, and bad interpersonal relationships. High levels of work

stress in special education teachers result in occupational dissatisfaction, burnout and
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eventually lead teachers to leave the profession completely or go to general education schools

(Lazuras, 2006).

Biglan et al. (2013) found three main variables related to burnout syndrome of special
education teachers: experiential avoidance, conscious awareness, and valuable living. Also,
both the conflict of roles as well as the ambiguity of the roles contribute significantly to the
exhaustion of special education teachers, considering their gender, experience and training
(Elibiary et al., 2017), and their high degree of job satisfaction is negatively correlated with
burnout (Platsidou & Agaliotis, 2008). Even in the study by MacKenzie et al. (2010) it was
found that special education teachers at the same time experiencing negative emotions such as
frustration, isolation, and anger, but also positive emotions such as sensitivity, compassion,
emotion, and passion for their work.

The research by Antoniou, Polychroni and Walters (2000) showed that Greek special
education teachers are experiencing moderate to high levels of stress, low levels of personal
achievement, moderate to high emotional exhaustion and moderate levels of depersonalization.
Research by Skarlatos (2019) on teachers in secondary special education showed that they
experience higher burnout levels compared to other surveys conducted in Greek teachers of
primary or secondary general education (Koustelios & Kousteliou, 2001), but also teachers of

primary special education (Platsidou & Agaliotis, 2008).

2. Methodology of the Conducted Psychological Research
Aim and Tasks of the Study
The main objective of this research is to investigate the stress and job satisfaction factors
and how it affects the development of burnout syndrome on Greek special education teachers.
Individual objectives are the investigation of the levels of burnout, work-related stress,
the overall job satisfaction, and its individual dimensions, and finally, whether and to what
extent certain demographic and social factors influence their burnout and job satisfaction.
From the above arise 4 research questions, as follows:
1. How do stress and job satisfaction affect Greek special education teachers’ burnout?
2. What are the levels of burnout and the individual dimensions among special education
teachers?
3. What is the level of work-related stress and job satisfaction among special education

teachers?
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4. What are the demographic factors that affect the levels of burnout, stress, and job

satisfaction among special education teachers?

Participants and Research Hypotheses

The research participants were Greek special education teachers (permanent, substitutes
or hourly workers) working in primary and secondary education, and the sampling method
which selected was the “convenience sampling”.

The main hypothesis of this study hypothesizes that “Stress and job satisfaction influence
the development of burnout syndrome in Greek special education teachers”.

But there are still 12 hypotheses, which hypothesize that:

Stress among these teachers is influenced by their gender.
Age is a predictor of stress for special teachers.
Years of professional experience influence their stress.
Job satisfaction among them is influenced by their gender.
Teachers’ age affects their job satisfaction.
Duration of professional work affects job satisfaction.
Age is a predictor of the development of burnout.

Gender is a factor that develops the burnout.

© © N o g B~ w DR

Teachers’ years activity influences the development of burnout.

[EEN
o

. There is an inverse relationship between stress and job satisfaction.

[EEN
[EEN

. There is a directly proportional relationship between stress and burnout syndrome.

[EEN
N

. There is a directly proportional relationship between job satisfaction and burnout.

Methods for Collecting Research Data and Processing of Results
The research was conducted during the period April - June 2023 mainly through “Google
Forms” application, and in total were received 368 responses to its four (4) questionnaires. The
questionnaire was uniform, all questions were scored on Likert scales, and included the
following 4 sections: a) Demographic characteristics (5 questions), b) Oldenburg Burnout
Inventory (OLBI) for measuring burnout (16 questions), c) Job Stress Measure (JSM) for
assessing job related stress (16 questions), and d) Minnesota Satisfaction Questionnaire (MSQ)

for measuring employee satisfaction (20 questions).

Yearbook of Psychology
2024, Vol. 15, Issue 2, Online ISSN 2683-0426 203



Koumoutsou, Maria- Sara

Initially, descriptive statistics were carried out with tables or charts of absolute and

relative frequencies. A test of independence was then performed with the chi-square test

procedure to investigate the proportionality of the sample and any effects between demographic

characteristics. For OLBI, JSM and MSQ questionnaires, reliability analysis was applied.

Correlation analysis was also applied to establish the correlations between the dimensions of

the questionnaires, and regression analysis where this was necessary. Finally, all statistical

procedures were performed with the IBM SPSS Statistics - Ver. 25 statistical program.

3. Results of the Conducted Research

N Yo

Sex

Man 86 234

‘Woman 282 76,6
Age (ycars)

21-30 22 6,0

31-40 165 44,8

41 - 50 141 38,3

51-60 40 10,9
Lducation Level

University 26 7.1

University of T'echnology 19 5.2

MS¢ 305 829

PhiD 18 4.9
Marital Status

Unmarried 133 36.1

Married 220 598

Divorced 15 4,1
Work Experience (years)

1-10 198 53,8

11-20 140 38,0

21-30 22 6,0

30 or more 8 2:2

Demographic Characteristics

In in the adjacent Table 3.1 we can observe that
from the 368 participants special teachers, 282
(76.6%) were women, 165 teachers (44.8%) were
between 31-40 years, 82.9% hold a MSc and 4.9% a
PhD, 59.8% were married, and 53.8% had work
experience from 1-10 years. Also, from the
application of the ‘Chi-square Test’ it is found that
the age of the teachers is independent of the gender,
work experience, and marital status (p>0.05), and the
level of education differs statistically significantly in

terms of gender (p<0.05). So, according to the

characteristics of the sample, no bias is expected in the research results.

Table 3.1: Distribution of demographics

Stress Measurement Results

N Mcan sSD p-valuc . . .

Sex 0.024 Investigating the variability of

Man 86 2,73 0,98

Woman 282 295  0.64 the Job Stress Measure (JSM)
Age (years) 0,051 . . . .

21 -30 29 319 0.53 questionnaire in terms of demographic

31 -40 165 2,86 0,80 .. . .

41 - 50 141 2.89 058 characteristics in the adjacent Table

51 - 60 40 2,95 1.00 .
Education Level =001 | 3-2, can be seen that only the variable

University 26 2,46 1,21 , ,

University of Technology 19 245 074 Age' does not affect the stress score

MSce 305 2,94 0,65

PhD 18 337 0‘5;2 (p>0.05). Also, female teachers have a
Marital Status 0,004

Unmarried 133 3.00 0,73

Married 220 2,81 0,74

l)ivt)l‘ceq. . ] ]5 3.40 0,61 204
Work Experience (years) 0,001

1-10 198 2.92 0,68

11-20 140 2,97 0,69

21-30 22 2,73 1,17

30 or more 8 1,72 0,50
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statistically significantly higher degree of stress than males (p<0.05), PhD holders have the

highest degree of stress, the married have the lowest level of stress, and those who have been

working for 30 years or more have the lowest stress score.
Table 3.2: Comparisons of JSM by demographics

Job Satisfaction Measurement Results
From the investigation of Minnesota Satisfaction Questionnaire (MSQ), in terms of

participants' demographics, have

N Mean SD___ p-value | peen found the following (Table
Sex 0,535
Man 86 3,26 1,03 3.3): Age, Marital status and Work
Woman 282 3:25 0,72
Age (ycars) 0,035 | experience are the variables that
21-30 22 3,32 0,97
31=40 15 3,25 0,79 influence the variability (p<0.05)
41 -50 141 3,33 0,79
31 =00 40 29 9,74 of the score of MSQ questionnaire
Education Level 0,335
University 26 2,92 1,25 dimension.
University of T'echnology 19 3.1 1,20
PhD 18 3,39 0,37
Marital Status 0032 | Jowest score is found in special
Unmarried 133 3,14 0,84
Married 220 3,35 0,75 education teachers 51-60 years old,
Divorced 15 2,87 0,95
Wark Lxpericnce (years) 0,004 | and divorced special education
1-10 198 3,35 0,81
11-20 149 3,15 0,74 teachers score the lowest regarding
21-30 22 3,39 0,86
30 ecnion 8 223 9,80 marital status. Finally, teachers

with work experience from 30 or more years have the lowest score in the ‘general dimension’

of MSQ.

Table 3.3: Comparisons of ‘general dimension’ by demographics

Burnout Syndrome Measurement Results
Oldenburg Burnout Inventory (OLBI) questionnaire was used in this study in order to
measure burnout, and it consists of the ‘Exhaustion” and ‘Disengagement’ sections, which will

be analyzed in the 2 below tables.
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N Mean SD p-value

Sex 0,504
Man 86 2 0,60
Woman 282 2 0,44

Age (years) 0,002
21-30 22 2,64 0,44
31-40 165 2,31 0,49
41-50 141 243 0,51
51-60 40 2,32 0,24

Liducation Level 0,002
University 26 2,48 0,79
University of Technology 19 2,37 0,59
MSe 305 2,34 0,40
PhD 18 2,95 0,65

Marital Status 0,103
Unmarried 133 2,43 0,49
Married 220 2,34 0,48
Divorced 15 2,56 0,29

Work Experience (years) 0,137
1-10 198 244 0,45
11-20 140 2,33 0,50
21-30 22 2,14 0,52
30 or more 8 2,38 0,40

Investigating initially the effects of
the ‘Exhaustion dimension’ (Table 3.4), in
terms of demographic characteristics, the
results show that Gender, Marital status
and Work experience do not affect the
degree of it (p>0.05). On the contrary, Age
and Level of education affect the degree of
Exhaustion as they present statistically
significant differences (p<0.05). More
specifically, teachers aged from 21 to 30
years, and those holding a PhD have the

highest degree of Exhaustion.

Table 3.4: Comparisons of ‘Exhaustion dimension’ by demographics

N Mean SD p-value
Sex 0,460
Man 86 2,32 0,45
Woman 282 2,34 043 o
Age (years) 0,021
21-30 22 2,51 0,34
31 -40 165 2,29 0,40
41-50 141 238 0,47
51 - 60 40 2.26 0,48
Education Level 0,025
University 26 245 0,64
University ol Technology 19 2,46 0,32
MSe¢ 305 2,30 0,40
PhD 18 2.69 0,56
Marital Status 0,004
Unmarried 133 243 0,41
Married 220 2,27 0,45
Divorced 15 243 0,29
Work Experience (years) 0,067
1-10 198 231 0,46
11-20 140 2,37 0,39
21-30 22 2,27 0,50
30 or more 8 2.63 0.40

teachers have an average score of 2.43.

Regarding
dimension’ (Table 3.5), Gender and Work

‘Disengagement

experience don’t affect its score. But,
affected by Age,

and Marital

Disengagement s

Education level status,
according to the results (p<0.05). More
specifically, teachers who are aged 21-30
years have a higher degree of
Disengagement than the rest, PhD holders
have a higher score of this dimension,
married teachers have an average score of
2.27,

while unmarried and divorced

Table 3.5: Comparisons of ‘Disengagement dimension’ by demographics

Interaction Results between Stress, Job Satisfaction and Burnout Syndrome
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From the application of the correlation analysis, it is found that almost all the dimensions

of the questionnaires used in this study have a high degree of correlation between them. The
Exhaustion dimension of OLBI has positive correlation with the total score of JSM and
negative correlation with the total score of MSQ and its individual dimensions. The
Disengagement dimension of OLBI, has a low degree of correlation with JSM. Also, the total
score of JSM is negatively correlated with the Intrinsic, Extrinsic and General dimensions

respectively.

Results on the Relationship between Stress and Burnout Syndrome
From the application of the regression analysis, it is found that the effect of stress
evaluated with the JSM questionnaire has a statistically significant effect on the burnout
syndrome. It also has a statistically significant effect on both dimensions (exhaustion and

disengagement) of burnout.

Results on the Relationship between Job Satisfaction and Burnout Syndrome

From the regression analysis between the dimensions of job satisfaction and burnout
syndrome, it is observed that all dimensions of Job Satisfaction have a statistically significant
effect on burnout syndrome, but also on the individual dimensions. Regarding the degree of
influence of the job satisfaction dimensions, it is found that the Exhaustion dimension is
influenced from the Intrinsic dimension, from the extrinsic dimension and from the general
dimension. Finally, only the two (2) dimensions of job satisfaction affect the Disengagement,

Intrinsic and Extrinsic dimension.

4. Discussion - Conclusions - Limitations
Discussion on the Research Data

The purpose of this thesis was to evaluate the levels of stress and burnout as well as the
satisfaction of special education teachers in Greece. It was also investigated whether these
levels are influenced by demographic factors and how they are related, both to the occurrence
of burnout in professionals and to stress levels.

From the interpretation of the results of the OLBI burnout scale, it was found that Greek
special education teachers show on average high levels of burnout, because of intense

psychological and physical strain, with the dimension of Exhaustion from the job being
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reflected at higher levels compared to the dimension of Disengagement. Regarding the

demographic characteristics of the academic staff and their relationship with feelings of
professional burnout, the gender of the special education teachers did not appear to be a
significant differentiating factor in terms of the Exhaustion and Disengagement dimensions of
the OLBI questionnaire. The factors age and education level of the special education teachers
affect the differentiation of burnout both in the Exhaustion dimension and in the
Disengagement dimension of the OLBI questionnaire. Also statistically significant is the
differentiation of Disengagement in terms of marital status.

From the stress investigation, it was found that the special education teachers face a
moderate degree of stress overall. Investigating the effects on stress levels and whether they are
affected by demographic characteristics, it was found that gender, education level, marital
status and work experience differentiate stress scores. Regarding teachers’ age, there was a
negative correlation with stress, as the higher the age, the lower the degree of professional
stress, however the differences between the age categories were not statistically significant.
Male teachers declared a statistically significantly lower degree of stress than females. Also,
teachers with higher formal qualifications, such as PhD and MSc holders, declare statistically
significantly higher levels of professional stress. Married special education teachers are
characterized by less stress than unmarried and divorced. Divorced people have the highest
levels of stress. These findings agree with other studies. Finally, the age and work experience
also found a negative correlation with stress levels, that is, the more years of experience
teachers have, the less stress levels they report, thing that agree with previous research.

Regarding the professional satisfaction of Greek special education teachers that was
investigated through MSQ, it was found that the score of the endogenous factors is influenced
by the demographic characteristics of teachers, in particular, gender, marital status, and
professional experience. Regarding gender, it was found that men declared a statistically
significantly higher percentage of intrinsic satisfaction than women, in agreement with other
studies. The married teachers declaring more satisfaction than unmarried and divorced ones,
and the more experience teachers have, the more satisfaction they derive from their work.
Concerning the external factors in relation to demographic characteristics that influence the
degree of satisfaction of teachers, they are gender and work experience. Men and those with
more years of experience report a higher satisfaction score. The evaluation of the general

factors of professional satisfaction showed that gender and level of education did not
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differentiate the general factor score. In terms of age, a higher grade was observed among

teachers 41 to 50 years old and the lowest among teachers 51 to 60 years old. While married
teachers, as in endogenous and exogenous factors, declare a higher degree of satisfaction.

In general, from the results of the investigation regarding professional satisfaction, it
appears that the special education teachers are quite satisfied with the educational system, with
the content of the teacher's work, but also with the school climate that prevails in general and
among colleagues, from the leadership style - collaboration with the principal and from the
relationships they have developed with students, parents, and the community outside the
school. Also, from the investigation of the correlation between stress, the dimensions of job
satisfaction and the dimensions of burnout, it was found that stress has a statistically significant
positive correlation with the levels of Exhaustion and Disengagement. On the contrary, job-
related satisfaction was negatively correlated with the Exhaustion and Disengagement
dimensions of burnout. It was also noticed that there is an inverse relationship between stress

and job satisfaction in special education teachers.

Conclusions of the Research

In conclusion and regarding the 1st research question which was: “How do stress and job
satisfaction affect the burnout of special education teachers in Greece?”, it was found that there
is an effect of stress and job satisfaction on the occurrence of burnout in special education
teachers.

Regarding the 2nd research question: “What are the levels of burnout and the individual
dimensions among special education teachers in Greece?”, evaluating the levels of burnout of
the sample considering the burnout levels of the OLBI scale as defined by Peterson et al.
(2008), the sample’s degree of exhaustion was high, as the mean score of the Exhaustion
dimension (2.38) was greater than the mean value of 2.25 (cut-off score). Similarly, the degree
of disengagement was high, as the mean score of the Disengagement dimension (2.33) was
greater than the mean value of 2.1 (cut-off score).

Concerning the 3rd research question: “What is the level of work-related stress and the
job satisfaction among special education teachers in Greece” it was found that the level of
stress in the entire sample was 2.90 which is higher than the average value (2.5) of the scale,

which means that special education teachers are characterized by stress. At the same time, high
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values were found in the levels of the dimensions of job satisfaction both in the intrinsic

dimension (3.47) and in the extrinsic dimension (2.89) and in the General dimension (3.25),
which means that they feel quite satisfied with their work them as all values are above the
average value (2.5) of the scale.

Concluding, regarding the 4th research question: “What are the demographic factors that
affect the levels of burnout, stress, and job satisfaction among special education teachers in
Greece” it was initially established that gender does not differentiate the levels of burnout even
though it affects stress and job satisfaction, where men report statistically significantly less
stress and more satisfaction than women. After the investigation of the age of special education
teachers, it was found that there is a gradual decrease in burnout in older teachers. The same
picture is presented in stress, where the elderly declared lower levels than the younger ones, but
without a statistically significant difference. Ultimately, in the dimensions of job satisfaction,
age has a statistically significant effect only on the General dimension. The level of education is
a variable that does not affect job satisfaction but significantly differentiates the dimensions of
burnout and stress. Specifically, the special education teachers with the highest level of
education declare statistically significant higher levels in the dimensions of burnout and stress.
As for marital status, it was found that the married have statistically significant lower levels of
disengagement, job stress and higher levels of intrinsic and general job satisfaction. Finally, the
variable work experience, was found to affect all dimensions of job satisfaction, with younger
teachers declaring less satisfaction than older solar teachers. Also, statistically significant
differences were found in the exhaustion and disengagement dimensions of burnout, as well as
stress, where older teachers report lower levels than younger ones.

With reference to the research hypotheses, the results of the previous statistical analysis
confirmed the basic hypothesis that stress and job satisfaction influence the development of
burnout syndrome in special education teachers.

All research hypotheses were also confirmed, except of the 8th hypothesis: “The gender
of special education teachers is a factor in the development of the burnout syndrome”, which
was partially confirmed, as there are differences between men and women, but they are not

statistically significant.

Limitations and Future Research Directions
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Although the findings of this study found that all the questionnaires used in this thesis are

reliable and our sample was satisfactory, we are not able to reduce the results to specific
categories of special education teachers, such as position or employment relationship. The
specialization of the results in different categories would help to take actions to limit the
burnout syndrome.

The future research effort could focus on stratified sampling in terms of primary and
secondary schools and proportional geographical coverage of the country. Even though the
reliability analysis found a high degree of the alpha (o) index, it is useful to repeat the study in a
sample with the same characteristics in order to investigate the stability of the relationships
between stress and job satisfaction with the dimensions of burnout.

5. Contributions - Recommendations

The occupation and the in-depth investigation of the topic of this study entitled “Influence
of Stress and Job Satisfaction on the Development of the ‘Burnout Syndrome’ in Teachers from
Schools in the Republic of Greece” gave the researcher the opportunity to delve into the
concepts of this syndrome and to understand the factors that affect the appearance of it in
special education teachers.

The uniqueness and innovation of the study lies in the fact that it combines the effect of
both job satisfaction and the effect of stress on burnout syndrome. While the studies so far
examined individually either the effect of stress or the effect of job satisfaction on burnout. To
date there are studies that investigate the phenomenon of burnout syndrome in general in
various categories of workers as well as in teachers in general. The present study is of particular
importance as it specializes in the investigation of the phenomenon in special education
teachers.

From the analysis of the research data, useful conclusions emerged about the interaction
of the phenomenon of burnout syndrome with stress and job satisfaction and about the
demographic characteristics that affect the levels of burnout and its dimensions. The assessment
and measurement method of the burnout syndrome phenomenon as defined is considered
indisputable during the preparation of this study and its quantitative and qualitative existence is
further confirmed by the present study.
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An important part of this thesis investigated the question of which characteristics or

combinations of characteristics affect burnout or the individual dimensions of burnout and are
therefore related to the development process or the maintenance of the syndrome. To answer
this question about which characteristics promote burnout or inhibit burnout, different statistical
methods were used, such as: analysis of variance, correlation, and multiple regression analyses.

In order to identify the possible factors influencing burnout, a wide range of independent
variables was collected during the study. In addition to the estimation of the dependent variable,
another generally critical point, which applies to any empirical study, lies in the choice of
measurement instruments for the collected constructs and independent variables. Depending on
the instruments used, results may vary. This fact was considered in the present study by
carefully selecting all the scales of the questionnaire as well as by checking them based on
factor and reliability analyses. Mainly scales that had already been tested and confirmed as
valid were used.

Given that research on Burnout Syndrome is currently in its infancy, compared to
research on other constructs of stress and job satisfaction, it is suggested that they expand to
larger sample sizes and specialize in investigating prevalence in individual categories of
educational constructs.

Overall, the results regarding the quantity and quality of the phenomenon certainly give
enough reasons for a serious health and school policy discussion about this stress syndrome,
which is apparently widespread among teachers. Ultimately, burnout does not only mean a high
level of suffering for the teacher but is also likely to have consequences for society as a whole
in the long term, which is already expressed, for example, in the disproportionately high
number of teachers taking early retirement. Even more serious are the consequences for the
services offered by special education teachers to such a sensitive category of students.
Consequently, for educational as well as economic reasons, it is also useful to further
investigate the direct and indirect associations regarding the development and maintenance

conditions of burnout.
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Abstract

This study examines the intricate connection among academic success, coping strategies, and resilience in high
school adolescents. The primary aim is to examine the influence of demographic variables, such as gender, age,
and family size, on resilience scores and teenagers' capacity to cope with life's challenges. This research used a
comprehensive methodology that included analyzing coping strategies and resilience using established scales and
investigating the relationship between these aspects and academic performance indicators. Significant correlations
have been found between demographic characteristics, resilience scores, and coping abilities, as shown by the
most influential research. Resilience and coping abilities are crucial for emotional well-being and the study results
indicate that there may be a definitive association between these factors and academic accomplishment.
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Introduction

The aim of current study is to investigate the complex relationship between resilience, coping
strategies, and academic performance in high school students, regarding the maintenance of
psychological well-being. Specifically, the specific characteristics of gender aid and the number
of monthly numbers same to have a great influence regarding the resilience scores and the
capacity of adolescence to regulate their life and their school performance. The study of their
strategies regarding that is aliens is also studied.

Regarding the review of resilience in the first place definition is described, so the term
resilience is regarded as an important field of research. In general, this is a complex term, which
include a multitude of factors and it is very important as it concerns mental health and is
regarded as a key factor for successful mental and social adjustment. Werner was the first
psychologist who tried to define resilience according to whom it is the ability that individuals
have to cope effectively with the internal pressures of their vulnerabilities. In this definition it is
added that every person has stress at some point in their life and moreover it is regarded as the
relative resistance to psychosocial risk experiences. Later it was defined as an individual set of
characteristics which are combined with the characteristics that allow them to overcome the
adversities they face and lead to resilience. So it would be described as the ability of individuals
to tend towards health preservation including opportunities for experience. Positive side it's
highlighted that there is a multidimensional nature of this there and so resilience is a
developmental process and not a passive effect (Ransdell, 2011).
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In additional coping skills affect students' well-being and academic performance. Ragusa et al.
(2023) also emphasise the importance of resilience-related skills like problem-solving and
positive reinterpretation in managing academic stress and anxiety. These results suggest that
resilience and effective coping strategies may lessen academic stress's negative effects on
students' performance and well-being.

Methodology

The study sample included pupils from high schools in the Secondary Education, aged between
13 and 15 years. The sample size included 110 students. The instrument used is a questionnaire.
To be more precise, three surveys were sent for completion. It is used the annual grade average
of the students in our sample to assess their academic achievement. To gather data on the
demographic characteristics of the participants, a concise and organized questionnaire
consisting of closed-ended questions was administered. Students were required to submit
information on their gender, age, class, and number of family members. The other two
questionnaires are:

1. Motion Resilience Scale (RS) by Wagnild & Young (1993). Mamalikou (2012) translated
this scale into Greek before administering it to a group of adults and adolescents. The main
scale and its subscales revealed reliability indices within acceptable values in the sample of
teens, ranging from =.70 to =.89. This demonstrates that the scale used to assess mental
resilience is appropriate for use with teenage populations.

2. Coping Scale for Children and Adolescents (CSCA) by Brodzinsky et al. (1992). The scale
has a high internal reliability of 0.76 and repeated measure stability of r = 0.73 (Hitt &
Brodzinsky, 1991; Smith & Brodzinsky, 1994). Furthermore, the control sample consisted of
students from integrating departments rather than special schools (Brodzinsky et al., 1992).
Papakonstantinopoulou (2018) used this questionnaire for the first time in Greece, and the
results were positive.

Hypotheses

The initial hypothesis of current research is that demographic characteristics, namely gender,
age, and the number of family members, might impact resilience scores among high school
students. Another hypothesis is the ability of adolescents to navigate life's challenges and its
association with school performance, also in light of demographic characteristics. In addition, it
is aimed to establish a positive and significant relationship between resilience, coping
strategies, and school performance encountered contradictions. This study aims to highlight the
positive and significant relationship between resilience, the ability to manage problems, and
school performance.

Results and Discussion

The first hypothesis of this study posited that there are disparities in resilience scores and
academic achievement based on demographic factors (such as gender, age, and family size)
among high school students. According to the most recent research, it has been confirmed.

The study revealed significant disparities in resilience across different age cohorts (Sig. = 0.010
< 0.05). No statistically significant disparities are seen between males and females or among
different socioeconomic groups. Regarding academic performance, as evaluated by the mean
grades, there are no noticeable discrepancies across genders or social classes. Nevertheless,
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there were statistically significant changes (Sig. = 0.01) depending on age. The quantity of
family members has a substantial impact on both the mean grades (p-value: 0.000) and mental
fortitude (p-value: 0.000).

This is accordance to Silva & Silva (2021) who investigated the development and validation of
a measurement tool specifically developed to evaluate the resilience of educational institutions.
This scale includes many characteristics or traits that schools must have to support their
resilient behavior and guarantee good quality. Their results suggest that schools may vary in
their capacity to overcome difficulties, which might be influenced by demographic
considerations.

The hypothesis suggesting that demographic parameters such as gender, age, and number of
family members influence the ability of high school pupils to handle life issues was validated
The findings indicated significant statistical differences in the coping measures across different
age groups (Sig. = 0.030 < 0.05). There is no discernible disparity in statistical significance
between boys and girls, nor across different grade levels. Nonetheless, there exists a statistically
noteworthy disparity across families with different numbers of family members.

Ransdell's (2011) research aimed to determine the precise psychological and environmental
characteristics that allow pupils to attain academic achievement, even in difficult situations.
While the main focus is on individual students, the concept of resilience in the face of
challenges may also be applied to institutions. Schools that have a variety of demographic
features may exhibit varying levels of resilience.

The correlation matrix supports the third hypothesis, which suggests a relationship between
resilience, coping strategies, academic performance, and demographic factors. The analysis of
the sample revealed significant and strong positive relationships between average grades,
mental resilience, and the ability to manage problems. There is a strong and positive correlation
between Grades Average and Mental Resilience (Pearson Correlation: 0.847 & Sig.: 0.000),
Grades Average and Ability to Manage Problems (Pearson Correlation: 0.813 & Sig.: 0.000),
and Mental Resilience and Ability to Manage Problems (Pearson Correlation: 0.833 & Sig.:
0.000). The ability of students to successfully manage challenges and overcome academic
impediments is inextricably linked to their resilience and coping strategies.

Similar results were shown by Chemers et al. (2001) who highlighted the importance of
academic self-efficacy and coping abilities in predicting students' success in the classroom,
their adjustment, levels of stress, and overall health. This underscores the significant impact of
coping skills on the overall well-being and academic accomplishments of kids. A study done by
Arun et al. (2017) reveals that adolescents who have academic difficulties are more susceptible
to experiencing heightened levels of stress, which may then lead to the emergence of suicidal
ideation. This emphasizes the detrimental effects that academic difficulties have on the mental
well-being of adolescents, therefore underscoring the need to have effective problem-solving
and coping skills to overcome academic challenges. Furthermore, Downes et al. (2017) provide
unique perspectives on the progression of executive functioning from early infancy to
adolescence, highlighting the substantial transformations in executive capabilities that take
place throughout this critical period. Gaining insight into the progression of adolescents'
problem-solving abilities and coping strategies as they go through their educational journey is
crucial for grasping its influence on their academic performance.

It is also confirmed a positive and significant correlation between resilience and academic
performance. Our research findings suggest that 71.8% of the variability in mental resilience,
the variable under investigation, can be explained by the independent variable, which is the
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average of grades. The model has statistical significance, as shown by the very low sig. value
(sig. = 0.000). The positive unstandardized coefficient value (0.910) indicates a clear
correlation between an upward shift in grade average and a corresponding rise in mental
resilience. The significance of the coefficient (Sig. = 0.000) reflects the statistical importance of
this connection.

Several studies have examined the relationship between resilience and academic performance.
For instance, Masten and Narayan (2012) found that resilient children exhibit exceptional
academic achievement, even in the face of difficult situations. Similarly, Bonanno (2004)
highlighted the capacity of individuals to thrive after traumatic experiences, suggesting that
resilience may positively impact academic performance. However, it is essential to consider the
impact of demographic factors on this association. Demographic factors such as socioeconomic
status, ethnicity, and gender have been seen to influence both resilience and academic
performance (Masten, 2001). Children from economically disadvantaged backgrounds may
face additional barriers that impact their resilience and, thus, their academic performance.

The existence of a significant and positive association between the coping abilities of teens and
their academic achievements was confirmed. The study findings indicate a strong and favorable
link (Pearson: 0.813, Sig.: 0.000) between grade average and ability to manage problems.
Moreover, the independent variable, grade average, may explain 66.1% of the variance in the
dependent variable, the ability to manage problems. The extremely low sig. value (sig. = 0.000)
indicates that the model has statistical significance. The ability of teenagers to proficiently
navigate adversities is intricately linked to their academic attainment. The coping techniques
used by adolescents have a significant impact on their academic progress and overall well-
being. Arsenio & Loria (2014) emphasize the substantial influence of teens' coping strategies
and emotional states on their academic success, suggesting a mutual connection where coping
strategies may influence academic performance and vice versa. This underscores the need to
understand and foster effective coping mechanisms in adolescents to positively impact their
academic performance.

According to findings there is a favorable link between resilience, coping mechanisms, and
academic achievement. The research demonstrates a strong and positive correlation of 0.833
(Pearson correlation) and a significance level of 0.000 between mental resilience and the ability
to manage problems. Moreover, mental resilience explains 69.4% of the variation in the ability
to manage problems, indicating that it is a very influential factor in predicting this outcome.
The model has statistical significance, as shown by the very low sig. value (sig. = 0.000). This
suggests that the relationship between mental resilience and the ability to manage problems is
not due to mere coincidence. The results suggest that fostering resilience and using effective
coping strategies may mitigate the negative effects of academic stress on students' academic
achievement and overall welfare.

Moreover, both Fullerton et al. (2021) and Meneghel et al. (2019) highlight the clear
association between academic resilience and problem-focused coping strategies. These findings
support the notion that student's ability to effectively manage academic challenges is connected
to their resilience and coping strategies, ultimately influencing their academic performance and
satisfaction. To alleviate academic stress and enhance positive academic outcomes in students,
it is essential to use efficient coping strategies, problem-solving tactics, and resilience-oriented
approaches.

Finally, the results asserting that the academic achievement of adolescents may be anticipated
based on their adaptability and aptitude for resolving problems, has also been corroborated. The
results demonstrate statistically significant correlations between the subscales of mental
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resilience, problem-solving aptitude, and arithmetic performance. The study findings indicate a
strong and positive correlation of 0.813 (Pearson correlation coefficient) between grade average
and ability to manage problems, with a high degree of statistical significance (p < 0.001).

Conclusion

The present study provides evidence that both corroborates and challenges the claim that there
is a correlation between teens' problem-solving abilities and academic performance, as well as
the link between resilience coping strategies and academic accomplishment. Consistent with the
results of the current study, Shek & Li (2015) identified a positive association between
adolescents' perceived academic success and their overall life satisfaction in a longitudinal
study. They discovered that those who reported a high level of life satisfaction had enhanced
psychological adaptation and a decreased prevalence of mental health problems. These results
suggest that a student's perception of their academic performance, influenced by their problem-
solving abilities and resilience, might impact their overall well-being and perhaps their
academic achievement. Yeager et al. (2022) performed a study that supports the previous claim
based on the results. The research centers on a cognitive intervention aimed at protecting
adolescents from stress. The intervention aimed to foster a mindset of growth and adaptability
among students, resulting in a reduction in stress levels. These results suggest that developing
appropriate coping strategies and resilience might greatly improve the well-being of teens and
perhaps boost their academic performance.
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